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INTRODUCTION

We thought that the best way to introduce this curriculum would be to answer the
questions that are probably on your mind. If you have read this far, you are at least
considering the possibility of teaching a few lessons on the military and youth. We hope
this introduction will convince you to give it a try. We also want to give you an overview
of the purposes of this collection of lesson plans.

Does this curriculum have any biases?

We hope not. There are no intentional biases. Biases, or ways of skewing
information to support a specific viewpoint on the subject matter, would run counter to
our aims. The role of the military in our society is such a controversial issue that we
knew we'd have to be especially careful to produce balanced lessons.

On the other hand, we have not avoided difficult subjects. Discrimination and
unjust systems exist in many parts of our society. Military and military-related
institutions are no exception.

Charges of discrimination and unfairness are built into this curriculum, but they
are examined in a critical and thoughtful way so that students can make fair and
informed decisions about them. When emotionally-charged materials are included in
these units, they are never meant to invoke a purely emotional or manipulated response.
They are included to challenge students to think and become engaged in the crucial issues
of war and peace.

Students are encouraged to recognize that all institutions undergo a process of
change and improvement. Weaknesses as well as strengths must be examined to promote
growth.

Our purpose in creating these lessons is the same as that which should underlie all
public education, and that is:

- to provide reliable information on the widest range of topics;
- to provide useful skills for students;

- to develop students' own unique personal viewpoints, consonant with their personal
goals and vision of a just society.

In that regard, we have included information on numerous ways that the military enters
the lives of young people, whether through draft registration, recruitment advertising,
career planning, voluntary enlistment, military intervention, public policy or nuclear
war. Young people today are asking each other questions like:

What does draft registration mean?

What happens if | don't register?

Why don't young women have to register?
When will they start the draft again?
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Who gets drafted and who gets out of it?

Is any draft unfair or can it be made more fair?

Can | trust recruitment advertising?

Will | have to join the military because | can't find another job?

Will military training help me get a civilian job?

Will | have to fight in Central America or the Middle East if | join the military?
Is the military fair to everybody, even women and minorities?

Is military service like it's shown in the movies?

What would make me want to fight?

What will happen in a nuclear war?

We have designed this curriculum so that those questions can be explored in the
classroom. We feel that these are not only appropriate questions for classroom
discussion, but that they can propel the student's interest deeper into other related social
studies topics.

We have also structured the study of these topics using a wide variety of
classroom procedures to assist the student's development of different kinds of problem-
solving fechniques. This will, in turn, give variety, strength and perceptiveness to their
individual opinion-forming process. These lessons will involve your students in:

role plays
debates
surveys
telephone research
interviews

. form completion
map use’
budget preparation
critical reading.

Why was this curriculum written?

We felt that young people needed to know more about the ways their lives may be
affected by the military. These effects can be profound in peace as well as at war,
especially when peace can be a preparation for war, or when military jobs are offered as
a partial solution to youth unemployment, or when nuclear war, the ultimate military
misadventure, may be upon us so easily.

We also felt that young people need to be exposed to alternative perspectives on
the purposes of the military in our society - alternatives outside of military advertising,
selective service promotionals and official governmental policies. These alternatives are
worthy of consideration and critical analysis. They do not deserve to be hidden and
ignored. Democracy depends on the free exchange of ideas and the full participation of
dissenting perspectives. Everywhere throughout this curriculum, alternatives participate
alongside more traditional viewpoints.
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How can | squeeze a curriculum on youth and the military into my already crowded
schedule?

First, because of the depth of inherent social issues and historical contexts, we
feel that these lessons will add strength as well as integration to your year's study
agenda. Secondly, we feel that these issues are in no way isolated from your normal
study plan for history and social problems, whether you are teaching U.S. Government or
Global Studies.

Just as it is a fallacy to isolate the character of the military from its historical
purposes, it is a fallacy to study the military in isolation from an understanding of its
historical uses. We have designed these lessons so that they can be used individually in
context with other social studies. They can be combined with the study of any war,
including a possible U. S. military intervention in Central America or the Middle East; or
they can be combined with the study of a variety of social problems, such as
unemployment, economic privilege, racism, sexism, misleading advertising, and violence
in our society.

Are issues of militarism and national defense appropriate for high school age students?
Shouldn't these wait until college?

The Pentagon has decided to target high school age students for possible
recruitment, and the Selective Service System has decided that in the event of a draft,
they will take the youngest first. A younger military will fight future wars. Eighteen
year olds can now vote. Public policy is increasingly in the hands of younger people.
They need to be prepared to make difficult choices.

Isn't the draft in mothballs?

Draft registration is being enthusiastically carried out by the government. The
Selective Service system has contacted high schools in target areas to gain access to
students via class lists and in-school registration procedures, and has sought other modes
of school support for the smooth functioning of draft machinery.

The Selective Service System has held a simulated draft using at least 1,000 Army
reservists across the country as military inductees. Top personnel officer for the Army,
General Robert B. Yerks, has informed a Senate panel that a return to the draft is
inevitable. General Robert Barrow, Marine Commandant, stated that the declining
population of military-age youth makes the draft a serious consideration for the 1980's.
After stating his case that the all-volunteer military has failed, columnist Jack Anderson
in the February |4, 1982 Parade says, "In a free society, compulsion should always be a
last resort. But it has come to that. So draft the manpower you need, Mr. President -
including, if you must, my own five sons".

On the other hand, a sizable portion of the public, including many organizations, is
passionately opposed to the draft and will mount a serious campaign against its
reinstatement. Both the White House and the Congress know that the draft is politically
volatile. ‘
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Doesn't military recruitment affect only a few of my students?

With high youth unemployment, the military has been able to recruit an increasing
proportion of military age youth. It is difficult to tell who or how many of your students
will decide .to join. It may be more than you think. More importantly, a large number of
your students may be forced to consider the military an option when they start looking
for work or are unable to attend college or other job training institutions. Also, your
students may know others outside of your class who are considering joining.

Don't these issues mostly involve young men and not young women?

Certainly the public policy dimensions of these topics affect young women. Young
women are dlso joining the military in increasing numbers. Although they are not
currently required to register, that could easily change with an act of Congress. In
September, 1983, the Pentagon was preparing legislation to let President Reagan order
women in healthcare professions to register for the draft. And although women are
technically not allowed in combat roles, they serve in areas of combat and are
increasingly vulnerable to injury in modern counter-insurgency warfare, not to mention
their vulnerability in a nuclear conflict.

Shouldn't public schools unequivocally support all public institutions?

. Public schools have the responsibility of educating young people about public
institutions. Public schools are responsible for education, not indoctrination. Uncritical
support is blind support and is the basis of tyranny. Blind support for any institution is
not consistent with democracy. True support for any institution, public or private, should
be an educated support, derived from the best educational techniques. These curriculum
materials have been designed in this light.

How should | introduce these issues to my students?

As we have stated earlier, we believe that your students will already be interested
in these issues and will have talked about them amongst themselves. At the very least,
most high school students will have been exposed to considerable military advertising.

However, we recommend that you introduce these issues with a sober analysis of
the role of military coercion in our society and in the world. As we mentioned earlier, it
can be said that the character of the military is a direct reflection of the use of the
military. Troops can be led into a popular war more easily than into an unpopular war.
In the former case, troop discipline can be light. In the latter case, the most
authoritarian structures must be used. As the Pentagon examines potential war
situations, they also try to shape a military that can be counted on to fight these wars.
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As our military is currently organized, young people become official military
property as soon as they are sworn in. They must do what they are ordered and they
cannot quit. Quitting or disobeying orders are serious military crimes in peace or war.
In combat, quitting can lead to execution. This fact is glossed over in current
recruitment advertising and in Hollywood images of today's military. But it remains the
paramount feature of internal military coercion and provides the capacity to fight wars
of questionable popularity.

The unemployment crisis has guaranteed the success of the all-volunteer
military. Because of the direct linkage of youth unemployment and recruitment, the all-
volunteer concept has been dubbed the "poverty draft". Studies have shown that young
people entering the military today are primarily looking for training and jobs. If war
breaks out, and that war is of questionable popularity, the all-volunteer concept will
most likely need to be replaced with a compulsory draft. This additional feature of
military coercion is needed to provide a secure source of new human muscle to fuel such
fights.

War, the only product of the military, is certainly a type of coercion. And this
discussion opens up some important questions about the role of the U. S. military in the
modern world. First, is it possible to conceive of a truly popular war that the current U.
S. government could become engaged in? And second, even if a war were popularly
supported, what relation does popularity have to justice? Is a "just war" even more
elusive than a popular war? Or third, has the American experience in Vietnam bred an
attitude of reluctance to participate in any war, even if a 'just' one can be found?

Crucial to an understanding of the military's role in our society is a discussion of
the interests that the military is likely to defend. This discussion is vast in that it covers
not only current world tensions but includes a sense of military purposes throughout U. S.
history. For this reason, we suggest thay you save this curriculum until students have a
solid introduction to U. S. histery and contemporary world problems.

To help students get a grip on these contextual problems, we urge you to spend
sufficient time placing the units in a historical or social issue context. This will make
discussions more concrete and less abstract. And it will help avoid overly idealistic or
simplistic solutions. For these reasons, we urge you to make the historical or social-issue
context as specific and life-like as possible. Abstract scenarios inherently overlook the
complexities of real historical situations. And those real complexities are often the true
roots of the varying analyses of a social conflict.

In many of the units, we have included a fictional situation where the U.S. is at
least considering military intervention. We have included many details of this fictional
situation, but we urge you to fill in more details, perhaps by using facts from newspapers
or magazines on a current crisis area.
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How are these curriculum units organized?

Each unit is color-coded. The lesson plan is on buff paper. Class hand outs and
worksheets are on white for easy copying.

Each unit is self-contained so that you can use a unit independently of other
curriculum units. You can order the units in whatever way suits your own curriculum

design. You will find that several units can link together easily. The two units on
deferments and exemptions were particularly designed to link together as an option.

We have included all of the materials that you will need to initiate any of the
activities - - you will not have to hunt for anything. However, we have included a list of
resources to help you explore additional areas on your own.

The time needed for each activity is variable. You can gauge this to your own
classroom experience.

The procedures often allow for a number of options to implement the unit's
objectives. Again, your choice will depend on the needs and interests of your class.

How can this curriculum be improved?

That is what we want to ask you. Please let us have your suggestions. What
works? What doesn't? What would you add? What would you take out? We plan on
supplementing and revising this curriculum periodically, so your feedback will be very
valuable.

Please send your ideas to:
Curriculum Project
American Friends Service Committee
2249 East Burnside
Portland, OR 97214
And if you want more copies of this curriculum for your colleagues, please order directly
from us.
Is there anything else 1 should know before | start?
We recommend that you compile a glossary for any unit that you feel has words

that your students are unfamiliar with. The Draft Bowl unit has an attachment that
explains many new words and concepts.
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MILITARY SERVICE: QUESTIONS AND CHOICES UNIT #1
Side |

Unit Title: When, How and Whom Do You Fight? A Personal Survey

Goals/Objectives:

Students will gain an understanding of the similarities and contrasts between
personal fights and wars.

Materials Needed:

A class set of A Personal Survey: '"Where Do You Draw the Line? When, How and
Whom Do You Fight? (attachment [)

Additional Information: Who Is a Conscientious Objector? (attachment 2)

Time Needed:

Two class periods
Procedures:

. Have each student complete the personal survey (attachmentl!).

2. Divide the class into small groups; have each group select a person to record
decisions; have each group attempt to achieve consensus on the issues of personal
and national defense policy raised in the survey.

3. As homework, have each student interview one adult and one peer using the
personal survey.

4. In the next class session, have each group recorder summarize for the class the
conclusions reached by the group, including failed attempts to reach consensus.

5. Have students report on their survey of adults and peers.
6. In conclusion, have students write on one or more of the following:
a. a paragraph about what they have learned from these activities.

b. a paragraph about the fight or war he or she remembers the most. Was it
justified? What principles were involved?

c. a paragraph about an experience at rebelling. Was it justified? What
principles were involved? Did rebelling lead to conflict? Was the conflict
avoidable or inevitable?

d. an essay on where he or she would "draw the line".
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MILITARY SERVICE: QUESTIONS AND CHOICES UNIT #!
Side 2

Procedures: (cont.)

e. have students answer the following questions which closely parallel the
questions asked of conscientious objectors (these questions have been
adapted to apply to anyone's beliefs about fighting in war).

N Describe your feelings about fighting.
(2) How did you acquire these feelings?

(3) Describe how your feelings affect the way you live and the type of
work you plan to do?

Remarks:

This unit can be used as a step-off point or for a summary discussion or both, If it
is used as a step-off point, students should be warned not to make premature judgements
that might close their minds to new perspectives. You might also find it useful to tie
these questions to a special circumstance, such as a conflict that is currently in the
news. The parallels between personal rights, rebellion and going to war may need special
examination as students discuss the survey. For younger students, some concepts will
have to be thoroughly explained, and it may be wise to answer the survey as a class. The
material on conscientious objection is included to help explain specific positions taken by
those who refuse to fight in wars.

-- page 2 --



UNIT | Attachment |
Side |

Worksheet: A Personal Survey: "Where Do You Draw The Line?
When, How and Whom Do You Fight?"

Directions:

In each category check the box next to the statements that match what you
believe and fill in the qualifications as appropriate. You need to think through how you
would respond in a number of hostile personal situations. Some would require you to be a
member of an army or a police force and others would apply to you as an independant
citizen. ln any case, you are to assume that all nonviolent means of negotiating a
peaceful settlement have failed and the situation is becoming or has already become
violent.

CIRCUMSTANCES: Below are discriptions of situations where you might fight.

() | would fight in any circumstance | was ordered to.
() | would accept orders to fight from the following authorities:
() I would fight in a war if | was ordered even if | was not convinced that the

war was a 'just' war.
() I would fight if another country invaded ours.

() 1 would fight if another country dramatically raised the price of an
essential natural resource that we import to keep our economy alive,

() | consider the following natural resources as absolutely necessary:

() I would fight if another country's freedom, political or economic system was
being threatened by an outside force.

() | would fight to support a revolution in another country which was being
fought to secure more political and economic power, equality, and access to
education for more people in the country.

() | would fight against such a revolution described above.

() | would join the military to fight a war in the following circumstances:
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UNIT | Attachment |

Side 2

() | would fight if someone | knew was personally threatened.

() | would fight if | was personally assaulted.

() I would fight if | was personally assaulted only to defend myself without the
intention of killing, but | would not fight or kill in war.

() | would refuse to fight under any circumstances.

METHODS: Below are ways that you might consider fighting.

() 1 would be willing to use nuclear weapons.

() I would be willing to use chemical and biological weapons - lethal and non- -
lethal poison gases, food and water poisons, or napalm.

() | would be willing to use traditional non-nuclear weapons - guns, tanks,
missiles or bombs.

() | would help a military effort only by doing jobs that did not involve

killing - office work or taking care of wounded soldiers.

() | would use non-violent methods - massive strikes, persuasion, non-
participation, boycotts, negotiation, etc. - as long as possible before
agreeing to use violence.

() | would use only non-violent methods to end or prevent conflict; under no
circumstances would | use weapons.

ENEMIES: Below are targets that you would consider destroying.

() | would fight only against soldiers who were attacking.

() I would be willing to destroy only military operations - munitions storage
areas, military bases, and military intelligence areas.

() | would be willing to destroy anything/anyone contributing to the success of
the enemy - civilian populations, hospitals, food production, water reserves,
roads, etc.

() | would be willing to risk nuclear war to defeat an enemy.
() I would be willing to destroy people who are:
() I refuse to consider anyone an enemy.

Adapted from "Youth, Education and Society" by Betty Cole, American Friends Service
Committee, 980 N. Fair Oaks, Pasadena, CA 91103, April 1979
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UNIT | Attachment 2

Additional Information: Who Is A Conscientious Objector?

Conscientious Objection
Conscientious means :
(n Done according to what one knows is right.
(2) Done with care and exactness.
Conscientious Objectors: Recognized by federal law.

a. People who, by reason of deeply held moral, ethical or religious beliefs are
conscientiously opposed to participating in war of any form.

b. Noncombatants: These are people who, by reason of deeply held moral,
ethical or religious beliefs, are conscientiously opposed to participating in
war of any form, but who do not object to performing noncombatant duties
(such as being a medic) in the armed forces.

Other types: Not recognized by federal law.

a. Selective Objectors: Choose not to participate in what they believe to be an
unjust war, but could participate in what they believe to be a just war.

b. Nuclear Pacifists: Choose not to participate in a nuclear war, or what they
believe would lead to a nuclear war.

-- page 5 --



MILITARY SERVICE: QUESTIONS AND CHOICES UNIT #2

Side |

Unit Title: Registering For the Draft

Goals/Objectives:

Students will become familiar with the Selective Service System Draft Registration
Form.

Students will review the purpose and function of the Social Security Number and its
potential.

Materials Needed:

Selective Service System Draft Registration Forms: current registration form
(attachment 1); 1971 registration form (attachment 2)

"Selective Service ploy blow to privacy laws," M. Glen and
C. Shearer, printed in The Oregonian, August 3, 1981. (attachment 3)

Time Needed:

One to two class periods

Procedures:

Activity A: Registration Forms

Have students study the current Selective Service System registration form and the
1971 registration form (attachments | & 2).

Have students fill out the two forms (optional). Ask them if they had difficulties
completing parts of the form(s). Which parts? What problems were encountered?
Why did certain students have problems?

Lead a discussion comparing the two forms using the following questions:

a. Compare the two registration forms. Notice that one was issued in 1971 and
is now obsolete and the other in 1980 and is current as of 1985.

() What has changed on the forms?
(2) Suggest reasons these changes were made.

b. According to the Privacy Act Statement on the 1980 form, to which
government agencies can information be released and why would those
agencies need this information?

C. What are the advantages and disadvantages of including possible deferments
and exemptions on the registration form? (Note: Deferments and
exemptions need to be defined for students. Simply, deferments are given to
those who qualify for delays in being drafted; exemptions are given to those
disqualified from the draft.)

-- page 6 -~



MILITARY SERVICE: QUESTIONS AND CHOICES UNIT #2

Side 2
4.  Have students write a paragraph summarizing the discussion (optional). If students ‘
do not have paragraph summary skills, oral summaries between two students is an (\ )

alternative,

Activity B: Social Security Numbers
L Have students read the newspaper article (attachment 3).

2.  Discuss the following questions:

a. Why has there been a long history of dispute over assigning a number for
each citizen?

b. What is your opinion about privacy rights regarding Social Security numbers?

c. Can the Selective Service System require that you give your Social Seéurify
number?

d. In what ways might Social Security numbers help the Selective Service

System enforce draft registration?

Remarks:

This unit may be particularly interesting to students approaching the registration
age of 18. Students with an interest in law might want to do some research on legal
cases involving draft resistance. Although, as of 1983, young women are not required to
register for the draft, they may have to at some point in the future; or a male relative or
friend may need help with the tough choices involved in military service.

"Although the Obsolete 1971 Registration Questionnaire also asked for the
registrant's Social Security Number, Selective Service did not have the authority to enter
Social Security files until just recently.

Schools have been known to ask parents for their Social Security Numbers. You
might find out if this is true at your school and if it is, add this fact to the classroom
discussion.

After a legal battle in 1982, the courts have decided that a registrant must give
his social security number or face prosecution.

-- page 7 --



UNIT .2

—

SELECTIVE SERVICE SYSTEM
Registration Form
READ PRIVACY ACT STATEMENT ON REVERSE
PLEASE PRINT CLEARLY

&%

Attachment |
Side |

Photocopy: Selective Service System Registration Form, printed February, 1980.

—DO NOT WRITE IN THE ABOVE SPACE—

ATE OF BIRT)
[ MALE I ‘
Name of Month Day Year [0 FEMALE - — — = —— — —
n PRINT FULL NAME
Lant First Middla
CURRENT MAILING ADDRESS
Number and Strest City Stats or Foreign Counlry  2ip Code
PERMANENT RESIDENCE
S Number and Street Clty State or Foreign Country  Zip Code
CURRENT PHONE NUMBER Postal Dste Stamp & Clark Initisls
__—Nnm—gr——_ Oio
ber t9 Armed Forces recrulters.
O no i
O oTHER
Signature of Registrant

SSS Form 1 (Feb 80) a {Previous Editions Will Not Be Used)

-~ page 8 —-
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UNIT 2

Attachment |
Side 2

Photocopy: Selective Service System Registration Form, printed February, 1980
Instructions and Privacy Act Statememt

HOW TO COMPI.ETE‘THIS FORM
Read the Privacy Act Statement.
Print all entries except your signature clearly in ink.
Do not sign or date the form until asked to do so.
Complete Blocks 1 thru 8 and take your form to the clerk.

Print your date of birth in Block 1. Use a three letter abbreviation for the
month and numerals for the day and year (Example: OCT 29 1960).

Check the correct box in Block 2.

Print your Social Security Number in Block 3.

Print your full legal name in Block 4 in the order listed.
Print your current mailing address in Block 5.

Print your permanent residence address in Block 6, include ZIP code. If it is the
some as your current mailing address (Block 5), leave this block blank.

Print your telephone number in Block 7.

Check the box in Block 8 if we may furnish the listed information to Armed
Forces Recruiters.

When you have completed your form to this point, recheck it and take it to the
clerk.

PRIVACY ACT STATEMENT

The Military Selective Service Act, Selective Service Regulations, and the President’s
Proclamation on Registration require that you provide the indicated information, including
your Social Security Account Number.

The principal purpose of the required information is to establish your registration with the
Selective Service System. This information may be furnished to the following agencies for the
purposes stated:

Department of Defense—for exchange of information concerning registration, classifica-
tion, enlistment, exomination and induction of individuals, availability of Standby Reservists,
and if Block 8 is checked, identification of prospects for recruiting.

Alternate service employers—for exchange of information with employers regarding a
registront who is o conscientious objector for the purpose of placement and supervision of
performance of alternate service in lieu of induction into military service.

Department of Justice—for review and processing of suspected violations of the Military
Selective Service Act, or for perjury, and for defense of a civil action arising from
administrative processing under such Act.

federal Bureau of Investigation—for location of an individual when suspected of violation
of the Military Selective Service Act. :

Immigration ond Naturalization Service—to provide information for use in determining an
individuol’'s eligibility for re-enfry info the United States.

Department of State—for determination of an dlien’s eligibility for possible entry into the
United States and United States citizenship.

Office of Veterans' Reemployment Rights, United States Department of Labor—to assist
veterans in need of information concerning reemployment rights.

General Public—Registront's Name, Selective Service Number, Date of Birth and Classifi-
cation, Mifitary Selective Service Act Section 6, 50 U.5.C. App. 456.

Your failure to provide the required information may violate the Military Selective Service
Act. Conviction of such violation may result in imprisonment for not more than five yeors or
a fine of not more than $10,000 or both imprisonment and fine. ’
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UNIT 2 Attachment 2
Side |

Photocopy: Selective Service System Registration Questionnaire,

printed November, 1971
OBSOLETE

page |

Ea\‘t'l‘i 4 Pm;;fnom'
SELECTIVE SERVICE SYSTEM e *

REGISTRATION QUESTIONNAIRE

Selective Secvice Number Asigoed

L1 [ [ ]

1To Be Filled In By Loea! Board) |

Date of {Month) {Day) (Year)
Registration
(To Be Filled In By Regisuar)

BEGISTRANT ?ILL COMPLETE ALL ENTRIES BELOW (USB TYPEWRITEN OR PRINT IN INK)}
Name of Registraot (Last) (Firat) (Middle) Home Phone Number—Jnctude Area Code

{8tamp of Local Board of Jurisdiction)

Place vl Roideare (Number wad strees ut I.-Fb—lu—ule, ‘I.T!;.-S.;;\:, ilp Code ur tountry)

Mailing Address (Ef different (rom place of residence)

Alias or Other Namies Lrsed Socu! Secwity Ascenat Mumber
Date of Bitth Height Weight Coler Eyes Color Hair

F. fo.
Place of Bink Citizen ar Sabjest of (List Covanry or Countries) -

List scars or any obvious physical characteristics to aid in identification

h I

List the names and addresses of 3 persons (othec than of your i family or t hold) who will always know yous sddress.

L.st the names and addresses of the living members of your immediate family who are 16 gears of age or over (Indi age and i P
father, mother, wife, brothers, sisters, father-in-faw, and mother-in-law’) Any additional entries should be entered in Remarcky section on page 3.

Ranc and Address Ags Relationship

Name aad Address of Cmnlover

S5 burm 100 (Rovised 11-4-71) (l'resaroe Fi 0 de Aoz 400e f2
1) P18 RINT L 421 el
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Photocopy: Selective Service System Registration Questionnaire,

printed November, 1971
OBSOLETE

page 2

STATEMENTS OF THE REGISTRANT

INSTRUCTIONS:

The information you give on this form will enable your local boatd to determine your proper classification. Complete all
series as requested.

. If your status with regard to any of the following categories should change, you are required to notify your local board

within ten days; however, such changes need not be reported if you are in Class 1-H. Changes of address must be re-
ported within ten days regardless of your classification. If you check “yes” to any of the questions below, your local
board will farward copies of sppropriate forms or request that you fusish additional information at the time you are sub-
ject to classification into a class available for military secvice or alternate service.

SERIES I—MILITARY RECORD

Yes No
1. Have you had at least six months of active duty, excluding active duty for training, in the D D
armed forces of the United States?
If “yes", submit a copy of your separation papers to your local board when requested.
2. Have you had at least 12 months of active duty, excluding active duty for training, in the I‘ﬁ E—-j
armed forces of another country?
If “yes", submit appropriate information written in the English language when requested.
3. Are you now a member of a Reserve component (including the National Guard) or a Re- Yes No
serve Officer’s Training Corps? D D
If “yes™, submit DD Form 44 to your local board when requested.
SERIES II—HARDSHIP TO DEPENDENTS
Yes ‘No
Do you believe that your induction into the armed forces would result in extreme hardship to D D
one or more of your dependents?
If “yes™, submit S5S Form 118 to your local board when requested.
SERIES III-MINISTER OR STUDENT PREPARING FOR THE MINISTRY
Are vou a munister or a student preparing for the ministry? Yes No
If "yes”, submit SSS Form 172 to your local boasd when requested. D D
SERIES IV—CONSCIENTIOUS OBJECTOR
Yes No
Do you claim to be a conscientious objector based on moral, eth:..l or religious beliefs which D D
prevent your participation i1 combatant and/or nancombatant avirany senne?
If vss | submit 885 Forn 150 to your local board when requeatcd.
SERIES V—PHYSICAL CONDITION
Do yeu have a physical or mental condition which, in your opinion, will disqualify you for Yes No
service in the armed forces? D D
T "ye<”, you should submit documentary evidence to your local boird when requested.
(2) [ BRI T | 421-A89

--page || -
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Photocopy: Selective Service System Registration Questionnaire,

printed November, 1971
OBSOLETE

page 3

SERIES VI—COURT RECORD

Yes No
Huve you been convicted or adjudicated of a criminal offense other than a miaoe trafic viole- D
tion, or are you being retained in the custody of a court of criminal jurisdiction or other civil
authority ? .
If “yes”, submit 8S§ Form 173 to your local heard when requested,
SERILS VII—-SURVIVING SON

X o Yes No

Did your father, brother, or sister die while in the military ser ice, or as A resuit of injuries re- D

ceived or disease incurred during such service, or is your father, brother, ar sister in a cap-
tured or missing status as a result of swch serdce?

If “yes”, submit SS5 Form 174 and pertinent dovimentary evidence to your local haard when
requested. '

SERIES VIII—ALIEN STATUS OR DUAL CITIZENSHIP

Os

Are you an alien or do you cfaim dual citizenship?
1€ “ges”, submit SSS Form 131 to your lecal Tasrd when requested.

SERIES IX—REMARKS

————— =~ - —meime mmm——. e e hh et e - -

) N .
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Photocopy: Selective Service System Registration Questionnaire,
printed November, 1971
OBSOLETE

page 4

REGISTRANT'S CERTIFICATE

INSTRUCTIONS:—You are required to maake the registrant's ceetificate. If you cannot read, the questions and yous answers
shall be read to you by the pecson who assists you in completing this questionnaire. If you are unable to sign your naine, you shall
muake yaur mark in the space provided For your signature In the presence of & person who shall sign as witness.

INOTICE:—Imprisonment for not more than 5 pears or 8 fine of not more than $10,000, or both such fine and imprisonm&n:,
it provided by law as a penalty for knowingly making or being a party to the making of any false statement or certificate re-
garding or beacing upon a classification. (Military Selective Service Act.)

[ CERTIFY that [ am the registrant named and described in the foregoing statements in this questionnaire; that T have read (or
have had read to me) the statements made by and sbout me, and that each and every such is true and cumplete to the
best of my kaowledge, information, and belief. .

(Dater (Signature ot sk of registrants,
(Daen (Signature of wiz1zss 0 mark of registraat)
(D= (Signature of Regineary
{Lasstoal
(4) vt sl [

-- page 13 ~—



UNIT 2

Attachment 3

Reprint: SELECTIVE SERVICE PLOY BLOW TO PRIVACY LAWS

WASHINGTON - J. Edgar Hoover
would have been proud of what the new
Selective Service System is up to.

The folks at the Selective Service
System headquarters here are ready to
nab thousands of young Americans with
computer technology that would impress
even the most persistent G-man.

Unless some members of Congress
step in, Selective Service will soon enjoy
the unprecedented power to locate in-
stantly nearly a half-million 18- to 20-
year-olds who didn't register last year
for a possible draft.

The slick little agency in George-
town won't bother dusting dorm rooms
and video parlors for fingerprints. For
the first time, a federal agency will be
permitted to run a computer search at
the Social Security Administration of
every male born from 1960 to 1963.
Then the Selective Service System will
compare the printout with its somewhat
smaller list of confirmed registrants.

Non-registrants' names and ad-
dresses will immediately fall into agency
hands, and the dragnet will begin. The
agency will eventually deliver any new
list of fugitives to the Justice Depart-
ment for investigation, as it did last
week with 134 confessed non-registrants
whose vital statistics were already in
agency files.

While the agency may think it's
found a quick way to corner non-regis-
trants, the use of Social Security num-
bers in tracking them down is an unwar-
rented abuse of classified information
and a violation of federal privacy laws.
Non-registrants may have broken the
law, but their captors, by leafing through
another agency file for phone numbers,
will be violating the spirit of the Privacy
Act.

In their hurry to break for their
August recess, it's unlikely that many
congressmen will oppose provisions in the
Defense Department Authorization bill
that gives the Selective Service agency
access to Social Security numbers.

. What many Americans don't re-
alize is that the Social Security number
is private information between the indiv-

idual, his employer, bank and the Internal
Revenue Service. Yet over the years,
commercial businesses have come to rely
on these numbers as the best way to
identify people.

Unfortunately, we've been all too
willing to volunteer our Social Security
numbers for credit cards, insurance poli-
cies and even fishing licenses.

"Social Security is the key to all
the different computer systems in the
country now," said Robert Ellis Smother,
editor of Privacy Journal, a monthly
magazine that covers intrusions into
Americans' lives. "One's Social Security
number can provide access to the most
recent employment information. If's
probably the best locator in the United
States, and that's why everybody wants
to get at it."

Unless the White House objects to
the Selective Service System's new
powers - the authority to use Social
Security numbers for law enforcement
and recruitment purposes - civil liberties
will suffer a setback.

Reprinted by Permission from:
Here and Now
by Maxwell Glen and Cody Shearer
Copyright Field Enterprises, Inc.
Courtesy of Field Newspaper Syndicate

Reprinted as appeared in the August 3,
1981 OREGONIAN
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Unit Title: Serving on Draft Boards

Goals/Objectives:

Students will become familiar with the membership, purpose and function of draft
boards.

Students will critically examine questions involved with the membership and
functioning of draft boards.

Materials Needed:
Information Sheet for Potential Board Member (attachment 1)
Application Form for Potential Board Member (attachment 2)
"Draft Boards Need Look", by M. Glen and C. Shearer in the Oregonian, June |2,
1981 (attachment 3)
Time Needed:

Two class periods

Procedures:

I. Preview materials and look for vocabulary words that you need to explain to your
students in advance.

2. Have students read the information sheet for potential board members and fill out
the application form for potential board members (attachments | and 2).

3. Have students read Draft Boards Need Look, by M. Glen and C. Shearer
(attachment 3).

4. Before you divide the class into small groups, make sure that everyone has
understood the reading material by asking the following questions.

a. What does a local draft board do?
b. How are members of a local draft board selected?
C. Who seems to have served on local draft boards in the past?

Have there been any problems?

5. Divide the class into small groups to discuss and answer the following questions.

a. Who do you think should serve on a local draft board and why?
b. Should there be a requirement that young people serve on draft
boards?

c. Would you apply to serve on a local draft board? Why? Why not?

-- page 15 --
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ide 2

6. As homework, have each student interview an adult or a peer about the issues
raised in the reading and discussions. Some students might want to research the
following questions.

a. Who decides who will be on the draft boards?
b. How long are the terms?
c. Can you be removed from a draft board? By whom and under what

circumstances?

7. At alater class session, have summary reports from each of the small groups,
reports of the interviews and reports on the research projects.

8. Have students write a paragraph identifying the most important discovery they
made in the activities of this unit,

Remarks:

At the publication of these curriculum materials, draft boards were not yet
functioning and the Selective Service System was keeping a low public profile. Students
may have difficulties doing research on draft board procedure because of this low
visibility. You might have them contact a local draft counselor or peace group in your
area, such as the American Friends Service Committee.

The philosophical underpinnings of the draft board concept are explained in the
following two quotations:

"The...functions (of Selective Service) are carried on in the local boards which are
composed of little groups of neighbors on whom is placed the responsibility to determine
who is to serve the nation in the Armed Forces.... (From the Prepared Budget
Presentation of the Selective Service System to the Committee on Appropriations, U.S.
House of Representatives, February |, 1966.)

"The local board is composed of friends and neighbors of the registrant it
classifies. The Act is based on the very realistic philosophy that a man's friends and
neighbors are far better qualified to decide whether he would be more useful to his
country in a uniform or in a civilian capacity...." (From Selective Service System
General Information Bulletin No. 27, January [968.)
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Photocopy: Selective Service System Potential Board Member Information Sheet

D ear Potential Board Member,

The Selective Service System, in cooperation with the Governor of your state, is selecting people to serve as members of local
draft boards. There is no plan to begin drafting people into military service. Before the draft could be resumed, a law would have to be
passed by the Congress and approved by the President. There is now, however, a need to make the Selective Service System ready to
operate should it become necessary. Consequently, it is necessary that we select and train citizens who would be willing to serve if
needed. '

Completing the attached information sheet will not commit you to accept appointment. Each individual selected for nomination
will be contacted to determine availability. This information sheet is the first step in identifying the individuals who are willing to
serve as members of local draft boards.

Eligibility Requirements:

In order to be considered for appointment on a local board,

you must be:

. acitizen of the United States;

. between 18 and 60 years of age;

. aresident of the area in which the local board has jurisdiction;

. able to devote sufficient time to accomplish board member duties; and

. willing to fairly and uniformly apply the Selective Service Law and regulations;

[V QT S

and you must not be:

1. an active or retired member of the armed forces or any reserve component; or
2. a person with 15 or more years of prior Selective Service board membership.

Appointment

Local Board Members are appointed by the President of the United States after nomination by the Governor of the state where
the members serve. Each Selective Service System Local Board is composed of three or more members. By statute, the President is
requested to appoint the membership of each local board so that, to the maximum extent possible, it is proportionately representative
of the race and national origin of the registrants within its jurisdiction. Further, the statute provides that no citizen shall be denied
membership on account of sex.

Selection

By agreement with your Governor, nominees are selected by an orderly process which begins with preliminary screening of these
information sheets to determine whether the basic eligibility requirements are met. Personal interviews may be conducted with those
persons found eligible. A prospective board member’s indication of willingness to serve by filling out the attached form is not a guaran-
tee of a nomination or a final commitment to serve. Each nominee must take an Oath of Office and execute a Waiver of Pay and re-
ceive written confirmation of the appointment before serving as a member.

Training

Each board member receives approximately two days initial orientation and training in duties and responsibilities prior to per-
formance of duty. This training is conducted within reasonable distance of the appointee’s home or business. The training of board
members will be kept current by various mailings or occasional meetings.
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Photocopy: Selective Service System Potential Board Member Information Sheet
(continued)

Responsibilities

The responsibilities of a local board member are to participate in training, to keep abreast of changing regulations and procedures,
and to meet with the other board members in sessions scheduled as often as necessary to consider and decide on registrants’ claims for
deferment, exemption, and postponement of induction. Decisions of the local board are subject to appeal. *

Remuneration

Board members receive no pay for serving on the board. They are, however, reimbursed for authorized travel expense incurred
in the conduct of Selective Service dutles. This includes travel to required training sessions and to board meetings. Board members do,
however, receive the satisfaction of knowing that they have had a vital role in insuring that our nation’s defense manpower needs have

been met in a just and impartial manner.

Information Sheet

If you meet the requirements and are interested in being considered for appointment, please complete the attached form and
return it to the appropriate address indicated below.

Return Address:

1. If you live in Connecticut, Delaware, District of Columbia, Maine, Maryland, Massachusetts, New Hampshire, New Jersey, New
York, Pennsylvania, Rhode Island or Vermont, return the attached form to: Selective Service System, Region I, Philadelphia,
Pennsylvania 19185.

2. If you live in Alabama, Florida, Georgia, Kentucky, Mississippi, North Carolina, Puerto Rico, South Carolina, Tennessee, Virgin
Islands, Virginia or West Virginia, return the attached form to: Selective Service System, Region II, 805 Walker Stree, Marietta,
Georgia 30060.

3. If you live in Illinois, Indiana, Michigan, Minnesota, Ohio or Wisconsin, return the attached form to: Selective Service System,
Region III, Great Lakes, Iillinois 60088. .

4. If you live in Arkansas, Louisiana, New Mexico, Oklahoma or Texas, retumn the attached form to: Selective Service System, Region
IV, Dallas, Texas 75387.

5. If you live in Alaksa, Arizona, California, Guam, Hawaii, Idaho, Nevada, Oregon or Washington, return the attached form to:
Selective Service System, Region V, San Francisco, California 94136.

6. If you live in Colorado, Iowa, Kansas, Missourl, Montana, Nebraska, North Dakota, South Dakota, Utah or Wyoming, return the
attached form to: Selective Service System, Region VI, Denver, Colorado 80250.
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Photocopy: Selective Service System Potential Board Member Application Form

O mr.
O Mrs.
O Miss
[ Ms.
1. Name: [ Dr.
(Last) (First) {Middle)
2. Residence Address:
(Number, Street, Route)
(City) (County) (State) (Zip Code)
Residence Telephone: { )
3. Occupation/Profession:
4. Firm or Employer: . - " e P S
Business Address: .
{(Numbur, Street, Route)
“{City). . (State) ' - (Zip Code)
Business Telephone: { )
5. (a) Date of Birth (b) Place of Birth: L e B
{(Month, Day, Year) (City, State, Country)
6. Are you a United States Citizen?
(Yes/No)
[DFN
If naturalized citizen: S ‘
(Court of Jurisdictiont {Date Citizenship Received)
7. Race:
D White D Black D American Indian or Alaskan Native D Asian or Pacific Islander
8. Ethnic Category:
D Not of Hispanic Origin D Hispanic Origin
9. National Origin:
10. Sex: D Male D Female
11. Were you ever a member of a Selective Service Local Board or Appeal Board? If yes, please give board number
(Yes/No)
and years of service
12. Are you now a member of an active or reserve component of the armed forces?
(Yes/No)
13. Are you a retired member of the armed forces?
(Yes/No) OMB APPROVAL
888 Form No. 404 (Apr 81) 3240-0006
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Photocopy: Selective Service System Potential Board Member Application Form
(continued)

14, To what civic/professional organizations do you now belong?

Organiz2ation Office Held (it any)

15. Would there be any reason, business or otherwise, that you could not attend board meetings on a regular or as required basis?

If yes, explain below.
{Yes/No}

16. Have you ever been convicted, forfeited collateral, or are you now under charg&s for any felony or any firearms or explosives
offense against the law; If yes,

Date Charge Court

17. Do vou feel you could be objective and unbiased in deciding questions relating to the granting or denying of deferments and

exemptions from military service?

{Yes/No)

CERTIFICATION

| certify that all of the statements made are true, complete, and correct to the pest of my knowfedge and belief, and are made in good
faith.

Signature of potential Board Member (sign in ink) Date Signed
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Reprint: DRAFT BOARDS NEED LOOK

WASHINGTON - During the Viet-
nam War, many local draft board mem-
bers were about as open-minded as Iran's
Ayatollah Khomeini.

Before the lottery system was en-
acted in 1969, draft-age men were often
at the mercy of geriatric town leaders
and foreign war veterans. It wasn't un-
common for such board members to ig-
nore legitimate pleas for student and
conscientious objector exemptions.

Now the Selective Service System
is about to install board members again.
It notified newspaper editors, radio sta-
tions and civic groups last week that it's
looking for 10,000 "representative" citi-
zens to sit on local draft boards, in case
of a military call up.

Will these new standby draft
boards be fairer than their predecessors?

The "new" 5SS says it wants a
cross section from each community, in-
cluding women and minority members,
who were conspicuously absent on past
boards. Specifically, eligible board
members must be U.S. citizens between
18 and 60, and can't be an active, reserve
or retired member of the armed forces
(veterans are OK).

The idea, you see, is to keep draft
boards a civilian - not military - enter-
prise.

Unfortunately, the recent scheme
cooked up by the SSS won't be trouble-
free. When civilian boards are filled this
fall, they're bound to have a pro-military
bias.

To begin with, the public appeal
for "representative" board members is
not as broad as it could be. When was
the last time you saw a local newspaper
advertisement soliciting draft board ap-
plicants?

According to the National Service
Center for Conscientious Objectors¥*, the
real emphasis of the system's appeal is
on fraternal organizations.

Not surprisingly, Selective Service
personnel will have the biggest say in the
appointment and training of future board
members.

Attachment 3

The system is designed as fol-
lows: Each volunteer will apply in wri-
ting to his state Selective Service direc-

tor. From the applications collected,
every SSS state director (half of whom
have military backgrounds) will then re-
commend a list of names to this state's
governor. The governor, in turn, will
forward the names to the president for
final approval.

Not only will local SSS personnel
be responsible for sifting through the ap-
plications, but they'll also join national
guardsmen and military reserve officers
in training the final nominees.

If President Reagan fears reviving
the controversial draft boards of yester-
year, he should intervene and consider
naming one young, draft-age (18-26) Am-
erican to each of the nation's 2,000 local
boards.

Reprinted by Permission from:
Here and Now
by Maxwell Glen and Cody Shearer
Copyright Field Enterprises, Inc.
Courtesy of Field Newspaper Syndicate

Reprinted as aerared in the June 12,
1981 OREGONIAN

* Editor assumes Glen and Shearer are
referring to the National Interreligious
Service Board for Conscientious Objec-
tors (NISBCO).
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Unit Title: Choosing Deferments and Exemptions

Goals/Objectives:

Students will learn to use the terms "deferment" and "exemption" as intended by
the Selective Service System.

Students will learn to critically examine rationales for deferment and exemption
and they will gain an understanding of the advantages and disadvantages of making
exceptions.

Students will critically examine their own values about the fairness of the draft and
the fairness of deferments and exemptions.

Materials Needed:

Class set of worksheets plus one extra worksheet for each small group
(attachment 1)

Classification Table (attachment 2)

Poster paper and marking pens or blackboard and chalk

Time Needed:

One or two class periods

Procedvures:

Distribute worksheets (attachment 1) and divide students into small working
groups. Explain the fictional military action in as much detail as possible. You
might add geography and history by using magazine or newspaper clippings that
focus on a current crisis area.

Have students study the worksheet and after choosing a group recorder, arrive at a
consensus within each group on which deferments and exemptions should be allowed
under the new law and record the group's decision on the group worksheet. Be sure
that they understand the difference between majority decisions and consensus
decisions. If they get bogged down in the consensus process, you might suggest that
they vote to reach a decision. Students should be asked to be clear about the
reasons behind their decisions.

With the class as a whole, record each group's consensus on poster paper or on a
blackboard.

Discuss the agreement and disagreement between groups and encourage students to
articulate their rationales for particular decisions.

You may wish to have the entire class reach a consensus for a system of deferments

and exemptions to be used as the basis for case studies in the unit, Deciding
Deferment and Exemption Cases.
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6. You may wish to compare the students' system of deferments and exemptions with
the various systems that existed in the past cnd the current system. An outline of
past systems can be found below and the current system of deferments and
exemptions can be found in the unit entitled, Draft Bowl.

7.  As an alternative, you may want to describe the situation outlined in the worksheet
(attachment 1), but do not hand out the worksheet. Instead, start out by asking
students to quickly decide who should not have to go to war and why? Then have
them arrive at a system of deferments and exemptions entirely on their own. The
catagories of the student system can later be compared with the catagories
outlined in attachment 1.

8. At the end of this unit, ask students the following questions:

- Did you assume that the idea of the draft was fair?

- Was it only a question of how to apply the draft evenhandedly?

- How might you argue that the draft itself was unfair?

- If it is impossible to apply the draft fairly, does that make the draft itself
unfair?

- Even if the draft could be made fair, how will people be treated differently after
they are in the military?

- How might the draft itself be unfair in some contexts and fair in others?

- Did you find that the fictional situation made your decisions on deferments and
exemptions more difficult?

- Did your opinion on U.S. military intervention affect your decisions?

- Would a more or less justifiable war make a difference?

- Should individuals have the right to pick their wars?

- Are some people more expendable than others?

- How does the deferment and exemption system reflect the maker's values and
prejudices?

Remarks:

Be sure your students understand that mar;, of the potential categories listed on

the worksheet are not now recognized by the Selective Service System as worthy of
either deferment or exemption. ‘

During the Civil War, individuals were allowed to provide a substitute for the

draft or pay the government $300 to be excused.
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During World War ll, there were 53 different classifications and subclassifications
covering a wide variety of deferments and exemptions. Men were also drafted up to age
45. The Selective Service System and related agencies were responsible for "channeling"
the employment of most of the adult males in the country.

During the Vietnam War, the post WW Il paby boom provided a large pool of men
available for military service. "Channeling" employment for national strength was no
longer necessary and the system of deferments and exemptions was streamlined. But
even with this reduction in the categories of escape from military service, the deferment
and exemption system was criticized from a variety of sources, both for the lack of
uniformity in the practices of local draft boards throughout the country, and for favoring
those who could afford to attend college or those who had the right connections to find
some other way out. The student deferments were eventually done away with and a
lottery system was adopted.

In the early 1970s, Concientious Objection was expanded to cover those who
objected on purely moral grounds in addition to those objecting on religious grounds. The
law continued to cover those who either objected to military service entirely or those
who only objected to direct combat.

The Classification Table (attachment 2) is provided for further details on the
changes in the deferment and exemption system during the Vietnam War.
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Worksheet: Choosing Deferments and Exemptions
Fictional Situation:

The United States government has become engaged in a military action within a
country in the Southern Hemisphere. This is not a declared war. In this underdeveloped
nation, United States-based-transnational corporations have been extracting natural
resources. These business interests are also building factories where local workers are
paid low wages. A guerrilla war is being waged with the expressed goal of redistributing
the country's wealth more equitably.

The American public is told that this military intervention will protect our allies
and investments throughout the world. The public is told that the guerrillas are
communists that are threatening our way of life. In addition, the public is told that we
must stop these communists or we will face increased threats from the world's
communist countries that could lead to a full scale war. As government spokespersons
are questioned by the media, they admit that no troops from any communist country are
involved in the guerrilla struggle and that the ‘veapons that they are using are made by
both non-communist and communist countries.

Draft registration has already been enacted and carried out. Now Congress has
decided that people must actually be drafted to meet defense needs, but a system of
deferments and exemptions must be worked out. Deferments would temporarily excuse
people from military and civilian duty. Exemptions would permanently excuse people
from military and civilian duty.

Your Task:

Your committee cannot question the validity of this military call-up, nor can it
question the fairness of the draft itself. Your committee must determine what reasons
are valid for a person to be excused from military duty, either permanently or
temporarily.

Keep in mind that the Vietnam era draft was criticized for being unfair to certain
groups of people, particularly minorities and the poor. Also, many deferments were
granted for people studying for or performing jobs deemed important in the national
interest.

After discussing each possible deferment or exemption as a group, you must try to
come to a consensus - a unified decision - on the categories of people to be excused,
either permanently or temporarily, from military service. Additionally, you must decide
who should be drafted into military duty and who should be drafted into civilian duty.

Beside each category that starts on the next page, write a D for deferment,
an E for exemption,
a M for military duty or
a C for civilian duty

After each category, write a one-sentence explanation of why your group made
this decision.
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() Student, any field, full-time
() Student, specific fields only (list the specific fields in the space below)
() Parenthood
() Single Parenthood
() Family Hardship or Dependency
() Defense Industry Employee (list the kinds of jobs in the space below)
() Research Scientist (list the fields of research below)

Doctor, any

Doctor, public health or research only
Teachers, any

Teachers, math and science only
Engineers

Dentists, all

Dentists, public health only
Agricultural Workers

Professional Athletes

Professional Artists

Government Officials

Nuclear Power Plant Operators
Construction Workers

Forestry Workers

Lawyers

Men under: (fill in the age)
Men over: (fill in the age)
Native Americans

Blacks

Hispanics

Asian and Pacific Islanders

Whites

Family income under poverty level
Family income over $100,000 per year
Women

Women under: (fill in the age)
Women over: (fill in the age)
Homosexuals

Clergy

Surviving Son (immediate relative lost [ife in line of duty)

L e B e N N i T Y W e e N e T W S e e N R N T Yot e X W T T W)
Nt N Nt N N Nt ksl e N v “ua “stl “wnl "ol st s “it o~ " sl “stl “otl “untl it “il ‘it o it “o

~~
N

Physical Disability (explain how serious below)
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() Mental Disability (explain how serious below)
() Alien (not a U.S. citizen, but residing in this country)
() Morally unfit (specify reasons below)
() Politically unfit (specify reasons below)
() Provides a substitute
() Pays the government $2000
() Religious Conscientious Objector (opposed to participation in war of any

form due to deeply held religious beliefs)

() Conscientious Objector (opposed to participation in war of any form due to
deeply held moral, ethical or religious beliefs)

() Noncombatant Conscientious Objector (opposed to direct combat in war, but
willing to do noncombatant military duties, such as being a medic)

() Selective Concientious Objector (opposed to participation in a particular war
that the objector considers unjust)

() Nuclear Pacifist (opposed to participation in a nuclear war or a war that the
objector believes would lead to a nuclear war)

() Other: (list below)
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Photocopy: Classification Table
Classlficalion Status of Men Age 18 1/2-26

(numbers are In thousands) 1965 1970 1971 1972
TOTAL ' 17,967 22,705 16,098 15,012
Available for U.S. Armed Forces (1A, 1A-0) .....ovvviviriiiniiniiinenns 1,485 2,596 3,601 514
Holding Category — avallable, but not being drafted (1H) .............. (x) (x) 140 6,929
Conscientious Objector (10) ............cviiviiiii s v eaiaees 11 28 37 10
Performing Military Duty (C, 1D, 1W) ... ..oiitiviiiiiiireeereneeennnennnns 3166 3,504 2,356 2,222
Completed Military Duty (4A, 4W, 1W-Rel) .......... et veeees 2,399 3,601 2,825 2,010
L2 =] (=T PP 5829 6151 2,400 393
Student (1S, 25, 2D) . ...ttt e i et i e 2212 1,746 1113 198
Fatherhood or Hardship (3A) ........ccciiiiiiiniiiiiiiiiireieneennnnns 3376 4,027 11433 172
Occupation (2A,2C,4B) ........ «......... e s S Y 24, 241 378 154 23
0= 3T o ) £ [ 104 130 97 36
Not U.S. cltizen and not planningtobe (4C) .............covvvvininnn, ' 1" 20 14 1"
(037 (o VN -1 1 ) S 93 110 82 12

Sole Surviving Son — father and brothers lost In line of duty (only valid in
peacetime) (4G) ........cviuiii i e (x) (x) 1 13
Disqualified (4F, 1Y) .. ..ot i e e e 4,640 5959 3,630 2,888
Unclassified .......oovvi it e P 334 536 1,012 10

(x): Not Applicable

Reprinted courtesy of Scholastic Search Magazine, May 15, 1980

(¢) 1980, Scholastic Inc.
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Unit Title: Deciding Deferment and Exemption Cases

Goals/Objectives:

Students will learn to appreciate the difficulties involved in deciding particular
cases with a set of draft laws.

OPTION A

Materials Needed:

Class set of worksheets (attachment 1)

Time Needed:

One or two class periods

Procedures:

I.  Provide students with draft board rules agreed upon in the previous unit, Choosing
Deferments and Exemptions or a basic list compiled by the teacher based upon the
information provided in that unit and the unit entitled Draft Bowl.

2.  Distribute worksheets (attachment 1) and divide students into small working
groups. Explain the fictional military action in more detail, giving a specific
location and a concrete historical position. You may want to choose a country that
is currently experiencing extreme social turmoil.

3.  Ask students to read the cases outlined in the worksheet, keeping in mind the
reality of the military intervention outlined in the fictional situation. Students
must understand that no matter what they think about this military intervention,
they will have to decide which cases warrant deferment or exemption under the
rules provided.

4.  Ask groups to discuss the cases and try to reach a consensus decision on each.

5.  Ask a representative of each group to report the group's findings to the class.

6. Compare and discuss any differences in the group decisions. Tell the class about
the decisions that were made in the real cases outlined in the Remarks section at
the end of this unit. Ask if they had any difficulties because the draft was being
used for a specific kind of military action. Did their opinions on U.S, military

intervention affect their decisions on cases? Would a more or less justifiable war
make a difference?

Variation |
Tell your student draft boards that they have been under scrutiny for issving too

many deferments and exemptions. The military wants inductees to be processed faster
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so that they can quickly meet their goals. Higher authorities are beginning to suggest
that at least 25% of the cases under review should be denied and the men drafted.
Therefore, they should try very hard to deny deferments or exemptions in at least two of
the cases to avoid complaints from Washington.

Variation 2

Do the same as in Variation |, but tell this to only half the groups, leaving the

others to defer or exempt as many as they wish. Compare the decisions based on the
application or isolation from this outside pressure.

OPTIONB

Materials Needed:

Class set of worksheets (attachment 1)
Instructions for Role Playing (attachment 2)

Observer Record (attachment 3)

Time Needed:

Two or three class periods

Procedures:

Provide students with draft board rules agreed upon in the previous unit, Choosing
Deferments and Exemptions or a basic list compiled by the teacher based upon the
information provided in that unit and the unit entitled Draft Bowl.

Distribute worksheets (attachment |) and divide students into small working
groups. Explain the fictional military cction in more detail, giving a specific
location and a concrete historical position. You may want to choose a country that
is currently experiencing extreme social turmoil.

Hand out Instructions for Role Playing (attachment 2).

Divide class into petitioners, draft board members and observers. Distribute
Observer Records (attachment 3) to observers.

Set time limit for preparation of cases by petitioners.

Have draft board arrange the room for a hearing and decide if they will hear and
decide each case separately, or hear all cases and make all decisions at once.

Proceed with hearing of cases.
Allow time for the draft board to confer and reach their decisions and for observers

to complete their forms.
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9. Have the draft board report their decisions and hear the observer's comments.
Compare and discuss any differences in the decisions. Tell the class about the
decisions that were made in the real cases outlined in the Remarks section at the
end of this unit. Ask if they had any difficulties because the draft was being used
for a specific kind of military action. Did their opinions on U,S. military
intervention affect their decisions on cases? Would a more or less justifiable war
have made a difference? Should individuals have the right to pick their wars? Are
some people more expendable than others? How does the implementation of the
deferment and exemption system reflect the board's values and prejudices?

Remarks:
Make sure students understand this unit's vocabulary before they start.

If your class is large and you want to do Option B, you may wish to have two or
more draft boards. Variation | of Option A can also be used with Option B. Variation 2
can only be used with Option B if you have more than one draft board.

As explained in the Procedures, this unit can be used in conjunction with the unit
entitled Choosing Deferments and Exemptions. If you have the time available, we
recommend that these two units be taught during the same week to give students a

deeper sense of the deferment and exemption process.

You or your students may want to invent cases of your own. Some teachers have
found it instructive to alter the Conscientious Objection questions to apply to all
registrants. This way, those wanting to be in combat have to prove that they
conscientiously oppose being restricted to the peaceful means of solving problems.
Likewise, some teachers suggest that students be asked to decide whether they would be
willing to fight in the specific conflict that is described in the fictional situation. This
exercise examines the feelings of the selective objector.

If a draft counselor or actual Selective Service System board member is available,
they could participate in the role play to make it seem more real.

If it is possible to videotape the role play, an evaluation could take place at a
later time when everyone would be less cmotionally involved.

Details of the decisions of the real cases follow:

Case I: Daniel Seeger applied for Conscientious Objector status in 1957 and was denied.
He refused to report for military service after being denied his C.O. status. He was
convicted of draft evasion at the district court level. Seeger appealed and the decision
of the district court was reversed at the appellate level, but the U.S. Government
appealed to the U.S. Supreme Court. The U.S. Supreme Court ruled in 1965 that a person
didn't have to believe in God to have strong religious beliefs. Under the law, the
government had to respect all religious beliefs equally. Seeger won his case.

Case 2: Elliott Welsh's case went to the U.S. Supreme Court in 1970, The court ruled
that Welsh should have been classified as a C.0O., giving draft boards a new test: a C.O.
was someone who is "deeply and sincerely" against participating in all wars. The reason
does not have to be based on religion.
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Case 3: The Barry Johnson case is based upon an incident mentioned in "Evading the
Draft: Who, How and Why", Life Magazine, December 9, 1966. A case similar to this one
was denied a deferment by his local board.

Case 5: Guy Gillette refused to report for military service in 1967 because he did not
want to take part in the Vietnam War. The U.S. Supreme Court ruled that Gillette should
not be classified as a C.O., stating that draft boards needed a clear and simple method
for classifying people. They felt that if a person could be a C.O. for one war and not
another, the draft board would have too difficult a task.

Case 6: This is based upon an incident also mentioned in the Life Magazine article cited
above. In a case similar to this an occupational deferment was granted.
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Worksheet: Deciding Deferment and Exemption Cases
Fictional Situation:

The United States government has become engaged in a military action within a
country in the Southern Hemisphere. This is not a declared war. In this underdeveloped
nation, United States-based-transnationa! corporations have been extracting natural
resources. These business interests are also building factories where local workers are
paid low wages. A guerrilla war is being waged with the expressed goal of redistributing
the country's wealth more equitably.

The American public is told that this military intervention will protect our allies
and investments throughout the world. The public is told that the guerrillas are
communists that are threatening our way of life. In addition, the public is told that we
must stop these communists or we will face increased threats from the world's
communist countries that could lead to a full scale war. As government spokespersons
are questioned by the media, they admit that no troops from any communist country are
involved in the guerrilla struggle and that the weapons that they are using are made by
both non-communist and communist countries.

Draft registration has already been enacted and carried out. Now Congress has
decided that people must actually be drafted to meet our defense needs. Many draft
registrants are requesting deferments and exemptions from being drafted. Deferments
would temporarily excuse them from military and civilian duty. Exemptions would
permanently excuse them from military and civilian duty.

Your Task:

Acting as a local draft board, you cannot question the validity of this military call
up, nor can you question the fairness of the draft itself. You must use the rules that you
are given and make decisions on the following cases. You must decide whether or not
they will be drafted, deferred or exempted. After discussing each case as a group, you
must fry to come to a consensus - a unified decision - on how the person should be
treated.

Case I: Daniel Seeger wants to be classified as a Conscientious Objector. He says
his religious beliefs will not permit him to participate in war. However,
Seeger says that he's not sure he believes in God. He strongly believes that
his participation in war would be morally wrong.

Case 2: Elliot Welsh wants to be classified as a Conscientious Objector. He says that
his studies of history force him to reject all wars. He admits that his
request is not based upon religious belief, but does hold strong convictions
against participating in any war. ‘

Case 3: Barry Johnson has requested that he be allowed to keep his student
deferment. He is a physics student at the State University and has
maintained a high grade point average. However, financial problems have
forced him to drop out of school for six months to earn enough money to
continue his studies.

-- page 33 --



UNIT 5

Case 4:

Case 6:

Case 7:

Case 8:
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James Winslow requests an occupational deferment. He works as a teacher
aide in a special education classroom. He often handles the duties of the
regular teacher, who has had less success in working with the children than
James and plans to retire in two months.

Guy Gillette requests a Conscientious Objector classification because he
says he is opposed to the war for religious reasons. He does not state that he
is opposed to all wars.

Bill Homer requests an occupational deferment because he is an executive
trainee for General Dynamics Corporation which does defense work for the
government. He has worked there for one month and is still training for his
new position.

Eric Johnson requests an exemption as sole survivor. His older brother is a

veteran of the Vietnam war and is now in a mental institution. His younger
brother was accidently killed during basic training. Johnson's grief-stricken
father is in an emotionally withdrawn state and unable to work.

Tom Dawson requests a hardship deferment. He and his mother run the
family nursery. His father is ill and unable to work and his younger brother
has left home and quit school. The cost of hiring someone to replace Tom is
too much, expecially since they are already in debt from a bad year. They
fear they will lose the family business to the bank if Tom is drafted.
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Instructions for Role Playing: Deciding Deferment and Exemption Cases
PETITIONERS

Identify yourself, present your case and answer the draft board's questions after
your presentation.

As a petitioner, you should know the definition of the deferment or exemption
that you seek and present your case in such a way as to prove why you qualify.
Understand the character of the role you are taking - his background, his values and his
goals - before you attempt to convince the board.

If you are asking to be classified as a conscientious objector, be prepared to
answer the following three questions.

Question 1: Describe the beliefs which are the basis for your claim for
classification as a conscientious objector, and whether those beliefs
would permit you to serve in a noncombatant position in the armed
forces.

This question asks you to describe the basic principles by which you guide your
life. Describe those values which are of utmost importance to you such as God, love,
truth, nonviolence, etc., and why these beliefs are in conflict with military service. This
question asks you to formulate your own statement of conscientious objection to war.
The second part of this question seeks to determine whether you seek noncombatant
status or a full exemption from military service and why you have chosen to do so.

Question 2: Describe how you acquired these beliefs.

In answering this question, you should include any training you have had if you feel
such training has helped you arrive at your position. The influences of clergy, teachers,
family members, books, membership in organizations, are essential to list. Be specific;
you must show that strong influences in your life have stimulated you to think seriously
and clearly about participation in war. Specific incidents can be included, such as
demonstrations, seminars, or assemblies you have attended. Be careful not to give the
impression that your beliefs are mainly "political".

Question 3: Describe how your beliefs affect the way you live, and the type of
work you do or plan to do.

Discuss how your future plans are affected by your commitment to your beliefs.
Describe kinds of employment you have had or plan to have which reflect your
commitment. Discuss any public expression, written or oral, you have given to your
beliefs. Describe your lifestyle; mention your life's goals as you have set them, and show
how they are an outgrowth of your beliefs.
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DRAFT BOARD MEMBERS

Listen to the case of each petitioner and after his presentation, ask any questions
you might have about his testimony. Your questions should focus on the guidelines for
the deferment or exemption that he seeks. In order to ask informed questions and make
wise decisions on the cases, you must be familiar with all the classifications.

After hearing the case and asking your questions, you will be able to discuss it
with your fellow board members and seek agreement on your ruling. Each petitioner will
need a stated reason why he does or does not receive the deferment or exemption.

As members of a local draft board, you are required to hear each case and'decide
on its own merit. In reality, people who serve on draft boards are only human and have
opinions and biases. For example, a borrd member might be a World War Il veteran,
convinced of the value of the military and opposed to the concerns of "undisciplined
youth". Or, a member might be very religious and especially sympathetic to religious
cases. Instead of taking such roles, play yourself, but while doing so, remember that
people who serve on draft boards do so because they believe it is a civic duty. They take
their responsibility to the government very seriously.

OBSERVERS

Listen and record your observations on the Observer Record that is provided to
you. After the hearing, tally your responses and discuss them with fellow observers.
Appoint a spokesperson who will make a report to the entire group about the observer's
reactions to each case, noting how they agree or differ with the draft board's decisions.
Give as many reasons for your reactions as possible.

Observers take the role of an impartial jury. You are reviewing the strength of

each petitioner's case as it is presented. You are also reviewing the draft board's
questions and decisions.
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Observer Recored: Deciding Defermert and Exemption Cases

PETITIONER

Write Yes or No on each blank line.

I 2 3 4 5 6 7 8

|. States case clearly?

2. Knows classification guideline?

3. Reason for deferment/exemption fits the guideline?

DRAFT BOARD

I 2 3 4 5 6 7 8

1. Know draft rules?

2. Ask questions that apply?

3. Show personal biases?
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Unit Title: Women, Combat and the Draft: Four-Way Debate

Goals/Objectives:

Students will become familiar with the various arguments surrounding the questions
of women in combat and the drafting of women and will see how those arguments
can be used within a specific hypothetical situation.

Students will examine the issue of compulsory military service from the differing
perspectives of male and female students.

Students will learn to extract arguments in favor of a position from outside sources,
including interviews and print media research.

Materials Needed:

Class set of worksheets (attachment 1)
A few copies of the Argument Resource Form for each student (attachement 2)
Rosker v. Goldberg Supreme Court Case Synopsis (attachment 3)

Stopwatch

Time Needed:

Two or three class periods

Procedures:

2.

3.

Circulate worksheets and allow time for students to read the debate scenario,
instructions and sample arguments,

Circulate the Argument Resource Forms to students. Explain how the forms can be
used to develop arguments by interviewing selected people or by print media
research in the library using the Reader's Guide to Periodical Literature.

After your students have been given an adequate opportunity to develop their
opinion on the issues, poll them as a group to determine how many support each of
the four positions. Divide the class into four groups, reflecting their choice of the
four positions. If a position has no supporters or only one or two, you may assign
students to take on those positions for the purpose of the debate. Have each group
compile arguments favoring their position and arguments to be used in rebuttal to
other positions.

After each group has had sufficient time to develop their arguments, ask them to
pick two people to represent the group for the debate. Non-debaters should be
encouraged to stay involved as coaches and "team support". Alternatively, the
debate points could be divided so that each member of each group has responsibility
for arquing the merits of one or more of the points.
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5. Conduct the debate using the following rules:
a. each debater is allowed 3 minutes to present the points of their argument

b. each team is then allowed 3 minutes for the rebuttal of any of the other
three positions

c. no topic can be reintroduced

d. after all points have been heard and rebutted, each team has 5 minutes to
summarize their respective position

6.  After the debate, poll the students again, noting any differences between this poll
and the one taken before the debate. Discuss the results of the poll and the effect
of the debate on the class. You may want to have students write a paragraph on
the topic of women, combat and the draft.

Remarks:

If students have not discussed sexism or issues that have touched on discrimination
on the basis of gender, you may need to introduce this issue before you proceed with this
unit.

Implicit in the understanding of the issues underlying this unit is the concept of a
hierarchy of values. Before you begin this unit, students need to understand that it may
be necessary to sacrifice one value for a higher value.

Students could fill in a bulletin board with print media articles that support
different sides of the debate. If the issue is not currently in the news, students could
copy old articles and post them.

You may want to invite another class in to watch the debate and participate in the
discussion afterwards.

You may also want to videotape the debate for later evaluation.

You may need to remind students to observe the specific hypothetical context of
the debate and not to think in absolute terms. Although some students would take the
same position in every conceivable situation, other students would take different
positions in different fictional situations.

You may want to have a vote to determine the best debater, disregarding the
position that was taken.

As an additional assignment, students could be asked to prepare, as a class, an
annotated bibliography of all the references used on this topic. A finished copy could be
iven to the school librarian and to any other teacher interested in doing this unit.
P.S. we'd like to have a copy ourselves!)

Especially if this issue is being debated in the print mediq, students could be
encouraged to write letters to the editor of a local newspaper.
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Worksheet: Women, Combat and the Draft: A Four-Way Debate
Fictional Situation:

The United States government has become engaged in a military action within a
country in the Southern Hemisphere. This is not a declared war. In this underdeveloped
nation, United States-based-transnational corporations have been extracting natural
resources. These business interests are also building factories where local workers are
paid low wages. A guerrilla war is being waged with the expressed goal of redistributing
the country's wealth more equitably.

The American public is told that this military intervention will protect our allies
and investments throughout the world. The public is told that the guerrillas are
communists that are threatening our way of life. In addition, the public is told that we
must stop these communists or we will face increased threats from the world's
communist countries that could lead to a full scale war. As government spokespersons
are questioned by the mediaq, they admit that no troops from any communist country are
involved in the guerrilla struggle and that the weapons that they are using are made by
both non-communist and communist countries.

Draft registration has already been enacted and carried out. Now Congress has
decided that people must actually be drafted to meet our defense needs. A debate is
currently raging in Congress as to whether women should be drafted and whether they
should be used in combat.

Your Task:

Given the above fictional situation, you must decide which of the following
positions you support in regard to women, combat and the draft. For the purposes of this
exercise, carefully think through how you would feel if the fictional situation were true.

Position I: | am opposed to the drafting of women
and | am opposed to women in combat.

Position 2: | am opposed to the drafting of women
but | am not opposed to them entering combat.

Position 3: | am in favor of drafting women
but women should be restricted to non-combat roles.

Position 4: | am in favor of drafting women along with men
and | believe that women should share combat responsibilities with
men.

On the next page are a list of arguments. Each argument supports one or more of
the above positions. Reading these arguments may help you decide which position you
favor the most. You may also wish to talk with people outside of class or do some library
research to help you decide on a position.
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Sample Arguments:

2,

Fow

10.

l2.

Even if women are restricted from combat, the majority of military jobs are non-
combat, so women should be drafted to fill those non-combat jobs.

If you fill non-combat jobs with women, the men will become limited to combat
roles and in a war they would be prevented from rotating into non-combat jobs to
rest after combat assignments.

Women should be treated equally under the law.

Women should receive special protections under the law.

Women's hygiene requirements p'revent them from prolonged duty in rugged terrain.
Women can operate modern weaponry as easily as men.

Women's progress toward equal opportunity in the military depends to.a large
extent on their being integrated into combat.

Men and women should be equally required to register for the draft to enhance
military flexibility. A larger pool of potential draftees is insurance agcunsf an
unpredictable future.

There's no military need to include women in draft registration because female
volunteers already comprise 8 percent of the personnel in the armed forces.

Women are capable of doing combat duty, but in this fictional situation, no one,
men or women, should be drafted and no one should be willing to fight against the
guerrillas.

The drafting of women would place unpreceden'red strains on family life. The
potential absence of a mother from a home is more disruptive than the potenhal
absence of a father.

Because of his stature, the average American man has an advantage over the
average American women in terms of brute strength, but we must remember that
Vietnamese men (who are on the average smaller than American women)
demonstrated that smaller men can be victorious because of skill, training and
desire.

Sample Supportive Evidence and Opinions:

Phyllis Schlafly, anti-feminist leader, has said, "Aside from the moral implications
of men and women sharing foxholes, a coed military could mean a weakened
defense...The Soviet Army, she said ominously, is less than | percent female and its
combat troops are exclusively male."

Because women have, on the average, only 60% of the upper body strength of men,

and because of the high rate of pregnancy among women in the volunteer army,
Schafley believes that female troops would be less fit for battle than males.
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Sue Kinchy, a member of the Central Committee for Conscientious Objectors, has
said, "With women entering military service on a broad scale, that half of the
population which has mitigated rampant militarism will gradually decrease, leaving
us with a society of men, women and children dominated by a militarized social
order...The concept of 'military obligation' may soon be assumed by women.

"Women should not be denied equal rights in the military. They should, however,
exercise that right with the wisdom and foresight to understand that resistance to
militarism will preserve their dignity and prolong the existence of humanity."

The National Organization of Women's Position Paper on Registration and the Draft
states, "Clearly, neither men nor women should be exposed to war. It is obvious,
however, that without the establishment of a war-free society, it is impossible to
shield women from the violence of war either as civilians, soldiers, or both...

"|f civilian women have been unable to escape from war, it is surely evident that
women in the military have been repeatedly exposed to combat conditions.
Although women have been banned from combat on paper, they have often served in
the midst of it, and have been exposed to the same dangers as their male
counterparts...

"Using even the most libera!l of measures, a total potential of only 27% of military
positions are open to women, and women comprise even less, an estimated 8%.
Discrimination against women in the military depresses opportunities, career paths,
training, and benefits for women.

"Restriction on women in the military, far from protecting them, serves to continue
their second class citizenship, pay and opportunity. And this discrimination
exercised by the military affects women's employment opportunities and wages
throughout their entire work lives because of veterans' hiring preference."

According to the Women's Equity Action League and Legal Defense Fund, "During
World War Il, 200,000 military women in the Army, Navy, Marine Corps and Coast
Guard served as nurses, mechanics, truck drivers, parachute riggers, typists, radio
operators, technicians and air traffic controllers. They performed bravely and
competently under hostile fire.

"American military women landed on the beaches at Normandy, France as part of
the 'D-Day' Allied invasion. Army women travelled with the Fifth Army close to
the front lines during the invasion of Italy.

"Army women also served in the South Pacific and North Africa. They received
many military decorations for bravery, including the Purple Heart - awarded to
those wounded by enemy fire. Nearly 100 Army and Navy nurses were prisoners of
war for three years in the Philippines during Would War Il.

"Over 7,000 women served their country in Southeast Asia during the Vietnam War

and received combat pay. Some of these military women died as a result of enemy
action.,"
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Argument Resource Form: Women, Combat and the Draft: A Four-Way Debate

Source of Information: (name of person interviewed or name of print media.article)

Position Supported by Source: (of the four possible positions)

Argument Presented by Source: (reasons why source supports above position)

Supporting Evidence Presented by Source: (facts)
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Argument Resource Form: Women, Combat and the Draft: A Four-Way Debate

Source of Information: (name of person interviewed or name of print media article)

Position Supported by Source: (of the four possible positions)

Argument Presented by Source: (reasons why source supports above position)

Supporting Evidence Presented by Source: (facts)
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Case Synopsis: Rostker v. Goldberg

One of the most controversial cases in the Supreme Court's 1980-81 term, Rostker
v. Goldberg (101 S. CT. 2646), dealt with questions on the constitutionality of registering
only males for the draft. The case raised the issue of sexual equality in American
society, as well as questions regarding the constitutional powers of Congress when acting
in areas of national defense and military affairs.

The case began in 1971, as a challenge by several men to the Vietnam-era draft.
The men claimed that because women were not eligible for the draft, men suffered from
sex discrimination. The case went unresolved until 1975, when it was suspended. In
1980, the case took on a new light after the Soviet invasion of Afghanistan. President
Carter had asked Congress for authority to register both men and women for the draft,
but after lengthy hearings, Congress allocated money to register only males.

Three days before the draft registration was to resume, a Federal court in
Philadelphia declared the "men only" provision illegal. An "emergency order" given by
Supreme Court Justice Brennan allowed registration of young males to proceed.

In the Supreme Court's eventual é to 3 majority decision, the case seemed more a
question of institutional imperatives than that of sex discrimination. Writing the
majority's opinion, Justice Rehnquist emphasized the power of Congress as mandated in
the constitution. "The case arises in the context of Congress's authority over national
defense and military affairs." He continued to say that "perhaps in no other area has the
court accorded Congress greater deference."

Rehnquist went on to examine the law that prohibits female participation in
combat, concluding that the law doesn't violate equal protection because "men and
women ... are simply not equal in the eyes of the military," nor are they "similarly
situated for the purposes of the draft." Because women, by law, are excluded from
combat, and the purpose of registration is to have a pool of combat-ready troops,
Rehnquist mandated that it was neither illogical nor unconstitutional to exclude women.

Those three justices dissenting argued that the court didn't use its customary test,
that is, showing whether the exclusion of women from registration was substantially
related to achieving the draft's goal of maintaining national defense. Justice White in his
dissent pointed out that the purpose of the draft was to fill both combat and non-combat
jobs in the event of a national emergency. Uncontested testimony in the Senate, in fact,
established that women could fill at least 80,000 positions in any likely draft - even
under the present combat ban.
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Unit Title: If the Draft Begins, What Would You Do?

Goals/Objectives:

Students will critically examine personal opinions about military service and United
States military policy.

OPTION A

Materials Needed:

Class set of worksheets (attachment 1)

Time Needed:

One or two class periods

Procedures:

l.  Make sure that students can comfortably use all of the vocabulary found on the
worksheet.

2. Have students carefully read both sides of the worksheet.

3.  For each of the Crisis Scenarios, have students decide how they would respond to a
draft. You may wish to add new crisis scenarios of your own or you may wish to use
less than the ten given.

4.  After students have made their choices, you may wish to explain how many of the
scenarios described are analogous to actual historical crises. There are limited
explanations of these historical analogies in the Remarks section.

5. Divide the class into small groups. Have each group select a recorder. Have
students compare their reactions to the situations described with others in their
group. Ask students to note which items provoked the greatest agreement and the
greatest disagreement.

6. Have each recorder summarize his or her group's positions to the entire class. The
class as a whole may now discuss the most obvious similarities and differences
among positions taken by the groups.

7.  As homework, have students interview an adult or peer not in this class using the
worksheet. Ask them to report the results of the interview at the next class
session.

8. Have students write a paragraph summarizing what they have learned from this
unit.
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OPTIONB

Materials Needed:

Class set of worksheets (attachment 1)

Butcher paper, marker and tape

Time Needed:

One to two class periods

Procedures:

After students have read the worksheet, spread a long piece of butcher paper along
the width of the room and mount it in place with tape. At intervals, write the five
Possible Choices on the paper. You may abbreviate the choices: Volunteer, Wait
for draft, Deferment or exemption, Conscientious objector and Refuse to go.

Have students clear all desks and chairs out of the way and stand facing the wall
with the butcher paper on it.

For each of the Crisis Scenarios, ask students to place themselves next to the label
on the wall that most closely matches their personal response. This option will
enable students to graphically see the relationship between their own opinions and
the opinions expressed by their classmates. Be sure that you encourage students to
assert their own opinions without being intimidated by peer pressure.

You may ask selected students to explain their choice in a specific crisis.

After students have been reseated, you may wish to explain how many of the
scenarios described are analogous to actual historical crises. There are limited
explanations of these historical analogies in the Remarks section.

As homework, have students interview an adult or peer not in this class using the
worksheet. Ask them to report the results of the interview at the next class
session.

Have students write a paragraph summarizing what they have learned from this
unit.

Remarks:

Certain items in the student worksheet have direct relation to historical events.

Students could be asked to identify which of the scenarios are drawn from real situations
and which have no historical precedent. This could provide topics for research.
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Worksheet: If the Draft Begins, What Would You Do?
Fictional Situation:

A serious crisis has prompted the U.S. government to begin drafting eighteen year
olds. A war has not been declared and U.S. troops have not been sent anywhere as a
result of the crisis, The President says that the draft is necessary to demonstrate our
ability to respond militarily, even if we do not choose to do so. On the other hand, there
is a much speculation in the media that the draft is being used as part of a general
mobilization of U.S. armed services and that U.,S. military intervention will happen
quickly after enough troops have been trained.

Your Task:

The details of several crises are listed below. After you have studied them, you
must decide what you will do in response. Be realistic in your answers. In other words,
say what you might actually do, not just something you'd like to do. You have many
choices, but each choice has a serious consequence. The following list of choices
includes some of those consequences. Feel free to answer with a choice that is not listed
as long as you think that it is a real possibility for you.

Possible Choices:

l. Immediately volunteer for military service, even before you are drafted. If you
decide to do this, you may have more choices about the kind of work you will do in
the military. You may also quickly find yourself in a war zone where you may be
required to directly kill someone or you may be killed.

2.  Wait for your name to be called in the draft. There's a chance that you might not
be called, or that you may be disqualified for some reason. However, if a war is
being planned, they may need a lot of people and there may be few
disqualifications.

3. Prepare to get a deferment or exemption from the draft. You must know about
how to qualify for a deferment or exemption and you must have your case well
documented with letters from professionals. There may be little time to prepare a
strong case for deferment and exemption. If a war effort is being planned, there
may be little draft board sympathy for people trying to escape their "duty".

4,  Apply for Conscientious Objector status. Again, this will take a lot of
preparation. You will need to quickly assemble a written request that includes
answers to several draft board questions along with letters from a variety of people
who will back up your claim. You must decide which of the following you are
willing to do: noncombatant military service, or civilian alternate service for the
same period of time as those drafted into the military.

5. Protest against the draft and this potential military intervention by refusing to go
when you are drafted. You must be prepared to go to jail, live in hiding as a
fugitive or try to find a country to flee to that will accept you as a war objector. It
will be very difficult to find a country that will accept you as an exile until U.S.
troops have actually been commited.
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Crisis Scenarios:

The United States has installed small and highly mobile nuclear weapons in West
Berlin which is geographically inside a communist bloc country, East Germany. In
retaliation, the Soviet military has landed on an unoccupied island in the Aleutians,
which are a part of Alaska. The Russians say that they will remain on the island
and develop a military base unless we remove our nuclear weapons from West
Berlin.

Mexico elects a socialist as president who begins to nationalize U.S. corporate
holdings within the country. This new president announces that Mexico will not
repay debts that it owes the U.S. because of all the riches that U.S. corperations
have taken from Mexico without ever paying a fair price. U.S. business interests
and many members of Congress are furious.

Cuba begins to train Haitian exiles in an attempt to return to Haiti to overthrow
the dictatorial regime. The U.S. supports the Haitian goverment because it is anti-
communist even though it is dictatorial and cruel to its people.

Polish workers go on a general strike and are armed to defend themselves against
the Polish military. Russia sends in troops to aid the Polish military against the
workers.

Workers in Chile have gone on general strike against the military dictatorship in
their country. They are armed and have begun to fight with the Chilean military.
U.S. corporations doing business in Chile feel threatened by this revolt and have
asked the U.S. government to intervene. The President says that American citizens
living in Chile might be taken as hostages.

Residents in San Francisco and New York decide to refuse to work until the U.S.
government agrees to stop producing new nuclear weapons. Enough residents stop
working in these two cities that their ability to do business has been paralyzed. The
President has declared a state of emergency, but the National Guard is too small to
do anything to stop the crisis.

A U.S. Navy ship has "accidentally" entered North Korean waters. A North Korean
Navy ship has captured our ship and taken the sailors into custody. The North

Koreans say that our ship was spying. Our government demands the immediate
release of our ship and sailors.

Guerrillas operating in the mountains of Honduras begin to organize thousands of
peasants against the Honduran government. In retaliation, the government begins
to destroy village after village in the mountains, killing a large segment of its own
population. The war is not going well for the government and it asks the U.S. to
send troops soon or it fears that Honduras will soon become communist.

Iraq attacks Iran's oil fields and begins to demolish their ability to produce needed
oil for our allies in Europe and Japan. !t is reported that this will cripple these
economies. Several European countries and Japan have asked the U.S. to intervene
militarily against Iraq to prevent the oil field destruction.

Libyan anti-aircraft guns shoot down two U.S. jets that "stray" into Libyan air
space. The pilots parachute to safety but are later captured by Libyans and are
executed. Libya claims that U.S. jets have been harassing Libyan planes for the
last two months and this is a logical retaliation. Many members of Congress are
asking for a punitive air strike against the Libyans. This could lead to a war.
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Unit Title: Draft Bowl

Goals/Objectives:

In one quick unit, students will gain a general understanding of registration and the
draft.

Materials Needed:

Draft Bowl: Questions and Answers (attachment 1)
Class set of worksheets, Draft Bowl Questions (attachment 2)
Class set of fact sheets, Registration and the Draft (attachment 3)

clock with a second hand

Time Needed:

One or two class periods

Procedures:

Have students study the fact sheets (attachment 3), either individually or in
groups. Explain that there will be a quiz-game made on the particulars of the fact
sheets.

Divide students into two teams.

Alternately ask questions of each team from attachment 1.

Suggested rules for Draft Bowl:

a. Allow each team 5 seconds to respond to a question.

b. After 5 seconds, the opposing team gets a chance.

c. | point is given for each correct answer.

d. Anyone on a team can answer but no one person can answer more than 3 questions.
To add suspense, cut questions from attachment 2 and draw one at a time.

You may want to add other questions as a review of material in other units.

You may want to give your students the answers and have them come up with the
questions.

You may want to distribute the questions (attachment 2) to your students and have
them test each other.

You may want to have students make up their own questions and answers and test
each other.
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Draft Bowl: Questions and Answers

What is the Selective Service System?

I the government agency in charge of the draft

After his |8th birthday, a male is required to register within how many days?
2. 30 days

After registration, the registrant should receive a Selective Service letter of
acknowledgement within how many days?

3. 90 days

Any change of address or other registration information requires what action?
4, notification within 10 days

If you fail to register or show up when drafted, the maximum penalty is what?
5. 5 years in jail and/or $10,000 fine

If you fail to register or report when called, it is considered what type of crime?
6. federal felony

What is the maximum penalty for late registration or failure to report an address
change?

7. 5 years in jail and/or $10,000 fine

If you fail to register and the SSS discovers this failure, what is the first thing
Selective Service does?

8. sends one or more warning letters
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What is the purpose of registration?

A preparation for a possible draft
During the Vietnam War about how many failed to register?

10. 250,000 - I million

During the Vietnam War, of those who failed to register, how many received the
maximum penalty?

1. none

If there is a draft, how long are you at the "top of the list" to be drafted?
2. | year

In reference to the draft, what is the "first priority selection group"?

13. Draft-eligible men who are in the calendar year in which they turn 20 years
old

How does the lottery system work?

4. Random assignment of numbers | - 366

During a draft, if your number is called, what kind of notice do you receive?
15. induction by Mailgram

When your number is called in a draft, what is your classification and what does it
mean?

16. [-A, meaning available for military service
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20.

21.

22.

23.

24,

Side 3
Give two ways you can postpone induction into the military?

17.  See Registration and the Draft

What is the maximum length of postponement Selective Service may grant?

18. 90 days

Claims for deferment must be filed within how many days after receiving a draft
notice?

19. |0 days after the mailing of the draft notice

If you receive a draft notice and report for a physical exam, how soon are you
officially in the military?

20. immediately after passing exams

You may be drafted after your first "priority year" under what conditions?
21. military need

How long do you remain eligible for the draft?

22. usually to age 26, in some cases until age 35

If you want to seek a deferment, what is the first thing you should do?

23.  see a draft counselor

What is a 1-0 classification?

24, will not serve in military in any capacity for reasons of conscientious
objection
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26l

27.

28.

29.

30.

3L

32.

Side 4
To be classified a C.0., you must object to what kinds of wars and on what grounds?
25, object to war in any form on religious, moral or ethical grounds
What is a I-A-O classification?
26. C.0O. but eligible for non-combatant military service
What occupation might exempt you from the draft?
27.  minister, rabbi, priest, judge or public official
Is there any student classification that would exempt you from the draft?
28. only ministerial students
Give two medical reasons that might exempt someone from the draft.
29.  see Registration and the Draft
Give two psychological reasons that might exempt someone from the draft.
30. see Registration and the Draft
What might make you exempt as an only son?
3L service-related death of father or brother or sister
What is the difference between deferments and exemptions?

32,  deferments postpone the possiblity of being drafted; exemptions are
permanent waivers of the draft .
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Worksheet: Draft Bowl Questions

17.
18.
19.

20.

2 I L]
22,
23.

What is the Selective Service System?
After his 18th birthday, a male is required to register within how many days?

After registration, the registrant should receive a Selective Service letter of
acknowledgement within how many days?

Any change of address or other registration information requires what action?
If you fail to register or show up when drafted, the maximum penalty is what?
If you fail to register or report when called, it is considered what type of crime?

What is the maximum penalty for late registration or failure to report an address
change?

If you fail to register and the SSS discovers this failure, what is the first thing
Selective Service does?

What is the purpose of registration?
During the Vietnam War about how many failed to register?

During the Vietnam War, of those who failed to register, how many received the
maximum penalty?

If there is a draft, how long are you at the "top of the list" to be drafted?

In reference to the draft, what is the "first priority selection group"?

How does the lottery system work?

During a draft, if your number is called, what kind of notice do you receive?

When your number is called in a draft, what is your classification and what does it
mean?

Give two ways you can postpone induction inte the military?
What is the maximum length of postponement Selective Service may grant?

Claims for deferment must be filed within how many days after receiving a draft
notice?

If you receive a draft notice and report for a physical exam, how soon are you
officially in the military?

You may be drafted after your first "priority year" under what conditions?
How long do you remain eligible for the draft?

If you want to seek a deferment, what is the first thing you should do?
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25.
26.
27.
28.
29.
30.
3l
32.
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What is a |-0 classification?

To be classified a C.0,, you must object to what kinds of wars and on what grounds?
What is a |-A-O classification?

What occupation might exempt you from the draft?

Is there any student classification that would exemp:T you from the droff?

Give two medical reasons that might exempt someone from the draft.

Give two psychological reasons that might exempt someone from the draft.

What might make you exempt as an only son?

What is the difference between deferments and exemptions?
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Fact Sheet: Registration and the Draft

Have you been wondering about draft registration? What does it mean?
Is there ever going to be a draft? Does anyone really take this thing seriously?

Here are a dozen questions and answers that tell you what you really want to know
from people who are concerned about your rights and options.

WHY AM | SUPPOSED TO REGISTER FOR THE DRAFT?

Registration is the method used by the government to identify and keep track of young men
who could be drafted into the military. The Selective Service System is the government
agency that registers and drafts young people. Selective Service regulations require every
male to register for the draft within 30 days of his 18th birthday. Forms are available at
local post offices.

If you register, you should receive a letter within 90 days from Selective Service confirming
your registration. If you do not receive an acknowledgement letter, it is your legal
obligation to contact the Selective Service System. You are required to correct any errors
immediately. You are also required to notify Selective Service of any change of address
within 10 days of the change until age 26.

WHAT IF | DON'T REGISTER?

If you fail to comply with any provision of Selective Service law or regulations, you may be
committing a federal felony. If arrested and convicted, you would face a maximum penalty
of five years in prison and/or $250,000 fine.

Estimates of non-registrants during the Vietnam-era draft (1964-1973) ranged from 250,000
to | million. Of these, 250 were convicted, none receiving the maximum penalty. As the
war continued, increasing numbers were put on probation. The Selective Service System has
admitted that at least 550,000 young men have not registered since July, 1980.

As of April, 1986, twenty non-registrants had been indicted and fourteen had been
convicted. Eighteen of those non-registrants were public resisters. A young man is a
resister when he refuses to register because it goes against his beliefs. He is a public
resister when he tells the government or media that he has refused to register. Those
convicted received sentences varying from probation to 2 |/2 years in prison. The longest
time actually spent in jail was six months. The highest fine imposed was $10,000.

Even when the odds are good that a person will not get caught for breaking a law, each
young man must realize the possible consequences, should he be caught.

WHAT IF | REGISTER LATE?

Late registration is a criminal offense with the same penalty as not registering. In the
Vietnam era, some late registrants were prosecuted and convicted, but, as of March, 1983,
no late registrants had been prosecuted. In fact, in a variety of ways, the government is
vigorously promoting late registration without penalty.

WHAT CHOICES DO 1 HAVE?

Since no one is currently being drafted, your choices must be made in the context of the
registration requirement. Those choices are as follows:
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. You can register and wait to see if a draft is started. If you are opposed to the draft,
you can protest against it. [f you think you might qualify for a deferment or
exemption (see next page for details), you can begin to document your claim.

2.  You can decide not to register and wait to see if the government finds out.

3. You can publicly refuse to register as an act of civil disobedience.

4.  You can volunteer for the military by enlisting in the service branch of your choice.
DOES REGISTRATION MEAN THERE WILL BE A DRAFT?

As of early 1983, the government says that it is not planning a draft before 1986. If an
emergency occured before then, a draft could begin as quickly as Congress acted upon it
(see below).

It should be remembered that the purpose of registration is to prepare for a draft. Powerful
members of Congress and the military are already calling for a peacetime draft. During
1982, Selective Service has created and publicized draft regulations and has chosen and
educated local draft board members - the people who will decide who is drafted.

It is also important to remember that Congress must restore the induction authority to the
President before anyone can be drafted. If and when a proposal to start the draft comes up
in Congress, it will be hotly debated as there is deep-seated opposition to the draft in
Congress and among the public at large. As a person who may be drafted, you may want to
be a part of that debate.

IF THERE IS A DRAFT, WHO WILL BE THE FIRST TO GO?

In the event of a draft, you will be at the top of the list of registrants to be drafted during
the calendar year (January through December) in which you turn 20. During this entire
year, you will be in the "first priority selection group"”. Selective Service will conduct a
lottery and assign a random number from | to 366 to each birthdate of the year. You and
others in your priority group will be called in the order determined by the lottery. '

If you are not drafted during your first priority year, you drop to second priority during the
calendar year in which you turn 21, to third priority when you turn 22, and so on. Some
deferments may extend your draft eligibility to age 34, but for most people, age 25 is the
last year of draft eligibility.

IF THERE IS A DRAFT, WHAT HAPPENS WHEN MY NUMBER IS CALLED?

If your number is called, you will automatically be classified |-A, available for mililtary
service, and you will be sent an induction notice by Mailgram. The induction notice will
order you to report for a military physical examination on a certain date, which could be as

soon as ten days from the date the notice was sent.

If you pass the examination, you will be inducted into the Armed Forces on that day, unless
you have previously filed a claim for a deferment or exemption. All such claims must be
filed before the date of the examination, that is, in less than 10 days.

WHAT IF | REFUSE TO BE DRAFTED OR | LEAVE THE U.,5.?
Refusal to be inducted into the Armed Forces is a violation of Selective Service law and

like [uilure lo comply with any other provision of this law, you would tace a maximum
penalty of five years in prison andfor a 510,000 fine.
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During the Vietnam war, many draft resisters either hid in the U.S. or left the country to
avoid prosecution. Often, they went to Canada and Sweden. Since the war ended, these
two countries have changed their immigration laws and policies so that it is now extremely
difficult for a young man to gain entrance to either country.

If you find a way to move to another country and you renounce your U.S. citizenship to
avoid registration for the draft, you would become permanently ineligible to enter the
U.S.. If you register and then move to another country to avoid being drafted, you could
never safely return to the U.S., not even to visit, unless there were a Presidential amnesty
or pardon, as there was several years after the Vietnam war.

CAN | DELAY BEING DRAFTED?

When you receive an induction order, you may apply for a postponement of your date to
report if:
- you are a student
- there is a death or an extreme emergency in your immediate family
- you are seriously ill
- or there is some other emergency beyond your control

If you are a student, you may receive a postponement until the end of the term in which you
are currently enrolled or - if you are a senior - until the end of the school year. In other
circumstances, the Director of Selective Service may grant you an initial postponement of
up to 60 days and one further postponement which brings the total to no more than 90 '
days.

HOW CAN I LEGALLY GET OUT OF BEING DRAFTED?

Deferments and exemptions are the legal ways by which you can get out of being drafted
into the military. Following is a list of the more common deferments and exemptions.
Note that students (with the exception of ministerial students) are no longer eligible for a
deferment.

For some classifications, you may request an appearance before a local claims board to

argue your case. Conscientious objectors must appear before a board. Whatever
classification you claim, supporting documentation is usually necessary. The classification

regulations are complex and you may have only a few days in which to file supporting
evidence for a claim,

In addition to gathering records, you may want to discuss the matter with others to sort out
your thoughts. These things take time and you may not have much time after an induction
notice arrives. If the induction authority is restored to the President, you should move at
once to do these things, if you have not already done them earlier.

If you think you might qualify for any of these classifications, see a draft counselor as soon
as possible. You will probably need more information than you will find here. You can
reach a draft counselor by contacting one of the organizations listed at the end of this fact
sheet. Keep in mind also that deferments and exemptions may be affected by changes in
Selective Service regulations. The organizations listed can keep you up-to-date on any
changes.

Draft counselors are trained, independent citizens concerned about your rights and

options. They also have information that is especially applicable to racial minorities and
gay men, as well as women who are concerned about this issue.
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Conscientious Objection (C.0.)

You are a conscientious objector if you are opposed to war in any form on moral, ethical or
religious grounds. You will need to prove the sincerity of your beliefs. The following are
the two types of C.O. classifications.

1-0 If you are not willing to serve in the military in any capacity, you can be
required to perform two years of alternative (civilian) service.

1-A-O If you are willing to serve in the military but are not willing to receive weapons
training or serve as a combatant, you can be inducted into the military and
serve in a non-combatant role, such as medical duty. '

Ministerial Students (2-D)

You can be deferred from service while preparing for the ministry under the direction of a
recognized church or religious organization. Once you are a minister, priest or rabbi, you
may also receive an occupational exemption.

Hardship (3-A)

You can be deferred if your induction would cause a financial, physical or psychological
hardship to someone who depends on you. This hardship must be very serious. Substantial
documentation is necessary. Your deferment would be reconsidered after one year by the
claims board.

Allied and Dual Nationals (4-S, 4-C, 4-T)

If you are a citizen of a foreign country living in the U.S. or you are a dual national, you
may be eligible for an exemption.

Medical, Psychological, "Moral" Problems (4-F)
You may be disqualified from military service if: -

- you are confined to an institution

- you have a felony record

- you have some "obviously disqualifying" mental or physical condition

- you fail the military physical or psychiatric examination on your reporting date
(having a medical report from your doctor is important)

Surviving or Sole Surviving Son (4-G)

Y ou may be exempt from the draft if a member of your immediate family has died from
service-related causes.

WHERE CAN | GO FOR MORE INFORMATION OR COUNSELING?

Northwest Draft Counseling Center, Inc. Fellowship of Reconciliation
313 East Burnside Street 1838 SW Jefferson

Portland, OR 97214 Portland, Oregon 97201
Michael Stoops, Director Chuck Bell, Director

(503) 238-0605 (503) 222-7293
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Unit Title: Military Skills/Civilian Skills

Goals/Objectives:

Students will gain an awareness of the civilian career potential of military training.

Materials Needed:

Class set of worksheets (attachment 1)

Photocopy: Learn a Skill That Could Last a Lifetime (attachment 2)
Photocopy: |Learned My Lesson In Today's Military (attachment 3)

Student access to a telephone and telephone directory outside of the classroom

Any up-to-date recruiting ads that are around your school or community (optional)

Time Needed:

One to two class periods

Procedures:

l.
2.

During the last part of a class period, circulate the worksheets.

Ask your students to read the instructions on the worksheet carefully and ask if they
have any questions. If you do not want every student to do this homework project, you
can explain the project objective to the whole class and then ask for volunteers or
assign certain students to make the required phone calls. Students could also be
divided into teams to share the phone calling responsibilities.

If you feel that your class will be reluctant to do phone interviews, you might have
them role play the phone calls in small groups or teams in the classroom beforehand.
Students playing the role of recruiters should act like salespeople. Students playing
other people receiving calls should act as helpful, uncooperative or busy as these
people are likely to be.

Students who do not want to receive repeated solicitations from recruiters should be
forewarned not to give out their home phone numbers or addresses.

When calling employers or union personnel, students may not get satisfactory answers
from the first person they reach, so they will have to ask for someone else to help
them.

Be sure to have students identify themselves as students working on a high school
project.

You may want to circulate copies of attachments 2 and 3 to give students an idea of

the problems of military training promises and civilian career realities. This could be
done before or after the phone calls.
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8.  Allow a couple of days for students to make their calls.
9. Haye students report or write about the results of their calls.
10. Discuss the following questions:
a. When the military advertises that they will teach you a skill, do they mean a
military skill, a civilian skill, or both?
b. How are military jobs different from civilian jobs?
c. Military officers must have a college degree. What kind of college training
would not qualify you to be a military officer?
d. If you plan to go to a civilian school .to learn a skill for a civilian job, should you

check with an employer or union officer as you did in this exercise?

Remarks:

At first glance, you might feel that only a few students could gain from this unit,
specifically those students who have considered joining the military to pursue career
training. There are, however, a number of conditions that might cause other students or
their friends and relatives to consider joining the military for such training. A student's
plan for a future career might not have formed yet or it might change. A student's ability
to attend college might change. Or, the draft might resume and a student might want to
volunteer to gain entry to a specific military job training program. And since any career
choice should be researched, this unit should be a valuable exercise for all of your students.

Up-to-date advertisements from recruiters and experiences that your high school
career counselors have had with studenfs who joined the military can give this unit a firmer
context. Also, you might consider inviting a recuiter and a veteran to your class to present
their viewpoints personally. If you decide to invite speakers, try to balance their
perspectives and be sure that the class is prepared to ask good questions. A recruiter may
try to avoid talking about the uniqueness of military jobs and hazardous working conditions
and a disgruntled veteran may have had unfair expectations or may have found the military
uncomfortable for reasons other than useless job training. Probing questions can open up a
deeper view of military career training realities.

Attachment 3 raises the issue of discharge from the military as a conscientious
objector. It is possible to be discharged from the armed services if a person becomes a
conscientious objector after joining. Students should be made aware that this is a
possibility. If they find themselves in this circumstance, they should contact civilian help
because the military may try to discourage them. Their home congressional office might be
able to help them or they can contact the Central Committee for Conscientious Objectors
who produced this attachment.

-- page 62 --



UNIT 9 Attachment |
Side |

Worksheet: Military Skills/Civilian Skills

Fictional Situation:

Imagine that you would like to learn a certain skill in the military. You might find it
hard to imagine joining the military under any circumstances. If this is the case, you might
think about a situation where all your other plans fell through and the military was your
only choice for getting trained in an employable skill.

You want to use that skill to get a civilian job after you get out of the military. The

four branches of the military, Army, Navy, Marines and Air Force advertise that they will
teach you a skill.

Possible Choices:

You may pick the skill that you want to learn from the list below or you may pick
one that is not listed as long as the military offers training in that field.

Nursing Pilot

Heavy Equipment Operation Law Enforcement
Secretarial Motor Transport
Air Traffic Control Printing
Laboratory Technician Journalism
Photography Plumbing
Electrician Weather Forecasting
Mechanic Accounting
Computer Repairperson Firefighting
Computer Programming Baker/Cook

Your Task:

For the skill that you chose, call a recruiter for a branch of the armed services. Pick
just one skill and one branch only. Look in the telephone directory under the heading, U. S.
Government,

First, explain to the recruiter that you are doing a high school project on career
training in the military. Remember that it is the recruiter's job to get young people, such
as yourself, to join the military. If you do not want to get repeated solicitations from the
recruiter, do not give out your telephone number or your address.

Ask the recruiter the following questions about the skill that you would like to
learn. Be sure to get specific responses and have a pen and paper handy to take notes.

I.  Exactly what kind of training would | receive?

2.  Would | get a written guarantee that | would receive the training?

3. Is there any way that | might be disqualified from receiving the training?
4

. After | have finished the military training, will it be guaranteed that | will use that
skill for the rest of my enlistment?

5.  After | have completed my enlistment, what civilian job will | be qualified to begin?
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Next, you need to find a potential employer that might hire someone with the skill
you plan to learn in the military. In some cases, it might be best to find a union that helps
people with this skill find work. You will need to thumb through the yellow pages of the
telephone directory to locate the appropriate company, institution or union. Ask your
teacher for help if you are having trouble finding the best place to call.

You may need to call a couple of different places to get the information you need.
Also, the first person that you reach may not be able to answer your questions, so you will
need to ask for someone who can. Be persistent. Be sure to exploin that this is a high
school project on military career training. Ask the employer or union official the following
questions about the possibilities of getting a job.

I.  Will the military training in this skill qualify me for a civilian job with your
organization?

2. If yes, how often do you have jobs for a new person and how many people apply for a
single job?
3.  If no, what additional training would | need to qualify me for a job?

4,  Where is the best place to be trained in this skill?

How do the employer's or union official's answers compare with the recruiter's? Be
sure to take complete notes on both of these phone calls so you can share the results with
the class. Also, be sure to thank the recruiter and the employer or union official for their
time and their help.
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Photocopy: Learn a Skill That Could Last a Lifetime

Learn a skill that
could last a lifetime.

Once you’ve completed
Basic Training, you've mastered
the basics of soldiering. The
next step is Advanced Individual
Training (AIT), where you will
learn the skills of the job you.
enlisted for.

If you’re a young man who
has enlisted for a branch of
Combat Arms, you’ll spend the
next eight weeks learning the
specific skills of an infantryman,
artilleryman, or tanker.

If you’re a young man or
woman who has enlisted for
training in a specific skill, such
as electronics, AIT is where
you learn it.

Today’s Army has hundreds
of school courses, lasting from
3 to 50 weeks, to train you for
hundreds of Army jobs.

Our courses include
classroom, laboratory, and
“hands-on” training that lets
you practice with the equipment
your skill involves. You learn
to use the most modern
equipment and technology,
under the guidance of expert
instructors.

Take a look at the overall
career categories, and the job
specifications, in the back of
this booklet. You’'ll find what
qualifications are called for,
what to expect in the career
field, the kind of training you’ll
get, the military and civilian
job opportunities.
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36 Army Carcer
Management Fields

What you will be doing....
what the qualifications are...
the training vou can get...the
civilian applications.

Administration

In this Army career field,
the oppormunities range across
a wide spectrum, from Clerk
Tvpist and Stenographer,
through such specialties as
Finance Specialist, Informa-
tion Specialist, Court Reporter,
Physical Activities Specialist,
and many more. Obviously the
training varies just as widely.
The individual may come into
the Army already posséssing
needed special skills and apti-
tudes, or may leara the skills
on the job in the Army or
through special schooling.

Qualifications and interests,
speaking generally, include any
high school courses or job
experience in any of the
administrative specialties, such
as bookkeeping, typing, office
management; Or any special
aptitudes that point to such
specialties as I'inance Special-,
ist. Broadcast Specialist, Physi-
cal Acuivities Specialist, etc.

In every casc there is a
directly related civilian coun-
Crpart, again ranging acress
the field from clerk typist 10
athletic coach; and mary of
these skills are clearly in con-
tinuing and growing demand.
Ask vour Army Representative
for the full details of waining
oppertunities and civilian
counterparts.

Aircraft Maintenance

This Army career field cov-
ers every phase of aircraft
maintenance, including such
specialties as hydraulics and
turbine engine repair, rotor
and propeller repair, pow-
ertrain repair, and includes
helicopter repair and main-
tenance. The necessary train-
ing takes place in Army schools
and on the job under experi-
enced, expert instructors. Apti-
tude tests may point the indi-
vidual toward these aircraft
specialtivs, but it would be
helplul to have tken high
svhool ¢ourses in mechanies,
clectricity, shop, math, physics;
and to have some work experi-

(continued)

ence or interest in mechanics,
clectrical repair, shopwork, cle.

Civilian epporienilics are
directly eelated and cover the
same specialties in the-main-
tenance of aireraft. These skills
obviously will continue to be in
high demand, and to be well
rewarded.

Air Defense Artillery

This Army carcer fleld is-
concerned with the main-
tenance and operation of
highly sophisticared missile
systems, which include Her- |
cules, Hawk, Chaparral, and
with such specialtics as oper-
ations and intelligence, radar
and fire distribution systems.

+Some of these specialties are
secommended for men only.
Training is acquired on the job
and through Army schooling,
and can lead to highly skilled
specialties in the mechanical
and electrical maintenance and
repair of these systems.

Aptitudes and experience
that point 1the individual
toward this field arein

: mechanical, electrical, and

- shop areas. Twao specific civil-

~ fan jobirelated titles are radio
mechanic and map draftsman,
but this Army career experi-
.ence could also be highly valu -
able preparation for the overall
civilian field of clectricity and
electronics, which are clearly .
“here to stay...and grow.”

Air Defense ”
Missile Repair-*

Jobs in this Army career.
.. fietd use the skills of elecuon-
. ics, radar mechanics, radio and
tefevision maisitenance and
repair. They are applied in

. advanced air defense missile

systems, including Nike Hér-
cules, Hawk, Some specialties
are recommended for men only.

‘The training is on the job
and through Army schooling
with mechanical and eleetrical
aptitudes or experience as the
key qualifications. Courscs in
math, physics, and clectricity
are helpful, as well as any hob-
bics involving radio, television,
or clectrical equipment.

This field can provide
excellent background and
training for civilian appli-
cations in clectrical equipment
and maintenance, ranging all
the way from television repair
and service through electronics
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technican, electrical instru-
ment repairman, radio repair-
man, and many more. This
entire field can be regarded as
having a bright futre for
trained people.

Ammunition

This Army ficld is con-
cerned with the inspection,
shipping, disposal, main-

“tenance and storage of

ammunition.:u -

The Gelid requires mechan-
ical ability; but the Army pro-
vides the special training
needed.’High s¢hool courses in
such fields as-chemistry, math,
or electricity are helpful, as
well as any work experience in
construction jobs or
excavation.

Army experience here can
be directly related and helpful
in such civilian fields as electri-
cal repairman, and in construc-
tion and excavation work; but
this Army experience can also
provide a good hasic experi-
ence in the maintenance of
inventory records, shipping,
the testing of clectrical equip-
ment, general inspection, and
the renovation of materials.

Automatic Data
Processing

This Army field is directly
related to the rapidly expand-
ing general field of automatic
dsta processing; and jobs cover
all operations from computer
programming to tabulaung
equipment repair. from pro-
cessing systems analysis ¢
computer repair. The Army
field includes working with
such systems as the NCR 300
computer, UNIVAC 1004/
1003, DCT-9000, IBM 360,
SD5920.,

Training is on the job and
through Army schooling. Any
background in clerical courses
or ofhce experieace, or experi-
ence in operating mechanical
and electrical ottice machines
is hélpful, but not required.

This‘entire field, and the
various specialtics within it, are
clearly of growing importance
in the world of business and
industry generally. Army expe-
rience which can be directly
related to civilian careers
ranyes across the lield, from
key punch operitor to elec-
trenie teehiucian, from cading
clerk to systems analvst.
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Ballistic Missile Repair

This Army ficld is devoted
to the repair of highly complex
missile systems, with emphasis
on electrical and clectronic
testing, maintenance, trouble-
shooting, and repair. *

While much of the training
is given on the job through
“learning by doing”” under
skilled technicians, 2 number
of school courses in electronics
and repair are offered for both
Pershing Missiles and Sergeant
Missiles.

This field will appeal to the
student who has taken algebra,
trigonometry, physics, eléetric-
ity, clectronics (radio, TV),
automnotive mechanics or met-
alworking; who has work expe-
rience, hobbies, or aptitudes in
electrical, radio, TV assembly
OF repair.

e practical civilian
applications of this Army
experience are in clectrical and
clectronics fields, ranging from
radio and TV repair to electri-
cal instrument repair, and these
are obviously careers of grow-
ing importance and satisfying
rewards,

Band

This is the Army career
field for those who have special
musical aptitude and experi-
ence. Evaluation is required
through audition by an experi-
enced bandmaster, Acteptadce
will result in being assigned to
an Army Band, after §féceSsful
completion of basic traihing

and Advanced Individ ﬁt ’

Training, 2

Included among the instru-
mental specialists needed are
the usuval brass, woodwind, and
percussion componcnts of a
marching band, plus guitar and
piano performers.

Army band experience, of
course. cun be highly valuable
toward civilian careers as
musical performers in any type
of music, and may add valu-
able expericence in leading a
band, and in such areas as list-
ing, indexing, and filing music.

Chemical

This Army career ficld
includes the use of chemical
applications to decontamina-
tion, the generation of smoke
for concealment and cam-
ouflage, the repair of chemical
cquipment and chemical
testing.

(continued)

Much of the training is
provided on the job under
skilled technicians and expert
supervisors; but school courses
are also-offered for the Chem-
ical Equipment Repairman,
Chemical Operations Assist-
ant, Chemical Staff Specialist,
and Chemical Laboratory : _;
Specialist. )

This field will be especially
appealing to the student who
has studied chemistry or bio-
logy, or who has taken
mechanical shop, clectricity, +

mechanical drawing, and draft-.
ing; or who enjoys repairing .. -

cars, or equipment like pumps
and compressors,

This field can provide use-
ful background and training ..
leading to civilian careers in
chemical development and
manufacture, or positions in
chemistry labs. With the grow-
ing concern for new develop-
ments in petroleum and coal
technology, this training could
be invaluable for the future.

Combat Engineering

Combat Engineers are
expertly trained in construction
and maintenance, building
roads and bridges, laying out
mincfields, building temporary
shelters, and setting vp cam-
ouftage. The training is mostly
on the job, learning by doing
under expericnced officers,
though special schooling is
offered for the Combat Engi-
neer Tracked Vehicle Crew-
man, and for Atomic Demoli-
tion Munitions Specialist.

Aptitudes or experience in
construction work and use of

tools is valuable, as is schooling”

in mechanical drawing and
carpentry, wood\\'orkm%; auto
mechanics and shopwork.

Experience as a Combat
Engineer can be valuable and
can lead to civilian careers in
construction and general
vehiche operation. This experi-
cence can be useful toward
operation and mainienance of
construction equipment and
trucks; and there is specialized
cxperience in blasting. rigging,
and bridge building. Army
expericnce may well open up
opportunitics that are inter-
esting and sewarding in the
construction trades.

Combat Missile
Maintenance

Maintenance and repair in
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this Army tield are in tech-
nologically advanced missile
svstems. .. Chaparral. Land
Combat Support, Lance, TOW
Dragon, Redeye, and Shille-
lagh. These are primarily jobs
requiring skills in clectricity
and clectronics—assembling,
roubieshooting, repairing; ins-
pecting and maintaining .5
proper functioning. Much of
the training is given on the job
under skilled technicians.
Training is aleo available in the
advanced technology repre-
sented by cach of today’s mis-
sile systems. - B
Qualifications include basic
aptirudes and abilities in elec-

- urical, electronic, and mathe-

matical fields. High school

- courses in math and science,

and electrical or electronic
hobbies are valuable.

This Army experience can
be highly valuable in any civil-
ian career relating to the “ceil-
ing unlimited" fields of elec-
tricity and electronics. Specific
civilian-related jobs include
radar mechanic, radio
mechanic, electronic tech-
nician, electrical equipment
tester, and others.

Combat Surveillance
and Target Acquisition

This is a field involving the
operation and maintenance of
highly complex target detec-
tion equipment, much of it
electronic—air and ground
radar, sensors, searchlights,
meteorological and survey

* Instruments. -

~ While much of the training
1s on the job, there are Army

“ courses for the Airborne Sen-

sor Specialist, Sound Ranging

- Crewman, Artillery Surveyor,

and others.

The basic aptitudes called
for are in the areas of mechan-
ics and arithmetic. Courses and
experience are useful in basic
mathematics, electricity, elec-
tronics, construction and
mechanics.

There are a number of
directly related civilian job
specialtics, including electronic
techinician, surveyor, and
weather observer. But in addi-
tion, the field provides valuable
job experience that can be
developed in the overall fields
of electronics, electricity,
mechanical maintenance and
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repair, and may include the
operation of light trucks.

Electrical/Electronic
Instrument
Maintenance

This Army field requires
the peeformance of all levels of
maintenance of electrical/elec-
tronic and mechanical instru-
ments, devices and avionics
equipment. It includes such
specialties as Electronic Instru-
ment Repairman, Avionics
Mechanic, Biomedical Equip-
ment Repairman, Avionic
Navigation Equipment
Repairman, and others, all
highly technical in
requirements.

Obviously vour aptitudes
and inrerests should be in elec-
tricity and electronics, and any
school couses or hobbies in
these areas provide valuable
background.

Your training will begin
assisting skilled technicians,
but you may also qualify for
special Army schooling in such
specialtics as Electronic Instru-
ment Repairman, Calibration
Specialist, and Avionic Flight
Conwol Equipment Repairman,

The civilian counterparts to
these Army specialties are
numerous and generally belong
o a-distinctly “‘tomorrow™
field with outstanding satisfac-
tions and rewards.

Exceptional
Management
Specialdies

This Army field brings
together a total of 17 highly
specialized occupations, so
diverse that it may be weli to
list them all:

Race Relations Equal

Opportunity Specialist
Special Dury Assignment
Metcorological Equipment

Repairman

Parachute Rigger

Firefighter

Dog Trainer

Mecteorological Observer

Electrical/Electronic

Engincering Assistant
Mechanical Engineering

Assistant
Civil Engincering Assistant
Mathematics Statistics

Assistant
Physical Sciences Assistant
Chemical Engineering

Assistant
Biolagical Sciences

Photocopy: Learn a Skill That Could Last a Lifetime

(continued)

Assistant
Club Manager
Recruiter and Career
Counsclor

Command Sergeant Mujor

‘I'hexe are ficlds where you
probably pretty well know
“who vou are"” in terms of vour
aptitudus, interests, and experi-
ence. In each of these career
oppurtunities you can, of
course, gpply your special abil-
tues, pain important expert- -
ence, and advance in the cho-
sen specialry.

These are fields where it
would be especially important
10 discuss requirements; :
training, and current

opportunities with your Armyf‘ f',’
© ot ¢ dependability, and.you may

Representative.
Many of these career g

skills, as evidenced in the title' .

of each, offer extremely .
promising civilian career
opportunities.

Field and Area

Communications

Maintenance

This Army field involves
the high level maintenance and
organization of teletype, radio
relay equipment, unattended
ground sensor systems, and
tactical electronics equipment.
This means your career spe-
cialry will be concentrated 1n
the area of electronics/electri-
cal maintenance and repair.

Your training for the most
part will be given on the job,
but there are special courses
such as Ficld Radio Repair-
man, Teletypewriter Repair-
man, Tactical Ciccuir
Controller,and Field Systems
COMSEC Repairman.

Your interests, aptinades,
and school or work experience
should be in the area of clec-
uonics!clccuiciry,."ham“
radio, mathematical subjects,
drawing and drafting.

The most promising civil-_
ian career opportunities are
obviously in the growing ficld
of ¢lectronics, where this Army
experience can be highly
worthwhile preparation,

Ficld Artillery Cannon

In these duties you learn
operation, fir¢ direciion, and
organizational maintenance of
ficld artillery guns, howitzers,
and related weapons. The
training stresses the use of
these ficld artllery pieces, and
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also includes learning to drive
vehicles ranging from Yi-ton
wheel vehicles 1o large prime
movers and self-propelled field
artiflery weapons.

The qualifications are those
of a combat unit. You are a
man's man who wants 1o be
where the action is, 3 man who
can accept challenge, win the
respect of others and become a
proved member of a proud
tcam. P

The disegt ivilian appli-
cations mey’bg ' more important
than you realize. Not only are
you skilled in driving and
maintaining large wheeled
vehicles, but vou demonstrate
-courage, dedication, and

-well demonstrate a very impor-

- Tant capacity to lead men.

Field Artillery Missiles

This field involves the
emplacement, testing, and
operation of field artillery mis-
sile systems. The Army pro-
vides the training needed,
which means learning the
functioning, assembly, and
testing of & wide variety of
mechanical, electrical, clee-
tronic, hydraulic, and pneuma-
tic components of highly com-
plex weapons systems.

Qualifications include
mechanical aptinsde, and
knowledge of mathematics or
shap cratts is helpful. All posi-
tions in this field require sccur-
ity clearance.

Civilian occupations, with
cxception of drafting, are not
directlv related; but the overall
basic experience in electron-
ics/electricity, and mechanical
maintenaace, can be valuable
background for entering civil-
ian fields, particularly the
“tomorrow" field of
electronics.

-Field Services

This ficld ranges across a
wide varicry of activitics,
including textile and leather
repair, canvas repair, fabric
repair, memogial activitics, and
others. Many of these activitivs
can lead to-a valuable special-
ized “trade” in the military, or
in civilian life.

The Army provides the
training required to handle any
of these specialtics, and of
course there is opportunity to
advance to supervisory levels.
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Certain of these specialties,
including the repair of various
materiabs, can provide secure
skills for civilian applications.

Fixed Plant
Communications
Maintenance

This ficld is responsible for
the operation and maintenance
of fixed plant communications
equipment, including radio
and cryptographic equipment.
Your work wi F be installing,
maintaining, and adjusting
clectronic equipment. All posi-
tions in this field require clear-
ance for access to secret infor-
mation. Your training will be
provided on the joby, but you
may aiso receive special
schooling as a Fixed Plant Car-
rier Repairman, Fived Station
Radiv Repairman, Strategic
Mhierowave Systems Repair-
man, und in other specialties.

The student who has stud-
ied mathematics, physics, elec-
tricity, or electronics, or has
“ham” radio experience, will
find such training and experi-
ence valuable.

There are directly-related
civilun gpportunities through-
out the field, ranging from
rindiv operator to clectroaics
muchanice, trom central office
repuirman to electrical engi-
neer—and they are in the vitl,
expanding field of elec[ncﬁ) /
electronics,

Food Service ' -
This tield provides job .

opportunities across every facer:

of a very important and
rewarding career area—from
planning menus to the prepara-
tion and cooking of food, cut-
ting and storing meats, pastry
baking, bread baking and
serving.

Much of the training is
learned on the job under
skilled instructors, but there
are opportunitics [or special
schooling in cooking, bread
haking, management, meat
plant management, and feed
SCTVICC MIPCTVISIOn. :

Your interests and apti-
tudes in this field should be
apparent, and any experiences,
from courses in home econom-
ics to work in a restaurant,
meat market, or bake shop,
would be helpful.

The civilian opportunitics
in this field are important

(continued)

ones—if one looks forward to a
future in the fast-growing food
service industry, this experi-
ence could be priceless
preparation.

General Enginecring

General Engineering
involves the use of all con-
struction skills, including sur-
veying and drafting for the

erection and maintenance of
buildings, bridges, post facil-
ities, roads, air fields, drainage
structures, pipelines and stor-
age tanks, J%b specialties cover
a very wide range in the engi-
neering area, from Carpenter

- to Pipeline Specialist,

Construction Surveyor to
Heating and Cooling Spetial-
ist, from Electrician vo Crane
Operator, and General Con-
struction Machine Operator.

Practica] work experience
1n any consthiction ¢ engi-
neering area is obviously help-
ful, and of course you shoulcr
have demonstrable aptitade for
any of the spécialtics—such as
carpenter, plumber, electrician,
heavy equipment operator, and
soon.

Training will be given you
on the Army job, but many

Army school courses are given -

throughout the field, such as
Construction Draftsman, Hear-
ing and Ventilating Specialist,
Crawler Tractor Operator, and
others.

The related civilian skilled
jobs are obvious, and most
often are exactly comparable.
The opportunities to learn and
advance in “a skill that Jasts a
lifetime.” through Army train-
ing and expencnce, an: very
evident. T

EW/Intercept Systems
Maintenance

Men and women in this
ficld maintain and repair
highly complex systems
created fo intercept enemy
anack. The s ccitic jobs in this
ficld involve basic and
advanced electronics
maintenance.

Specific training will be
provided by the Army. As
good preparation, however, a
student who has excelled in
such studies as electricity, elec-
tranics, physics, scicnces, and
mathematics, will find such
knowledge helpful. Expericnce
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or hobbies in electricity,

mechanics, radiv/ TV, repair of

motors and cquipment, are
helpful.

A soldicr in this field will
learn advanced electronics
skills, performed under the
most exacting conditions, and
will be very well prepared for

- positions in the exciting and
.rewarding clectronics industry.

Law Enforcement
Your duties enforcing law
and order involve.patrolling
areas, arresting violators,
contro]ling traftic, quelling
disturbances, protecting .
security sites, and criminal

_investigation. . -

You should have a clear
interest and aptitude for police
work. [tis especially helpful it
vou have demonstrated prow-
ess in athletics and other group
work, such as scouting.

Youir training w ill be on the
job, but special Army courses
are oftered for Correctional

' Specialist and Assistant Special

Agent,
Army experience in law

-enforcement can be valuable
“in leading to rewarding civilian

poljce carcers.

Maneuver Combat Arms

This is a man’s job—the
combat job—protecting vour
country. It cails for dedication
and courapge. You've got o be
willing to prove vourself. But
teday the Army wants and
needs vour brain as well as
your muscle.

You may find yoursclf mas-
wring comple\ equipment,
operating infantry and armor
vehicles and weapans. You
may be handling a ficld radio,
or infantry radar cquipment.

Perhaps muost important,
vou may find that vou're learn-
ing to lo..ad——.md these are real
men you're feading.

It's an experience you can

roud of, and your pride

w |lrshow. If you don’tthink
there are related civilian jobs,
consider the leadership quali-
tics, the dependability, and the
sense of duty, that you've dem-
onstrated. And consider those
special skills you've learned in
operating vehicles, radar,

ridio, or repairing cjquipment—
which can be highly valuable
skills anywhere.
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Mcchanical Maintenance

In this area you learn the
maintenance of a wide variery
of mechanical and electro-
mechanical equipment, includ-
ing otfice machines, metal bod-
ies, small arms, artillery, tanks,
aircraft armament, power gen-
cration equipment, construc-
tion equipment, wheel and
track vehicles, and materials
handling equipment,

The basic mechanical apti-
rude and interest should be,
apparent, and school gourses
can also be helpful: math, .
physics, auto meghanics, elec-
tricity or other shopwork.

There is a long list of repair
and maintenance specizlties,
for which you will be trained.
Thev include, juit as a few
examples, Office Machine
Repairman, Wheel:Vehicle
Mechanic, Armament Main-
tenance Foreman, Fuel and
Electrical Systems Repair-
man—and many more.

The civilian joby opportu-
nities are directly related, and
vour Army job training could
be the best “investment” you'll
ever make for lifetime security.

Medical

Your duties in this field
invelve the whole range of
medical disciplines—care and
treatment, laboratory testing
and analyscs, and the making
and rcpairin%_}rl)f prosthetic
equipment. The Army pro-
vides all the training an indi-
vidual needs in this field, but
vour interest and aptitude
should be clearly evident,
Valuable preparation includes
any training 1n first aid; courses
in chemistry, health, hygienz,
or biological sciences, and any
practical experience assisting’
dentists, doctors, pharmacists,
or experience as a nurse's aide.

The acrual jobs you may
train for are widely varied—
they include, just 10 name a
few, Brace Specialist, Optical
Laboratory Specialist, Medical
Specialist, Operating Room
Specialist, Neuropsychiatric
Specialist, Veterinary Special-
ist, Cardiac Laboratory Spe-
cialist, X-Ray Speciahst.

Comparable civilian jobs
offer highly promising furures
for interesting and rewarding
careers.

Military Intelligence
Generally the specialties in

(continued)

this field involve the collecuon,
analysis, protection, and dis-
semination of intellipence
information. Your iraining in
this field will be generally given
on the job. However, school
courses are provided for
Imelligence Analyst, Image
Interpreter, Military Intcili-
iqncc Coordinator, and Expert
tnguist. ’
ou should have clearly
demonstrated aptitude for this
field. Helpful school courses
includé foreign languages, typ-
ing, cconomics, geography.
Experience in general office
work will also be helpful. You
must be able to pass a rigid
character examination,

There are 2 number 6f spe-
cialties in the field that you  °
may be trained for, including
Interrogaror, and Translator-
Interpreter, .-

Except for language spe-
cialties and drafting, there is,
little direct coordination with
civilian jobs; but the overall
experience in collecting,
analyzing, and disseminaring -

information, as well as experi<'

ence in general office ard orga-
nization procedure, may prove
very helpful in & civilian’
career. y

Non-Intograted :: .
Radar Maintenance

The specialtics in this field
are used primarily in Signal
Corps units. Duties involve
direct and genzral support
maintenance of radar cquir-
ment that 1s not an infegral part
of a gunlaying or missile sys-
tem. In this ficld vou will
receive valuasble on-the-job
training under skitled tech-
nicians and factory representa-
tives. There are schrol courses
in a wide variety of radar
repair specialties and electronic
equipment.

Your aptirude in electronics
and mechanics should be
clearly demonstrated. It will be
helpful if you have taken
courses in math, physics, elec-
tricity or electronics, have had
practical experience in radio
and television installation and
repair, or made a hobby of
“ham” radio or hi-fi
construction.

The civilian world of elec-
tricity and clectronics can be
opened to you through your
Army training and expericnce
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in this ficld—and electronics
cleariy has a tremendous
funure.

Petroleum

Duties in the petroleum
field involve receipy, storage,
preservation and distribution
of petroleum producis, and
standard physical and chemical
testing of pewroleum products.
Comparable civilian jobs
might be called "dispatcher™
and “laboratory specialisz.”
Such school courses es math,
chemistry and other physical
sciences will be helptui.

Much of the training you
will receive is on the job, but
schooling is offercd for the
Perroleun Supply Specialist
and the Petroleum Laborarory
Specialist.

« In view of the continuing
energy concerns of the coun-
try, these petroleum specialties
would seem to offer every pos-
sibility for éxcellent civilian
employment and advancement.

Power Production

Power production involves
the:operation and maintenance
of ciccrical ano nuclear power
generating equipment, trans-
mission systems and equip-
ment. Much of the work s
with electrical equipment and
ranges in complexity from
electrician t nowerhouse engi-
neer and power plant chief.

Much of the training takes
place on the job, bur special
schooling is offered in electric-
ity, power plant operation, and
nuclear plant operation.

Electrical and mechanical
aptitudes are cbviously impor-
tant Any previous school
courses, in shop, electricity, or
bluepring reading are good
preparation.

Civition opportunities are
directly comparable; and your
Army traunng can lead o
excellent careers in power
plantoperation, boih in the
Army and in the power
industry.

Signal Intelligence

", Signal intelligence makes
use df intelligence specialties—
ranging from Cryptanalytic
Specialist to Traﬂ?c Analyst—to
identify and analyze intentions
of an enemy, or to maintain
security of operations.

The Army provides all the

Side 6



raining needed in this ficld.
Special schooling is offered in
the major mldh;.mnuc spectal-
lies, As preparation, school
courses in foreign languages,
ceonoraics, geography, and
exprericnce in general oflice
work will be helpful,

Specific dums cannot be
desenibed because of sccunty
classification.

Obviously there are 1o
direct civilian counterparts to
these intellipence specialties;
but the esnerienee in gathering
information, in analysis, and in
general organizational proce-
dures could be very helpful®i:
when applied anc adapied 1o
civilian careers, P

Supply

In the suaply field, person-
nel work in receiving, classify-
g, storing, 2vd jssuing of sup-
plics. parts. and equipment,
Your apitudes should be in the
arca of clerical and compuri -
ton work

As preparation, high school
courses 10 accounting, book-
keeping. or other commercial
subjects are helpful. It would

also help if vou have worked as”™
a stock clerk, done filing or
kept reconds or aecounts.

Within the supply field *
there are opporiunities in spc—

vialty areds, including mcd:cal‘
cquipment and materiel
wpph.

There are good civilian
opportunities comparable to all
e Army supply specialties,
ranging itom shipping clerk to
stodk contral supervisor, Once
again. the skill vou learn in the
%rm\ Zand get pmd for learn-
inz—is a skill that's yours for a
lifetime.

Telecommunications
and Audio Visual

“Communicaticns™
involves the operation of radio,
teletype, telephone and data
cquipment,and “ Audio Visual™
involves operation and main-
tenance of photographic, tefe-
vision and audio ¢quipment.
These are clearly “ficlds with a
future,” both in mzlztary and
civilian appucations,

Experience in office com-
munications is valuable, as is
school training in electronics/
clectricity, and physics, hob-
bies in phulogmph\‘ “ham™

rudio, electricity, or the oper-

Photocopy: Learn a Skill That Could Last a Lifetime

(continued)

ation and maintenance of
audio visual equipment.

-Your apuitudes und cxperi-
ence are of great importance in
entgring this field, where you
may receive special Armv
schooling in such specialties as
Telecommunications Center +
Specialist or Central Office
Switchboard Operator, or in
such audio visual specialties as
Motion Picture Photographer,
TV Cameraman, Photographic
Laboratory Spcc:al ist, or Tele-
vision Equipment Repairman,

This ficld offers virtually
unlimited civilian career
futures, ranging from photog-
rapher through recerding
engineer, radio operator, ¢lec-
tronics mechanic and many
more in a field that is rapidly
expanding.

Topographic
ngineering
and Map Reproduction

People working in this field
develop gpographic surveys,
petform map mnkmg and re-
production, priping, repair .,-,
topographi¢,msiruments and .
reproduction Aguipment, per-.
form tesrain anglysis, and
illustrating.

Training is given on the

jeb, butvou may-also be eli-

g,ahlc for special Army courses

such as cartographic drafting,

lo graphic surveying, and
SC1 printing. .

Mechanical drawi ing and
drafting rovide good prepara-
tion for this field, as well as art
courses, and hobbices in draw-"
ing, sculpture. modelmaking.
Basic math is needed in order
to work according to pre-
scribed scales.

This ficld_provides exccl-
lent training for a wide yariery
of comparable civilian careers,
inciuding dralisman, rodman,
surveyor, instrument repair-
man, pholocngra\cr, book-
binder, offset pressman, and
others.

Tran sﬁoz_t,ation

Transportation invelves the
operation and maintcnance of
cargo and passenger vechicles,
marine harborcraft, and air
traffic control systems. There
arc a wide variety of job spe-
cialties in the field, including
Watercraft Engineer, Motor
Transport Operator, Flight
Operatons Coordinator, Air
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T'raffic Control Tower Oper-
ator, and many more.

Experience in driving, auio
mechanics, or with watercraft,

rovides a good background.

Mechanical aptitude s impor-
ant. Many of the jobs in 1[:
field can be learned through
on-the-job training, but there
arc also many specialized
schoolncach‘ihf the great vari-
ety of skills includéd in the
field.

In civilian applications
there are excellent opporu-
nities in many careers, includ-
ing wractor-traifer truck driver,
boilermaker, iccomotive elec-
trician, air traffic controf tower
specialist, and thany others.

Wire, Antenna
and Central
Office Maintenance

This field involves the ins-
tailation and maintenance of
wire and cable communi-
cations svstcms Specialties in
the field rangc from Telephone

Installeg and [adgman o Cable
Spllc;:r,, 9 tral Office
Qperations. pccn istto

Tactical \'C'u'e Opcranons
Specialist. 13310

Much of the waining 1»
given on thejeb under skilled
techaicians. Bus there dre also
spegial school courses in such
specialtics as Antennaman, and
Dial Central Office Repairman.

You will have valuable
preparation for the field if vou
have taken cotirses in electric-
ity, physics, math, ¢lectronics,
biucpnnl reading ‘and related
sub)u:ts Mechanical aptitude
is important.

Good civilian opportunities
are directly comparable, and
inctude lineman, cable splicer,
central office repairm4n, cen-
tra] office installer, switchboard
operator; Again, the skills vou
learn in the Army are vours to
keep.

This is an Army of
opportunities. Onc of the
outstanding opportunitics is
job training, in hundreds of
skills. You don’t pay to
learn—in fact, you gc( excel-
lent pay while you're learn-
ing. And then...that skill can
serve you for a lifctime in
the Army or vut! Talk to
your Army Representative
about all the details.
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I LEARNED MY
LESSON The people who prepared this pamphlet

counsel hundreds of enlisted men and women
every year. The problems of these counselees are
similar and could have been avoided if they had
stayed out.

Why do they go in? For the same reasons that
the people pictured in this pamphlet gave—jobs,
travel, to get away from home. Most say no-
thing would have changed their minds about
going in. But, now, they say they personally
would warn others not to enlist.

If you're thinking about the military, think
twice and be sure you talk to someone who
knows the whole story about military life. Mili-
tary counselors across the country, many of
whom are veterans, will see you free of charge
and talk to you about contracts, jobs, and rights
in the military. Even if you are positive you will
go in, you should know these people are around
in case you have trouble once you're in.

For more information, or the name of a coun-
selor near you, contact:

TODAY'’S

or:

CENTRAL COMMITTEE FOR CONSCIENTIOUS
OBJECTORS
2016 Walnut St.

Philadelphia, Penna. 19103
215/568/7971

(Copies of this pamphlet, single copies free, $.60 for
10, and free copies of CCCO'’s literature list are avail-
able from: CCCO, 2016 Walnut St., Philadelphia,
Penna. 19103.)

TR,
25
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Wayne Mounts joined
the Navy to support his
wife and child and pay
his debts. His scores
were good so he signed a
6-year Navy contract,
In return he was to go to
nuclear power school
and then serve his enlist-
ment working in that
field. Instead of going to
school he was assigned
to a grueling job as a
machinist's mate on a
ship. He hated his as-
signment and Navy life. Once his baby daughter was
hurt seriously and Wayne wasn't allowed to visit her in
the hospital 4 blocks from his duty station. But Wayne
stuck with his job and was finally transferred to prep-
school for nuclear power. His record was clean and his
grades were good but after several weeks he was dropped
from the nuclear program with no explanation.

He was reassigned to machinist's mate and finally dis-
charged in 1976.

Walter ]J. Burke's Air
Force recruiter told him
there would be no prob-
lem getting into com-
puter programming.
But, in basic training he
was given three job
choices—radio intercept
analyst, weather ob-
server, or transportation
specialist. He didn't get
to choose. He was told

B he would work on radio
e intercept or be a cook if
he complained. He then

received new orders—to be a weather observer. And fin-
ally, he got a job underground with computers. He said,
“I never used the training I received and could have

learned operating computers in civilian schools.”

Other things bothered him about Air Force life and he
was discharged for CO reasons. He said, “I had the mis-
taken impression that the Air Force was less violent than
other branches."”

JOINING TO LEARN A SKILL?

Maybe. But you're gambling up to six years of your life and the odds are against you. According to a
1972 study by Dr. Scott Cunningham, most servicemembers leave the military without usable skills and
feel they have been deceived about the nature of military duty. 13 % of all military jobs are combat and
others are low-skill jobs that you don't need the military to teach you, like short order cook or supply
clerk,

If you join the military to learn a skill that will help you get ahead in the civilian world, you are just
like most everyone else who is joining now. You're all competing for the same handful of good jobs.

Even if you have a written guaranty, it will cover perhaps 10 weeks of training. Rarely will the
military guarantee your job after training. And even the training guaranty will be conditioned on your
performance in basic training. Many people don’t even work at the jobs they’'ve been trained for—elec-
tricians can work as mess hall cooks and boiler technicians as typewriter repairmen.

The military has plenty of recruits who want to get into the “showcase” jobs. But it also needs to fill

the combat and menial jobs. So, if you're one of the majority who don't get the job they wanted, where
do you guess you'll be reassigned for the next 3 to 6 years?
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CONSCIENTIOUS OBJECTION

How often do you see military ads reading, “Join the Army and learn to kill?” How many recruiters
say the military’s job is to prepare for war? How many recruits want to make war?

The fact is, the military advertises jobs that seem unrelated to combat—electrician, mechanic, nurse.
The problem is, people join thinking these are just like civilian jobs. They aren't. According to Brig. Gen.
Mildred C. Bailey (Ret.), “The Army’s mission is national defense, not to create job opportunities.”

But people now usually don't join to learn to fight. They are looking for job training. Or a job. Or
even a chance to help others. They usually don’t think about war or combat—until after they've enlisted.

In fiscal year 1975, the Defense Department recorded 1188 applications for conscientious objector
(CO) discharge. These people, after joining, began to think about war and killing. They decided they
could not participate in the military for moral, ethical, or religious reasons. Many others don't want to
kill, but don't know about CO status. Or are discouraged because the CO discharge process may take as
long as 6 months.

The people who become COs after enlisting are from different backgrounds. . . different places. . .and
different religions. But in one way they are alike. They didn’t think seriously about the purpose of the

military and the real reason for military jobs when they enlisted.

Have you?

Tom Clark joined the
Navy to get a good job
and get out of Texas.
He'd done well in high
school and was given a
written guaranty for
nuclear power school by
his recruiter. He was
dropped from  that
school because of a traf-
fic ticket and was as-
signed to electrical
maintenance on a nu-
clear powered ship. He
was surprised that most
people on ship didn’t care about their jobs—especially
because they were handling dangerous weapons. But he
wasn't a conscientious objector until he started thinking
about the weapons that surrounded him. One day a
friend told him that the bomb he was leaning on held 250
warheads, each capable of piercing a tank. He decided
the weapons were outrageous and he didn’t want to be
responsible for using them. Tom was discharged for CO
reasons in 1975,

Kathleen Guest-Smith's
family in southern Cali-
formia  didn't  have
enough money for her
college. The Army did.
Kathy started college for
an Armmy scholarship to
learn nursing. At first
she was proud of her as-
signment. Later she
didn'’t like what she was
being trained to do. She
said, “In nursing school
I had been taught that
every human being is a
unique individual, that part of the goal of nursing is to
help the individual actualize his or her full potential.
When I began to see that the Army was requiring me to
work at cross purposes to these goals, I asked myself how
I, as a nurse, could support the triage system, where
those most able to retum to battle are treated first. Stay-
ing in the Army was not only impossible for me as a
Christian, it was impossible for me as a nurse.” Kathy
was discharged for CO reasons in 1975,
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SO YOU WANT TO SEE THE WORLD?

About 24 % of typical male recruits enlist for
adventure and travel. If they are stationed out-
side the U.S., they often wind up in places like
Korea or Germany. Rarely are they welcomed.
“For most of the nearly 200,000 American sol-
diers stationed in West Germany, the Germans
are a nation of taxi drivers, bar keepers, and bar
girls.” (New York Times, 3/29/76.)

In the Navy, travel means half-year tours on a
warship or aircraft carrier. Living quarters can
be rooms for 300, 8 stories below deck.

Inthe U.S., assignments are usually 8 months
to a year in one place. Transfers can come with-
out warning and with little regard to a person'’s
family situation. The military is not a paid
vacation.

Sareta Dobbs left her
college in Kansas to get
the on-the-job training
the military seemed to
offer women. Sareta en-
listed in the Army and
after basic training was
sent to Germany as an
office filing clerk and
typist. She said about
her job, "I joined the

7\ i
’ Army to gain a skill/
= ' work experience realiz-
\- ing that I'd have super-
visors—not expecting to

confront the senseless brutality it nurtures. . . . [ disliked
my job and an NCO [non-commissioned officer] was re-
lating to me how with a good performance record, etc.,
1 could apply for a transfer to a better job. I nearly ran
out of that office because at that moment the realization
hit me: it wouldn’t matter where I was or what I was
doing in the military, I'd still be a part of the same de-
grading/dehumanizing system.” Sareta thought more
about her role and decided she was a conscientious ob-

* jector, After 6 months of appeals, she was discharged in

1975.

Michael Berardi joined
the Army when a foot-
ball scholarship to col-
lege fell through. He
wanted to leave Phila-
delphia, travel, and get
an education. Law en-
forcement was the field
of his choice—combat
soldier was the Army's
choice, First he went to
Italy, then Germany. In :
Germany, his “tours” r, R
were with his unit— ﬂf i \ ‘
learning to live in mud,

manuever in snow, and get used to the “field.” He said,
“If you get time off, you can travel. But we only got 4
days off if we got anything. And, they gave us that with
no waming. After we came in from the field, we'd be too
tired to move anyway. Plus the Germans don't like
American soldiers because we bombed them out in World
War II. They look at you only for the money you have to
spend. After you're in you find out “see the world” means
“go to the field here, go to the field there.”
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EQUAL OPPORTUNITIES FOR WOMEN

Because of promises of equal opportunity for
women, many women are considering military
careers. But in fiscal year 1975, about 70% of
enlisted Army women worked in the major trad-
itional career fields—as secretaries, clerks, and
medical aides.

The Pentagon’s recent policy changes toward
women stem from practical needs. The military
needs 2.2 million people. Former Secretary of
Defense Elliot Richardson said, “An important
consideration in implementing the all-volunteer
force is the potential trade-off between men and
women.” The trade-off comes when women
handle support jobs, thus letting more enlisted
men train to fight.

And, if women insist on being soldiers, they
are going to kill if they go to war. This, in the
military, is true equality.
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MILITARY LIFE AND JUSTICE

A job in the military is more than a paycheck.
Along with your pay, you get people who watch
over you all day everyday. People who give you
orders when and where to sleep, eat, and move.
People who can search all your personal posses-
sions anytime. People who can put you in prison
for talking back to a superior officer, quitting
your job, or refusing to cut your hair.

Commanding officers get their jobs by follow-
ing orders and their job is putting and keeping
you in line. They believe that what keeps every-
one in line is fear and humiliation. The fear and
humiliation you can'’t escape in military life is a
big reason over 500 people go AWOL from the
military every day.

Attachment 3
Side 5

Jay Patch joined the
Coast Guard for four
years. He said, “Military |
training degrades people |
till they're like pieces of | 4
meat. It robs them of all |
individuality on '
purpose. The military &
just doesn't take care of
its recruits. I was at sea
and found out my
younger brother had § &%
died. They wouldn’t put 3% '
me on another ship so I
could get to the funeral
and when we got to shore, they wouldn'’t give me leave.
There’s no way to fight back because you're under their
own code of “justice” which'is the most unjust system |
know. I wish I could change it.” Patch has been waiting
over a year for his application for CO discharge to be ap-
proved.

Gregory Kane entered
the Air Force to finish
college but was turned
down for “Operation
Bootstrap” after he was
in. Instead, he worked a
XEROX machine. He
found he had pseudo-
folliculitis, a skin condi-
tion common among
black males which
causes painful bumps
and scars if they have to
shave. The military
made him shave, his
condition continued, and he was hassled in his unit about
his “military bearing.” When he complained, he was il-
legally sent to a mental hospital. His Air Force psych-
iatrist said, “We own this man,” and wouldn't release
Kane until a black Congressman intervened. “When I first
got to the base, another Black said, ‘Be careful. They're
prejudiced. They'll do it to you if they can.” Now that 1
saw it, | know he was right. ] wouldn't tell my brother to
join,” said Kane after he was discharged in 1976.
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MINORITY OPPORTUNITY

Though blacks and other minorities are
promised a fair shake, the statistics show a dif-
ferent story. According to the Department of
Defense:

-In the Navy, 61.5% of all blacks vs. 30.9%
of whites served in the bottom 3 pay grades
in 1974.

-In 1974 blacks made up 18% of all enlisted
Marines but filled 25.9% of all combat jobs
and only 5.4% of electronics jobs.

-In jail, blacks make up 35.9 % of all prisoners
at Ft. Leavenworth and 43.2% of prisoners
at Lowry Air Force Base.

A black officer writing in the Army Times in
1975 about racism in the military said, “Meas-
urable progress between 1956 and today is
merely a function of aggressive rhetoric that
borders on public relations rubbish.”
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Unit Title: Ask a Veteran

Goals/Objectives:

Students will gain a deeper understanding of "the selling of the military".
Through interviews with veterans, students will gain a broader understanding of the
realities of military service.
Materials Needed:
Class set of worksheets (attachment |)

Reprint: Pro and Con: Military Recruiting, The Pennsylvania Counselor, February,
1982 (attachment 2)

Time Needed:

One to two class periods

Procedures:

I. At the end of a class period, hand out the worksheets and copies of the article, Pro
and Con: Military Recrviting (attachments | and 2). If you do not want every student
to conduct an interview, you can explain the project to the class as a whole and then
ask for volunteers or assign certain students to conduct the interviews.

2.  Allow students a couple of days to read the article and to conduct the interviews.

3. Have students prepare oral or written reports based on the article and their interviews
with veterans.

4.,  Have students discuss and compare the varying experiences of military service that
they have compiled. Use the following discussion questions to focus class discussion:

a. How do veterans differ in their feelings about military service?
b. How do veterans view military advertising?
C. How did veterans decide whether or not to make the military their career?

d. What surprises did they find in the service?

)

e. What resources are there in the military to help in solving personal problems

f. Are there certain kinds of people who should go into the military and certain
kinds of people who should stay out?
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Remarks:

The aim of this unit is fo have students exposed to a wide variety of military
experiences. You may want to insure this by having students first inventory the veterans
that they know and report back to you so that you can assign them to contact a veteran that
fits the pattern of greatest diversity. Be sure and try to cover both sexes and as many
racial and ethnic populations as possible. If someone knows a gay or lesbian veteran who is
willing to be interviewed, so much the better. Veterans of different wars may have
dramatically contrasting experiences.

It would also be instructive if you can arrange to have a few veterans come to speak
in your class. Students could interview them in class in a mock press conference style,
asking prepared questions. Again contrasting viewpoints will make this option lively and
thought provoking.

It may be helpful to collect examples of military advertising and private industry
recruitment information and compare the two. For those students not aware of it, you
might bring in military advertisements that are in sfudent magazines to explain how high
school students are a targeted population for intensive recruiting.

When students survey veterans using the worksheet, make sure that they pursue
explanations for "yes" and "no" answers.
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Worksheet: Ask a Veteran

Why Should | Ask a Veteran?

You may be thinking: "Why should | ask anyone about military service? I'm not
planning on joining." There are three answers to this question.

l.  You might change your mind. There are a number of reasons why you might change
your mind. These are a few: You might want to get the training that the military
offers. Your plans for college or some other training institution may fall through and
you might have to consider the military as an option. You might want to leave your

hometown for awhile and the military offers a way to go somewhere else. You might
decide to serve your country through military service. You might have difficulty
finding any other job.

2.  You might get drafted.

3. Someone you know may consider enlisting or might be drafted. He or she may turn to
you for advice.

Can | Trust Military Advertising?

The military spends millions of dollars in advertising each year. For each person who
enlists, the military has spent a few thousand dollars in advertising alone. You've seen the
glossy brochures, the billboards advertising adventure, heard the snappy radio jingles and
watched the action-packed television commercials.

Like the Pepsi-Cola Company, the military tries to create an image of military
service that is attractive to young people. You may think that whether you love or hate to
drink Pepsi-Cola has nothing to do with their advertising. The Pepsi-Cola company
disagrees. They spend a lot of money making you wish you were having fun while drinking
Pepsi like the attractive young men and women in their commercials. The military does the
same thing. They are spending a great deal of money to get you to want to be a part of
today's adventurous, action-packed and skillful military. They show attractive people
having fun in uniforms. And it works. Young people see the advertising and they enlist.

Consumer protection organizations tell us not to believe everything that advertisers

tell us. They tell us to research the advertised claims. They tell us to look for
exaggerations. They tell us to look for the side of the picture that might not be so pretty.

Ask a Veteran:

Rather than relying on the advertised image of the military alone, you can get
additional viewpoints from veterans. A man or a woman who has served in the military can
give a personal account of military service.

Your Task:
Find at least two friends, neighbors or relatives who are veterans. Try to find

veterans who have had very different experiences. This will help create a more varied and
realistic picture of life in the military.
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You might try to find veterans who were in different branches of the service or who
were in the service at different times. However, you should be careful if you interview a
veteran who has been out of the service for a long time. The military has changed a great
deal since World War Il. A woman veteran may have had a different experience than a
man. A Black, Chicano, Native American or Asian veteran may have had a different
experience that a white veteran. A gay or lesbian veteran may have had a different
experience than a straight veteran. A veteran who became handicapped because of military
duty may be left with a different feeling for the service than a veteran who was never
injured.

Below are some questions that you might want to include in your interview. Don't
feel limited by these questions. Feel free to make up your own questions. Just be sure to
have your questions prepared before you talk with the veteran. This will make the
interview go more smoothly.

Before you begin to ask your questions, explain to the veteran that this is a class
project. Be sure to take notes during or just after the interviews and be prepared to share
what you learn with the class. Also, before you leave, thank the veterans for their time and
their help.

I.  Was the military service like you thought it would be?

2. Did you go to a recruiter? How did the things that the recruiter told you fit with your
experience in the military?

3.  What did you like about military service?
4, What did you dislike about military service?

5.  Why did you go into the military? What are good reasons to go in? What are:bad
reasons to go in? :

6. Do certain kinds of people adapt more easily than others to life in the military?
7.  Did you consider a military career of 20 years or more?

8.  Where did you go for help when you had problems in the military?

9. If | were thinking about going into the military, to whom should | talk first?

10. How have you been treated as a veteran? Does being a veteran help you?

Il. Did your military training prepare you for a job in civilian life?

[2. What do you think about today's military advertising? Is it honest or decebﬁve?
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Reprint: PRO AND CON: MILITARY RECRUITING

(Pennsylvania Counselor Editor's Note: There are two sides to every question, or so the
saying goes. In an effort to present issues constructively, the Pennsylvania Counselor
invited the Army and Friends Peace Committee to submit articles on military recruiting in

the schools.)

TODAYS ARMY - KEY TO A CAREER

by Army Recruiting Command, Harrisburg District

The Army's new promotional cam-
paign "Be All You Can Be" was rated as
one of the ten best to air in 1981, ac-
cording to an article in the January |8th
issue of Advertising Age.

By now, most are familiar with
the campaign's catchy theme song. But,
according to Army recruiting officials,
there is more to the campaign than
words and pictures.

"Be All You Can Be" encourages
young men and women to reach their full
potential in life. The Army believes in-
dividuals can reach their full potential
with the Army's help through positive
incentives, skill training, and educational
benefits.

Lieutenant Colonel Robert W. Mc-
Keen, commander of the Army's Harris-
burg District Recruiting Command, ex-
plains that the Army is probably one of
the only employers around that hires on
the basis of potential, "Most employers
want experience," he said, "and a young
person in the job market is in a no-win
situation.  You don't get credit for
potential. In the Army you do. The Ar-
my provides the experience and training
to enable an individual to reach his
potential."

The Army today is more than
marching, drills, carrying a rifle and
other stereotypes promoted by the
movies and television. The Army is
proud of the level of skill training it can
provide its soldiers.

McKeen explained that, "Many of
the skills that soldiers learn are similar
to civilian jobs. A military post has car-

nters and capks, electricigns and me-
gﬁan?cs, Fusf ci?ke'cny smcﬁ town. ?n

fact, the Army's Apprenticeship Program
documents a soldier's training and exper-
ience for civilian employers, helping the
soldier to get a good job after his tour of
duty."

There is more flexibility and per-
sonal choice in the Army today. A sol-
dier can be guaranteed the occupational
training he or she will receive plus the
first place of assignment.

"The Army has become a leader in
high technology. Today the soldier uses
computors to keep records or calculate
trajectories, lasers for range finding and
communications, thermal imaging de-
vices to see at night, and turbine-
powered tanks," McKeen added.

Possibly the most attractive offer
the Army can make an individual is its
Educational Assistance program. The
Army College Fund is the Army's way to
help a soldier finance at least a part of a
college education. It's the Army's way of
encouraging smart high school graduates
to think seriously about Army service
now and a college degree program later.

"If a soldier qualifies to partici-
pate in the program," McKeen explained,
"he has the potential to realize from
315,200 for a two-year enlistment up to

25,100 for a four-year enlistment."

The Army College Fund is a vol-
untary program and participants must
contribute no less than $25 and no more
than $100 each month. The government
matches these contributions at a ratio of
2 to | and then the Army adds an educa-
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tional incentive ranging from $8,000 to
$12,000. "The Army College Fund is just
one important reason that joining the
Army can be a wise move for a smart
young person, because if you're willing to
succeed as a soldier, the Army will help
you to succeed as a student,” McKeen
said.

Along with the excellent skill
training and educational benefits avail-
able in the Army today, traditional sol-
diering skills are as important as ever in
the U.S. Army. Soldiers today are in-
volved in hundreds of different jobs that
require a variety of different skills -
everything from administration and man-

Attachment 2
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idea of what it means to be a soldier, is
still vital. So vital, in fact, that the Ar-
my offers bonuses of up to $5,000 to re-
cruits who agree to pursue infantry skills
as a career in the Army.

"While the Army has some ama-
zing military equipment today," says Mc-
Keen, "the Army also has some amazing
people, people you don't usually associate
with the idea of 'soldiers'...people like
teachers and scientists and technicians.
But the traditional soldier is as impor-
tant as ever. He's the heart and muscle
of the Army."

CAUTION REGARDING RECRUITING

by Michae! Mongeau
Friends Peace Committee

As the military recruiting stan-
dards go up to the point that a high
school diploma is almost necessary for
enlistment, there is increased pressure
placed directly on high school guidance
counselors. At best, this squeeze is a
difficult situation for the counselor, and
at worst a disaster for student and coun-
selor.

The United States military is in
the unique position of being able to pay
upwards of 53,000 per enlistee in total
costs. They have a wealth of literature,
audio-visual materials, and sales training
behind them in their pursuit of filled re-
cruitment quotas and higher enlistment
standards.

With the economy as it is today,
the high school student often faces a
dreary future and little escape from
hard-sell military pressures. As seniors
are confronted with recruiting ads on
television, radio, in student magazines,
through the mail, and sometimes in the
school cafeteria, will they find help in
making their own decisions in the coun-
selor's office? Or will guidance coun-
seling stray away from factual informa-
tion and good counseling into the realm
of military recruiting?

Counseling plays an important education-
al role in the school. The unique position
of the counselor between the student and
life after graduation is critical for the
student in the areas of further studies
and careers. The student will be making
important choices as well as learning a-
bout him or herself. This critical think-
ing and examining process Is quickly al-
tered by the sales and promotion tactics
that are characteristic of military re-
cruiting. The following is a quote from
Army Memorandum AG 71-1, "Army Re-
cruiter Salesmanship™

To be effective as a recruiter there
are three things you must learn:
WHAT people buy, HOW people
buy, and WHY people buy. Once
you have learned these three
things, you will know how to appeal
to your prospects. You will know
the features to stress, how to make
them attractive to the prospect;
how to handle objections, and how
to close a sale. You will know
these tactics, and, consequently,
will do the right thing at the right
time. You will be selling according
to your prospect's buying desires.
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You will be selling your prospect an
enlistment by appealing to the
things he wants most. You will be
making it easy for yourself to sell
by making it easy for your prospect
to buy.

Enlisting in the U.S. military is
not the everyday career decision. Armed
Forces jobs are among the few where it
is a federal crime to quit and walk off
the job. Military training has little ap-
plication to careers outside the Armed
Forces. In fact, the unemployment rate
is higher for veterans than for non-veter-
ans. The problem of veteran unemploy-
ment is especially troublesome for mi-
nority people, who so often turn to the
military as an "equal opportunity em-
ployer".

The issues of fighting, killing, and
dying are rarely raised by recruiters dur-
ing their contact with high school stu-
dents. However, continued world ten-
sions make the danger to U.S. military
personnel simply a fact throughout the
world. Often students who are seeking
travel and training find themselves in a
conflict situation with very unsupportive
relations with the people they are pro-
tecting.

The issue of recruiter promises
has become such a critical one for mili-
tary courts that the United States Uni-
form Code of Military Justice has been
changed so as to eliminate the liability
of recruiters for promises they make
which are subsequently broken.

In 1980, the Department of De-
fense spent over $100 million for recruit-
ment advertising alone. The military
sells well and sells hard, yet the irony is
that the product is just the enlistment,
not what the enlistee must live with af-
ter signing up.

While the individual recuiter
usually cannot be faulted for dedication
and job performance, the role of military
recruiting as an aspect of high school
guidance counseling is counter-produc-
tive to the goals of civilian education.

Attachment 2
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ment and decreases state and local
control over the schools.

2.  Military recruiting tends to treat
students as sales targets, rather
than affirming their unique indivi-
duality.

3. Recruitment sales methods are fre-
quently manipulative, while re-
cruiters' claims about military life
are often one-sided.

4,  The Armed Forces' use of the edu-
cational system puts the school
(and its counselors) in the position
of serving the needs of the Depart-
ment of Defense rather than serv-
ing the needs of the student or
meeting the standards of profes-
sional counseling.

Every student has many opportun-
ities to reach military recruiters when
they choose to do so, yet when recruiters
have access to the school scene the stu-
dent faces a difficult situation. The
Friends Peace Committee is opposed to
military recruiting in the schools, but
since it does and will continue to occur,
we feel strongly that schools and coun-
selors have the responsibility to supply a
wide range of information concerning
military recruiting to create an atmos-
phere of learning and guidance rather
than sales and de-humanization.

Reprinted by Permission:

Pennsylvania Counselor
February, 1982
for
Pennsylvania School Counselors
Association
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Unit Title: Volunteer Army vs. the Draft: Four-Way Debate

Goals/Objectives:

Students will become familiar with the various arguments surrounding the issue of
voluntary armed forces and will see how those arguments can be used within a
specific hypothetical situation.

Students will examine the issue of compulsory military service in specific
opposition to the volunteer armed service conception, as well as learning about both
the similarities and contrasts between the two methods of obtaining personnel for
the military.

Students will learn to extract arguments in favor of a position from outside sources,
including interviews and print media research.

Materials Needed:

Class set of worksheets (attachment 1)
A few copies of the Argument Resource Form for each student (attachment 2)

Stopwatch

Time Needed:

Two or three class periods

Procedures:

2.

Circulate worksheets and allow time for students to read the debate scenario,
instructions and sample arguments.

Circulate the Argument Resource Forms to students. Explain how the forms can be
used to develop arguments by interviewing selected people or by print media
research in the library using the Reader's Guide to Periodical Literature.

After your students have been given an adequate opportunity to develop their
opinion on the issues, poll them as a group to determine how many support each of
the four positions. If a position has no supporters or only one or two, you may
assign students to take on those positions for the purpose of the debate. Have each
group compile arguments favoring their position and arguments to be used in
rebuttal to other positions.

After each group has had sufficient time to develop their arguments, ask them to
pick two people to represent the group for the debate. Non-debaters should be
encouraged to stay involved as coaches and "“team support". Alternatively, the
debate points could be divided so that each member of each group has responsibility
for arguing the merits of one or more of the points.

-- page 84 -



MILITARY SERVICE: QUESTIONS AND CHOICES UNI;I' #11
ide 2

5.  Conduct the debate using the following rules:
A. each debater is allowed 3 minutes to present the points of their argument

B. each team is then allowed 3 minutes for the rebuttal of any of the other
three positions

C. no topic can be reintroduced

D. after all points have been heard and rebutted, each team has 5 minutes to
summarize their respective position

6.  After the debate, poll the students again, noting any differences between this poll
and the one taken before the debate. Discuss the results of the poll and the effect
of the debate on the class. You may want to have students write a paragraph on
the topic of voluntary service and the draft.

Remarks:

Students could fill in a bulletin board with print media articles that support
different sides to the debate. If the issue is not currently in the news, students could
copy old articles and post them.

You may want to invite another class in to watch the debate and participate in the
discussion afterwards.

You may also want to videotape the debate for later evaluation.

You may need to remind students to observe the specific hypothetical context of
the debate and not to think in absolute terms. Although some students would take the
same position in every conceivable situation, other students would take different
positions in different fictional situations.

You may want to have a vote to determine the best debater, disregarding the
position that was taken.

As an additional assignment, students could be asked to prepare, as a class, an
annotated bibliography of all of the references used on this topic. A finished copy could
be given to the school librarian and to any other teacher interested in doing this unit,
(P.S. we'd like to have a copy ourselves!)

Especially if this issue is being debated in the print media, students could be
encouraged to write letters to the editor of a local newspaper.
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Worksheet: The Volunteer Army vs. the Draft

Fictional Situation:

The United States government has become engaged in a military action within a
country in the Southern Hemisphere. This is not a declared war. In this underdeveloped
nation, United States-based-transnational corporations have been extracting natural
resources. These business interests are also building factories where local workers are
paid low wages. A guerrilla war is being waged with the expressed goal of redistributing
the country's wealth more equitably.

The American public is told that this military intervention will protect our allies
and investments throughout the world. The public is told that the guerrillas are
communists that are threatening our way of life. In addition, the public is told that we
must stop these communists or we will face increased threats from the world's
communist countries that could lead to a full scale war. As government spokespersons
are questioned by the mediq, they admit that no troops from any communist country are
involved in the guerrilla struggle and that the weapons that they are using are made by
both non-communist and communist countries.

Draft registration has already been enacted and carried out. Now Congress has
decided that people must actually be drafted to meet defense needs.

Your Task:

Given the above fictional situation, you must decide which of the following
positions you support in regard to the volunteer military and the draft. Following these
positions is a list of sample arguments. Each argument supports one or more of these
positions. Reading these arguments may help you decide which position you favor the
most. You may also wish to talk with people outside of class or do some library research
to help you decide on a position and to support whatever position you decide to take.

Position I: I am in favor of the draft and opposed to the voluntary military.
Position 2: I am in favor of the voluntary military and opposed to the draft.
Position 3: I am opposed to both the draft and the voluntary military.
Position 4: | am in favor of either the draft or the voluntary military or a

combination of the two.

Sample Arguments:

l. The draft is more fair than the voluntary military because it does not discriminate
on the basis of economic status. In other words, rich kids can go to college and
poor kids have little choice but to volunteer to go into the military. Rich kids don't
have an equal responsibility to defend the country because they can avoid military

service as long as there is no draft. A draft would affect rich kids the same as poor
kids.
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The volunteer military is more fair than the draft because it allows young people to
make a choice about whether they want to serve their country in a military or non-
military capacity. A draft would give young people no choice.

The volunteer military is just as bad as the draft as long as youth unemployment is
so high that the volunteer military is really a poverty draft. In other words, both
systems are just different kinds of a draft where youth have few choices.

The U.S.A. needs to be able to fill the ranks of the military in any way that it can
to defend itself and its interests. To expect citizens to fight in a war will always

take coercion, whether it is legal, as in the draft, or economic, as in the volunteer
military.

War is wrong and it is especially wrong these days because it can destroy the
planet, so we must reduce our military, not figure out ways to increase its size.

The purposes of the military in regard to the specific fictional situation are
inappropriate. Our military should be withdrawn from the country in question and a
diptornatic solution should be attempted. This diplomatic solution would mclude
full dialogue with all of the parties to the conflict.

Sample Supportive Evidence and Opinions:

Bill Armstrong, republican senator from Colorado and advocate of a volunteer
armed forces believes, "a draft is no solution to the military manpower problem"
without there first being "a solution to the problem of retention." Armstrong feels
that if people would stay in the military and not quit after their first or second
enlistment, there would be no recruiting shortfalls.

Armstrong also believes that an increase in pay and benefits is essential for
retention "whether first-termers enlist voluntarily or are drafted. While a higher
wage may give incentive to enlistees, this notion contradicts a major argument of
the draft supporters, that the draft "would somehow save the taxpayers money."

Without the draft, argues James Webb in the Oregonian, "we would soon have a
military comprised of minorities and unemployables." While the military does give
minorities "a shot at mobility", Webb argues that "without the renewal of the draft,
a majority of the army... and 70 percent of the body bags in our next encounter will
belong to Harlem, as the men from Harvard go off to graduate school."

Webb's experience in the armed forces as a Marine infantry commander has led him
to the conclusion that the volunteer system destroys one's sense of obligation and
commitment to the military unit. He sees the draft as a social obligation similar to
our society's agreement to pay taxes. "lt (the draft) is a societal duty...we
surrender a portion of our income to the common good, and we should all be willing
to give a portion of our lives in order to assure that our freedoms will not
disappear.”
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In a New York Times editorial, Cynthia Roberts insists on the reinstatement of the
draft, "because the volunteer army would be too expensive and may deprive career
officers of higher salaries." Roberts also believes that a draft would be received
favorably because of "the changing attitudes of today's youth who are more serious
about career opportunities, and more responsive to the idea of strengthening our
defenses."

Ron Paul, in a letter to the New York Times editor, disputes Cynthia Robert's
support of conscription calling it an "illegitimate business". If young people owe
their country several years of their lives Paul asks, "how much do we older
Americans owe? Yet, it's not the 40 year olds who are conscripted but the I8 year
olds. The truth of the matter is that the defense of a free country must be
mounted voluntarily, and not by force, or the country is not truly free."

Barry Goldwater, conservative senator and past candidate for the Presidency, has
spoken out against the draft for "moral and military reasons". Goldwater supports a
volunteer armed forces so long as this career is well-paid. "We are in this military
manpower mess basically because the (past) Secretary of Defense, Robert
McNamara, had steadily eroded military morale, opposed decent military wages and
made huge errors in our military manpower requirments...The draft is a poor way to
build military manpower. The proper way would be to raise pay, to a level that
would attract volunteers."

Clifford Alexander, ex-Secretary of the Army during the Carter administration,
finds little redemption in the return to a draft system. Alexander defends the
volunteer army by saying, "this is not the time to run down the Army based on
unsubstantiated charges about soldier intelligence. This is not the time to imply
that an Army that has more black soldiers than in the past is therefore less
capable. This is not the time to conclude that coming from a low-income
background makes you something less of a soldier." Alexander believes that
military readiness is a commendable goal, but that "it will not be furthered by any
form of draft.”

"The numerical trends and potential financial savings will make a draft an
attractive prospect pretty soon," said Martin Binkin, a senior fellow at the
Brookings Institute and author of several studies on military manpower issues. "If
the force is going to grow and the budget pressures remain high, there will be a lot
of support for it.”" Binkin stated in a recent interview that he wouldn't recommend
a return to conscription because it offers no solution to the shortages of personnel
problems, especially of experienced people. He still fears that the budget-
conscious politicians will always support the military's manpower strategies,
whether they be a volunteer or draft system.

Gary R. Nelson, a former Deputy Assistant to the Secretary of Defense who
specialized in manpower planning acknowledges "the familiar complaints that the
military has become too dumb, too black, too expensive and too small as of ten
charged to the all-volunteer force," although he still believes that "the more one
spells out the draft option the less attractive it becomes. With conscription you
would end up with more turnover, less experience in a force that badly needs
trained soldiers, and problems related to life styles that the military has largely
avoided. Also, any conscription program would take a fraction of the eligible
people because we could not possibly afford to conscript more than 100,000 people
each year."
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Senator Mark Hatfield, advocate for peace and a non-nuclear military policy
remarked in an Oregonian letter to the editor that "the draft is an odious system
which | totally reject as being compatible with the democratic society."

In arecent article, Eliot Cohen prescribes "a reserve draft" as an alternative to the
"failing volunteer armed forces". He recommends drafting young men into the
reserves because it "would improve the quality of our active forces.... The notion of
a military obligation embodied in such a plan would fit our liberal institutions."

Cohen relies heavily on war history to justify his opinions of a draft. He states that
"an all-voluteer force was compatible with American institutions and needs in the
days when our role in world politics was small. Such is not the case today when our
Navy sails the globe, and when over a third of our soldiers and airmen guard our
European and Asian allies. To repudiate conscription under these circumstances is
not merely to embrace a false notion of obligations and rights; it is to risk
humiliation of needless loss of life, and perhaps catastrophe.”
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Argument Resource Form: The Volunteer Army vs. the Draft

Source of Information: (name of person interviewed or name of print media-article)

Position Supported by Source: (of the four possible positions)

Argument Presented by Source: (reasons why source supports above position)

Supporting Evidence Presented by Source: (facts)
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Argument Resource Form: The Volunteer Army vs. the Draft

Source of Information: (name of person interviewed or name of print media article)

Position Supported by Source: (of the four possible positions)

Argument Presented by Source: (reasons why source supports above position)

Supporting Evidence Presented by Source: (facts)
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Unit Title: How Destructive is a Nuclear Bomb?

Goals/Objectives:

Students will learn the destructive power of a single nuclear explosion in their
community.

Students will learn how to mark mileages and radii on a community map.

Materials Needed:
Blank map of Portland and fact sheet/map of Portland (attachment |, sides | and 2)

compass and pencil for each student

Time Needed:

One class period

Procedures:

I.  Circulate copies of the two maps of Portland to each student (attachment |, sides |
and 2).

. Have students find the approximate location of their school and draw a box.

Have students find the approximate location of their home and draw a box.

Have students mark an x on the Burnside Bridge.

oE W

Using the compass with pencil, have students mark concentric circles using the x on
the Burnside Bridge as the center, The circles will have the following radiiz | 1/2
miles, 3 miles, 4 miles, 5 miles, 6 miles, 8 1/2 miles. Each of these circles
corresponds to the factsheet/map on the reverse side The circles represent the
scope of the damage done by a one megaton nuclear weapon air burst.

6. You might want to project the maps on an overhead projector to help students
visualize the details of the circles. This way, students will be able to see the
circles' relationship to school and their homes as a group.

7.  After your students understand the scope of destruction involved in a one megaton
blast, you might explain some of the effects of a 20 megaton blast as outlined
below. A 20 megaton nuclear explosion is a thousand times as powerful as the
Hiroshima atom bomb, but it is by no means the largest now in the armories. The
following information is from a 1962 study published by the New England Journal of
Medicine.

- This weapon would destroy everything within four miles.

- The bomb crater would be half a mile in diameter and several hundred feet deep.

-- page 92 --



MILITARY SERVICE: QUESTIONS AND CHOICES UNI;' # I%
ide

- Beyond the four-mile radius of total destruction, a pressure wave, followed by
winds over 1000 miles an hour, would build an enormous fire storm.

- Forty miles away, people looking in the direction of the explosion would be
blinded by retinal burns.

- In a city such as Boston, of the 3 million people living in the metropolitan areaq,
2.2 million would be killed at once by the blast or fire storm.

8.  Have students write a paragraph answering one of the following questions.
- What would happen to you if a nuclear bomb exploded right now?
- What is the most important thing that you learned from this activity?

- How can a winner be determined in a nuclear war?

Remarks:

Students may need some vocabulary building for this unit (megaton, survivability
etc.). Students could be encouraged to write stories about a nuclear war or they could
draw pictures of what would happen to them and their communities in a nuclear attack.

There are a lot of possibilities for expanding this unit. Speakers could be invited
to present information. Films could be shown or additional readings could be assigned.
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Worksheet: How Destructive is a Nuclear Bomb Map of the City of Portland:
(reprinted by permission)
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UNIT 12

Worksheet: How Destructive is a Nuclear Bomb

One Megaton Nuclear Weapon Air Burst:
(reprinted by permission)

Attachment |
Side 2

“The splitting of the atom bas changed everything save our mode of thinking, and thus we

drzft towards unparalleled catastropbe

.” Albert Einstein
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Circle Conditions Effects**

o Ground Zero over Burnside Bridge.
ﬂ 1%2'miles, 20 psi overpressures

| (pressure above atmospheric)
2 3 miles,

9 psi, winds 260 mph
34 miles, 5 psi, winds 160 mph
45 miiles,

5 6 miles,

oIy miles, 2 psi

rupture.
4 psi, 25 cal/cm?

3 psi, 12 cal/cm?

‘\»R

All life and buildings pulverized.

Lung hemorrhag(;, third degree burns.
Brick and frame houses destroyed, ear drum

ONE MEGATON NUCLEAR WEAPON AIR BURST

Spontaneous ignition clothing and combustibles,
fire storms likely, 50% dead.
Third degree burns of all exposed skin, multiple
trauma and lacerations.

Exposed people burned and blinded by flash, all

windows broken, second degree burns, trauma.

*¢Source: (xlasmmn S. and Dolan, PJ., The Effects of Nuclear Weapons, U.S. Dept of Defense, 1977.

U.b. Govt, Printing Uttice, Washingeon, D.C. 20402
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MILITARY SERVICE: QUESTIONS AND CHOICES UNIT #13

Side |

Unit Title: The Federal Budget: Spending for War and Peace

Goals/Objectives:

Students will become familiar with the categories of federal spending.
Students will learn to appreciate the amounts of yearly federal spending.

Students will gain an understanding of the purposes of the federal budget in terms
of military and non-military spending.

Materials Needed:

Worksheet: Circle Graph (attachment |)
Reprint: Your Income Tax Dollars at Work (attachment 2)

Reprint: The Facts about Military Spending (attachment 3) This is included as
background information to help you prepare for this unit.

Time Needed:

One or more class periods, depending upon the detail that you decide is desirable

Procedures:

In a brainstorming session, ask students to name categories of federal spending in a
budget year. Explain to them that they have a budget of $687 billion. After you
are sure they understand how much a billion dollars is, you might have them
simplify their thinking by assuming that the circle represents %687 or $1. Record
their responses on the blackboard. Shape into five or six general categories. You
may want to use the categories on the attachment, Your Income Tax Dollars at
Work.

Have each student prepare a circle graph (attachment 1) that identifies each of the
categories and a sense of the percent that should be spent in each category.

Have students compare their graphs with the circle graph on attachment 2.
Students should not see attachment 2 until they finish with their own graphs.

Ask your students the following questions. You might have them write a paragraph
on one of them,

- The interest on the national debt is approximately $139 million dollars. 80% of
that amount was placed in the Past Military section of the circle graph in
attachment 2. Do you think that was fair? How would the chart look if all of the
national debt was placed in the General Government section?

- Do you think that most people know how much of their income tax dollars go to
the military? Were you surprised? Would your parents be surprised?
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ide 2

- How many different things did you learn in this exercise?

- If you were running for President, how would you use a circle graph like the one
you made in a campaign speech?

Remarks:

In addition to the exercises in this unit, you might have students interview an
adult and/or a peer about what they think the circle looks like in terms of percentages
for each of the general categories. The results could be shared with the class or
submitted in writing.

Procedure #2 could be made into a small group decision-making activity. Groups
could each draw a wall-size circle graph on poster paper reflecting group consensus on
budget allocations. The circle graphs could then be compared in a class discussion.

You may want to use some of the information in attachment 3 to further the class
discussion on military spending.

-- page 97 --



UNIT 13 Attachment |

Worksheet: Circle Graph

-- page 98 --



UNIT 13

Reprint: Your Income Tax Dollars at Work

(reprinted by permission: War Resisters League)

Attachment 2

The United States Federal Budget for Fiscal Year 1985

43%

43%
Current Military
20% -
Past Mllltary
‘_

7% Physical
Resources: 10% General

Government

20% —
Human Resources

“These” BudgeL figures were derived from The Budget of the United States
Governmeni—FY 1985 (released on February1,1984). The percentages were
calculated after the Trust Funds (e.g., Social Security) were removed in order
to give a more accurate representation of what taxpayers pay (or don't pay)
for when they file their income tax returns. Trust Funds are raised separately
and spent only for programs for which they were specifically raised. The
practice of combining “Trust Funds” and “Federa! Funds™ (creating the so-
called “Unified Budget”), which began in the 1960s, makes the human needs
parL of the Budget seem larger and the military portion smaller.

"Currenl military” spending adds Lgether money allocaled for the Depart-
ment of Defense plus the “"defense” portion from other parts of the Budget, as
indicated in the figures above. Spending on nuclear weapons (without their
delivery systems) amounts 10 above 19 of the Budget. Including delivery
systems, the "nuclear” portion lncreases to about 10% of the Budget.

“Past military” Is represenled by velerans' benefits plus 80% of the
interest on the national debl. If there had been no military spending, most (if
nol ail) of the national debt wouid have been eliminated. Analysts differ on
how much of the debt i3 military-created. Tistimates range from 509 to 1009%.
We leel that 80% may even be counscrvative.

We have used “Outlays,” rather than “"Budgel Authorily,” figures because
we wanted to refiect what is Lo be spent for FY 1985 alone.
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20%

7%

20%

10%

Current Military

$294 Billion

Military pay $67

Relired pay 59

Operation and maintenance $77
Procurement $78

Research & development $30
Nuclear weapons (DoE) $7
International military
assistance $7
Coast Guard $3

NASA {military portion of 50Y%) $3
Other. (construction, CIA, §SS,
FEMA, etc.) $13

Past Military

$137 Billion

Velerans benefits $26

interest on national debt (809
eslimated to be crealed by
military spending) $itl

Physical Resources<
$45 Billion

{Kuergy, lldl.l.ll‘dl PESGUITES L
environment, agricullure.
comneree and housing credil.
transporiatlon, community and
regional development)

Human Resources

$140 Billion

(Edugduon training,
employment, social services,
health, income securily, general
purpose fiscal assistance)

General Government

$71 Billion
(International, science, NASA
(civilian), justice, government,
interest on national debt
(20%))

100%

Total Federa! Funds
$687 Billion
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UNIT 13 Attachment 3
Side |

Reprint: The Facts About Military Spending
(reprinted by permission)

The Facts
About Military Spending

“The pation's total rescurces being limitad, it {8 NSosgeary to
consider what 15 being given up to meet the threat..., Thefiscal “Throughout my years in Congrees, I have conststentiy sup-
altarnatives are eithar to hold down spending to ths level of Pportedstrong military msesures. When (n doubt I have resolved
full-employment revenues or to raise tAxas to oover the defiot,”  that doubt in favor of etrength .. . And yet, I am daaply troubled
Gaspar Wetaberger, 1078, when he was Dirwator of the Offics af Masagemenz. Uy What 1866 a8 a policy of painfully misguidsd priorities. . .. For
and Budget reblar than Becretary of Defrss two years we have followed a self-degtructive poliay of sys-
_aroding our revenus base whils (ndulging the
“Right now, we are fust beginning to turn on the big produstion -.. Tha acales of fustice
lines that will create the new systems we have authorized and D8Ve been unhinged. . . . This has produced not only unprece-
funded. The B-1B bomber, the C-BB airlifter, the MX miastle, the dentad dafioits but an unprecedented social retrogreesion. . . . I
M-1 tank, and DDG-B1 destroyer, the CG-47 cruiser, and F-18 have ooncluded that a nation which cannot afford fist-alass
fighter and many others. Given this, I can undarstand why educstion for it8 young cannot afford every new military gadget
Pentagon mMAnagers may not be thinking about retrenchment. 1 CP&ves.
But, all of our budgetary plans—dsfense and non-defense— must "zwwmw explaining why he would oppose
be reviewed in light of the deflcit problems we now confront.” \maing missia, July 80, 1
Tete V. icd, Ch of the Senats Budgst Committes,
Fetruary 6, 1864.

M - x L
a L STONe et - tagitar, "hu g8 4 e
Voot Wt o Yomgy 1y . ~.{._~.,,_.~.‘,- P
. 7

Even pro-defense leadsrs in Congress, like House Democratic Majority Leadsr Jim Wright, are
becoming skeptical of the Reagan Administration’s continuing demeands for higher military
spending

Suppor}emofthebuﬂ@p,onthaohharhandoﬁanmpeatsnumberafargumantswmmmbe
misleading. At the Coalition, we often get letters like the one above asking for ths facts about

military spending.
Here's why Senator Armstrong is wrong.
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Reprint: The Facts About Military Spending

The Shift in Budget Priorities

While it 18 technically trus that mili-
tary spending takas up a smaller share
of the federal budget pow than it did as
recently as 1971 (a year which ths
administration has chosen for compar
1son), the compogition of the budget has
changed so much that it 18 terribly mis-
leading gimply to compare military with
social spending. The parts of the budget
which have inareased most rapidly in
reoent years are Soalal Security end other
retiremant programs, Medicare, and un-
employment; compensation-—progrema
which are not “weifare” apending as all,
but which are more like insurance. In
these programs, benafits are paid out to
those who have contributed to separate
trust funds, and most of the payments go R 1988
to middie income , based on the . ’ s
amount mmmmg;am indtvidual ~ ‘Total Owtlaym $106.8 billion

From a tudgetary point of view, thase
Pprograma cannot be held responsible for
the growing daficits, eince thetr full cost
is covered by meparatsa payroll taxee.
From a political point of view, while the
Raeagan administration may complain-;
about the cost, it haa so far backed away
from calling Tor deep cuts in these areas
for the stmple reason that this kind of
federal spending is extremely popular.

Bocauss of this, the only way to cut
total federal spending while increasing
the military budget, is to maks Draconian
cuts in all the other things the federal
government doee—aid to education,child” |
nutrition, food stampe, housing, mass
transit, environmental protection, job
training, urban dsvelopment, highways,
sewers, etc. The Reagan budget cuts have
glashed many of theee programes desply
already (especially programs for the
poor and powerless), and further cuts, if
possible at all, would reduce them to a
lower share of federal gpending than
@ver.

The notion that we ought to restore
military spending to the share of the
federal budget which it took up 18 years
ago, therefore, i8 either an empty political
pose, or a very axtremsa political position
To put it into effect, & Congrees would
have to dlash social insurance epénding,
or drastically changs the historic role of
government In society. Since neither
course is likely, it 18 & matter not only of
fairness and justice, though fairnese and
Justice are algso at isgus, but of glmple Hotes

budgetary realism that Congress mMUSt | ) goyta) Peswremes & Satirement: InglusesBogial  AFDC, othar inooms suppart.

raise revenuss, reduce military spending, | Seourtty, Msticare, Unsmploymant Compensation, 3. Other Nwman Bassures Progrems Inohudes
and stop pretending that the budget can Pedaral Retiremant, Milttary Ratiremen:, Rafleoad, Boaial Sarvioss, othar health oare servioes, sducation,

HONEWOAWp

be balanoed with further cuts in social | 2isekling Buafta emplayient and Graining

programs. . Zow-insames Pregrame Inchuies Modiossd, Houss 4. Other Phymieal Sesoures Frograme Includes
iy ammistancs, Food Samps, Child Butrition, other  Transp A Manural R and
mutrition Becurity Inoca, Envircoment.
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Reprint: The Facts About Military Spending

Attachment 3
Side 3

Jobs and Military Spending

“Of oourse, military contracts ‘make jobs.’ .

.. [Clontracts for bad weapon programs make as

many jobs as contracts for good ones. Maybe more, becaxsge the big contractors are paid extra to
work at correcting their own blunders.”

Pantagon Cost Bxpeart Ernest, Fimgereld, More Busics, Lass Beng, 1083

It 18 certainly true that military spend-
ing creates jobs—every time a weapon
program i8 challenged in Congress, the
Pentagon provides computer printouts
showing the number of jobs at risk in
each state or Congressional district. But
almost any other way of adding to the
federal deficit would create at least as
many jobs as weapons production.! The
Defense Department's standard lecture
on the employment benseflts of military
spending, therefare, 18 not really an argu-
msnt about, employment: poliqy at all, but
an old-fashioned exercise in pork-barral
politics. It 18 safe to say, for exampla, that
the B-1 bomber 18 being built today only
-becarss its parts are mads in more than
300 Congressional districts in 48 states.

That 18 a problem, however, not a
virtus. Sinoe gvery member of Congreas
18 reluctant to vote against programs
which mean jobe back homes, it 18 very
difficult to gather a Congresaional major-
ity to eliminate any partioular military

way to out 18 to make choloss among
major weapons programs. Pentagon
pork-barrel politicking makes it more
difficult to reach rational decisions on
dafense iaguss.

Pork-barrel politios aside, military
spanding i8 nnmmmm wag-to creats
emplaymerit, becaiipe it 18 not targsted to
those areag of the country, or to the job

gkill levels, where unsmploymsnt 18 a
severe problem. While it can't be said

Jjoba, roughly tha sams as $10 billion apent {n ths
non-dafenay, publio ar private sector. 1f spenat on
defanse , whare most
ammwmmmm“mm.uo
billion creates 810,000 jobs. For a review aof other
studiss see Robart DeGramse, Jr. The Costs and
Oonseguancses of Asagan's Milisary Buildup,
1868. Availabls from the Coslition

Map on Regional Distribution of Gm‘

umm:yspenmngwndaw-dmnnmdsomdmdmmofmacmmnywhmmamploﬁmntmmmgwmmEmpmustmm
the most recently available data on the regional mmndpmmmwmmmmonoummuon
mmmomxommmmmmmmmmmmmmm

the S8outh and West.

= H

BETWEEN BSIN
AND 100 PFR WORKER

NET Tk sdF REVENIE — =7 " |*
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sinoe military bases are concentrated in

PERCENTAGE OF WORK FORCE 1W DEFENSE INDUSTRIES
BY QUOUPATIGNAL CATEAORY

AIRCRAFT OOMMUN. GUIDED

SHIP BUIL. OTHER

‘ ke

QCCUPATION & PATTS JOUIP.  MISSILES ORDNANCE & REPAIR  MANUFAC.
Professionsl & 24T o 3231 5.7 15.2% 7.08 9.1%
Technical ;o .
(Enguneers) s 7 s 31 5.1 1.8 2.9
Managers 7.4 7.3 7.2 5.3 3.1 5.9
: tniia-0 Seieg .8 .7 .2 4 “ 2.2
Clerical 13.9 15.7 12.3 10.9 7.3 1.3
Cratt 21.3 12.4 10.8 22.5 0.9 18.5
. Opecatives 2.3 7.3 n.z .5 1.6 634
Serwicar . 2.0 1.5 2.1 5.0 Ls 2.0
LabBassr . 2.0 2.9 .6 7.3 8.3 7.7

3,
WLDYHENT RATE BY OCCUPATION (Dec., 1982)

degr. RG]

UNEMPLOTMENT RATE OCCUPATION

UNEMPLOYMENT RATE

. OCCUPATION
STATES RECENING YTATES RECEIVING I AN
MORE THAN 3100 LA
PER WORKER 5D §500 PER WURKER Overall rate
NTATES REC EI\I\( Tmuv LENCING White Collar

Blue Callar

Crafr & Kindred

Professionsl & Technical 3.7
Managers & Adminstrative

10.82 Opecacives 20.5
3.6 Laborers 20.4
Youth (16 to 26,5
4.0 19 years old)
Blacks 20.8
16.3
B. ¥ 49.
1.9 lack Youth 9.5

Military Spending and the Distribution of Unemployment by Job Skill®

Jobs in military industries tend to be highly skilled, while unemployment today 18 concentrated among less educated, less skilled
groups. As this table fllustrates, military industries have relatively few production workers, and what production jobs there are tend
to be in skilled trades where unemployment rates are lower.

*Data is from Robert DeGraase, Jr., Military Bwpansion, Boonomis Declina ( New York: Coundil on Economic Prioritias, 1883). The map i8 reprinted directly from the
‘book.
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Reprint: The Facts About Military Spending

What About the Russians

“The Soviet Union has steadily increased its defense expenditures in both relative and
absolute terms since the 19508, despite well-known economic difficulties. ... From 1972 to
1982, the estimated cumulative dollar costs of Soviet defense activities exceeded U.S. defense
outlays by about 45 percent.”
U.8. Joint, Chiafs of Staff, United States Military Posture for FY 1988, February, 1884, p. 12.
There i8 no doubt that the Soviet Union has been building up its military forces steadily since the early 1980s. There is, however, a

considerable tendency to overstate the extent, and the effects, of the Soviet buildup. Beginning with some technical problems in
estimates of Soviet spending, here is a series of factors which suggests a somewhat more moderate assessment of the Sovist threat:

1. According to the CIA itself, the “dollar cost” procedure
which it uses to eetimate Soviet military spending somewhat
axaggerates the level of expenditures. As the CIA explains it:

“Dollar cost calculations tend to overstate Soviet dafense
activities relative to those of the United States becauss of a
basic measurement problem . known...as the index
number problem . . .. [CJountriss tend to use mors of the
resources that are relatively cheap—and less of those that
are relatively expensive—for a given purpose. A
comparison drawn in terme of the prices of one country
thus tends to overstate the relattve valus of the activities of
the other.”!

To give one example: The Soviets draft people into their armed
forces, and pay much less than we do. When we calculate Sovist
spending, we agsume U.S. pay rates—but if the Boviets had to pay
our salaries, they wouldn't use as many people. Dollar
comparisons thus exaggerate what the Soviets get for their
money. According to some experts, the exaggarations are so big
that an accurate comparison would show the United States
spending more.? Other experts see the Soviet Union as slightly
ahead, in recent years.

2. A direct, U.8.-Soviet comparison ignores the substantial
contributions of U.0. allies. Even using CIA estimates of Soviet
military spending, and similar dollar cost estimates of spending
by Soviet allies, the U.8. Arms Control and Disarmament Agency
(ACDA) estimates that NATO as a whole outspent the Warsaw
Pact by $1.874 trillion to $1.586 trillion during the 19708.2 At no
time has NATO spending been lower than that of the Warsaw
Pact, and the gap 18 increasing.

3. Since the late 1960s, the Soviet Union has had to be
concerned not only about the military balance in Europe, but
also about security along its long border with China According
to the U.8. Joint Chiefs of Staff, the Soviets now devote 30% of
their tactical air and ground forces to the Far East.4 Perhaps
more significantly, the bulldup of forces in the Far East has
taken up a very large portion of the overall increase in Soviet
spending since the late '60s.

4. Advocates of a big U.8. military buildup have often
complained that the Soviet buildup 18 ‘‘r-lentless’ —never
slowing down even when U.8. military spending declined in the
early 1970s. According to new information, nowever, the rate of
increase in Soviet military spending has slowed in recent
years—though no one can claim it was a response to U.S. policy.
According to the CIA:

“Total Soviet defense costs, measured in constant 1970
rubles, grew at an average annual rate of 4-6 percent
during 1966-76 (about the same as reported in earlier
estimates). Our new estimate, however, shows that . . . the
rige in the total cost of defense since 1978 has been
slower—about 2 percent a year. The rate of growth of
overall defense costs 18 lower becsuss procuremsent of
military hardware—the largest category of defense
spending—was almost flat in 1976-61. New information

indicates that the Soviets did not field weapons as rapidly
after 1976 as before. Practically all major categories of
Soviet weapons were affected—missiles, aircraft, and
ships."8

6. Nons of this 18 meant to deny that. the Soviet Union 18 a
threat to the West. It does, however, draw into question some
of the more alarmist analyses of Soviet intentions which
were commonly heard when the SALT II Treaty was being
debated. Congressman Les Aspin once investigated claims
that the Soviet buildup In recent years wes the biggest
military expansion since Nazi Germany’s before World War
I1.8 Aspin found that the steady, long-term Soviet increase in
spending did not coms close to matching any pre-war
buildups in the 20th Century—not the Nazi buildup, nor
the North Korean buildup in the late '40s, nor the Arab and
Israeli buildups before the 19687 and 1973 wars. Nations
which think a war 18 just around the corner tend to more
than double or triple spending in a very short period—they
don't steadily add 4 percent a year to their military budgets.

6. The ultimate question is whethsr the growth in Sovist
military strength has made the USSR more aggressive and
significantly shifted the world balance of power. A good case
can be mads that the opposite is trus, though events in Poland
and Afghanistan should counse} us against trusting Soviet
intentions. The Soviet Union has avoided, over the past 20
years, the kinds of superpower confrontations which werse
common before the Cuban Missile Crisis in 1962. In the
Middle East, and elsewhere, the Kremlin has been far too
cautious to challenge vital U.S. interests. Although the Soviets
have intervened in a number of Third World trouble spots,
they’'ve accomplished little from it. Soviet lossas of influence
in China, Egypt, Algeria, Tunisia, Somalia and elsewherse have
more than offset any gains in places like Ethiopia Not all
Third World “socialist” regimes are in the USSR's pocket—
Zimbabwe and the Soviet Union are barely on gpeaking terms,
for example. Bo-called Soviet allies, like Syria, have their own
agendas which Soviet leaders must, by now, despair of
influencing. That the United States has had its own
difficulties 18 a sign, not of Soviet gains, but of the limits of
power in today's complex world.”

1. Central Intelligence Adency, “A Dollar Comparison of U.8 and Sovist Military
Expenditures,” 1880, p 2
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Unit Title: Editorial and Editorial Response on the Impact of Military Service on Raciadl

Minorities and the Poor

Goals/Objectives:

Students will critically examine the problem of the burden of military service
falling most heavily on Black, Native American, Latino, Asian and Pacific Island
youth and on all racial and ethnic groups that are poor.

Students will learn about the mechanics of how society's institutions benefit certain
groups and penalize others.

After recognizing the difficulties that both the draft and the all-volunteer concept
have in solving problems of discrimination, students will suggest creative
alternatives.

Materials Needed:

Editorial and Fact Sheet (attachment |)

Time Needed:

One or two class periods

Procedures:

2.

Preview the Editorial and Fact Sheet and look for vocabulary words that need to be
explained to students in advance.

Circulate attachment | to students and ask them to read the materials carefully.

It is important that students understand the facts that follow the Editorial. You
might ask them the following questions.

A. Why would low income youths be drafted with greater frequency than high
income youths?

B. What is it about being wealthy that could keep you out of the draft?
(One answer could be the greater likelihood of wealthy youths being able to
document Conscientious Objector status or a medical disability.)

C. Once in the military, why are more low income youths in combat?
D. How could a college graduate avoid combat after he was drafted?

At this time, students could be asked to gather further facts that contradict the
Editorial or are supportive to an Editorial Response. You will need to direct
students to appropriate sources for these facts. If there is not adequate time for
research before the Editorial Response is written, these facts could be presented to
the class at a later date after the unit is completed.

Ask students to suggest examples of where societal institutions, other than the

military, penalize racial minorities and the poor. You might suggest they examine
the criminal justice system, the education system or the health care system.
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6.  Ask students to write an Editorial Response, or brainstorm in small groups,
addressing the Editorial. Their first task should be to explain the difficulties that
prevent reaching a solution. If they have a solution, ask them to explain how it
would lessen the burden of military service on racial minorities and the poor. Also
ask them if anyone is penalized in their solution. Have students share their
solutions with each other. Is it ever possible to limit military service to only those
who really want to serve? And for those who want to join, can they ever really
know what war is like?

Remarks:

This unit is particulary controversial because we are examining the military's
difficulty of fairly acquiring and using personnel from a society-at-large that unfairly
burdens its racial, ethnic and sexual minorities and its poor. Both the draft and all-
volunteer concepts are criticized for their inability to solve this society-wide problem.

As stated in the introduction, a close examination of discrimination and unfairness
is built into this curriculum. However, it is approached in a critical and thoughtful way,
so that students can make fair and informed decisions.

When emotionally-charged materials are included in these units, they are never
meant to provoke a purely emotional or manipulated response. They are included to
challenge students to think and become engaged in the crucial issues of peace, justice
and war.

The disproportionate representation of Blacks, Native Americans, Hispanics,
Asians and Pacific Islanders in the military, in the lower ranks, in military prisons and in
combat is difficult to track because statistics are either unreliable or not kept at all.
Most of the information that Is collected is about Blacks because the military has
identified them as a significant minority group.

Often, we must rely on personal accounts by those who have had first hand
experiences in the military. The half hour slide show entitled Choice or Chance is an
informative mix of available statistics and experiences by a group of racially diverse
veterans as well as veterans from low-income families. This slide show is available from
most American Friends Service Committee offices nationwide. If requested, a speaker is
usually available to accompany the slide show.

When discussing prejudice with students, it is important to distinguish between
structural prejudice and attitudinal prejudice. An example of structural prejudice is the
fact that many youths of racial minority heritage have fewer marketable skills because
of the lack of educational opportunities. Attitudinal prejudice is the primary attitude of
racial or economic superiority.

It may also be helpful to know that when anti-draft activists are faced with the
Editorial criticisms of the all-volunteer concept, they counter that even with existing
problems, it is better to avoid a draft where larger numbers of youth could be quickly
sent to a war before an adequate public debate of the merits of such a war takes place.
However, for small scale, surgical-strike style military interventions, it may be
easier to use a volunteer cadre that has been isolated from broad public debate and
opinion.
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Editorial and Editorial Response on the Impact of Military Service on Racial Minorities

and the Poor

Introduction:

Occasionally newspapers and magazines print an editorial and an editorial
response on particularly controversial issues. Below is an editorial in favor of a return to
the draft on the grounds that this would be fairer to minorities and the poor.

After reading the editorial below and the facts on the next two pages, write an
Editorial Response about how a return to the draft does not solve the inequities that
exist in the all-volunteer system. Also write about the difficulties of making military
service fairer for minorities and the poor. You might also mention any additional
problems that the draft might create. If you believe that our entire society must change
before military service can be shared equally, then explain why this is so, and what things
must change in our society before this can happen.

Editorial:

THE DRAFT IS BETTER FOR MINORITIES AND THE POOR

It's time that we gave up an illu-
sion. That illusion is that the military
draft is evil. It is not. We have all heard
the draft called slavery. It is not. Rath-
er, it is the only way to fairly distribute
military service throughout the citizen-
ry, no matter what the income level or
the racial heritage.

Today's military is made up of all
volunteers. But why did they volun-
teer? A great many of them volunteered
because they couldn't find another job.
And who couldn't find other work? Ra-
cial minorities (as well as ethnic and
sexual minorities) and youths from low
income families couldn't find work and so
joined the military. Now they flood the
lower ranks of the military. If there is a
war, they will flood the lists of the dead
and injured.

It is the volunteer concept that
means slavery to the poor and racial
minorities. Stopping the draft did not
give them the freedom to choose. lIs it a
choice if the only other alternative to
joining the military is no job at all.
That's slavery.

Who gained the freedom to choose
by ending the draft? One group did avoid
slavery and that group is full of privi-
leged, white, wealthy youths. They can
choose to avoid military service because
they can easily find other jobs. If there
were a draft, they wouldn't have this
luxury.

Let's stop giving luxuries to those
who already are living the good life.
Let's be fair about military service and
spread it evenly around to every group,
rich or poor, of European heritage or Af-
rican, Asian, Latino, Pacific Islander or
Native American heritage. The draft is
not slavery. The draft is a way to make
military service democratic and in the
best interests of every citizen.
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Facts:

l.  Who served during the Vietnam Era when there was a draft?

A. Likelihood of Vietnam-era Service by Income and Education
(All percentages below compare to those of military age in the income or
education groups listed.)

Military Service Vietnam Service Combat
Low Income 40% 19% 15%
Middle Income 30% 22% 7%
High Income 24% 9% 7%
H.S. Dropouts 42% 18% 14%
H.S. Graduates 45% 21% 7%
College Grads 23% 12% 2%

B. "Throughout the |960's a proportionately higher percentage of blacks (30%)
than whites (18%) were drafted from the lists of Selective Service."
("Racism in the Ranks" by Manning Marable, WIN Magazine, July 1980)

C. "The pre-induction examination process rewarded careful planning...If a
person came without a letter from his doctor, he was very likely to be
declared fit for induction, regardless of any medical problem. All but the
most obvious physical problems were easy to overlook...and disadvantaged
youths who had not received adequate medical care were often classified
I-A...In [ 966...a mentally qualified white youth was 50% more likely to fail
the pre-induction physical than his black counterpart.” (Chance and
Circumstance, p. 47)

D. "Qualified whites of relatively low incomes in rural areas are probably the
most draft vulnerable of all identifiable groups." (Little Groups of
Neighbors, Davis and Dolbedare, 1968, p. 17)

2.  Who fights and dies in a draft military?

A. In 1965, 38.4% of all black draftees were in combat units, while only 23.9%
of white draftees were in such units. (Selective Service and American
Society, Roger Little, editor, 1968, p. 150)

B. "Blacks totaled about 11-12% of the enlisted troops in Vietnam but always
comprised significantly higher numbers of combat personnel." ("Racism in
the Ranks" by Manning Marable, WIN Magazine, July 1980)

C. "In the average rifle company, strength was 50% composed of Negroes,
Southwestern Mexicans, Puerto Ricans, Guamanians, Nisei, and so on. But a
real cross-section of American youth? Almost never." (General S.L.A.
Marshall commenting in the late |1960's on Vietnam, quoted in Chance and
Circumstance, p. 8)

D. "In California during the Vietnam-era, people with Spanish surnames made up
only 10% of the population yet supplied 20% of the servicemen and 22% of
the state's casualties." (The Hispanic Veteran of the Armed Services,
doch))rol dissertation by Angelita Garcia-Carbrera, Brandeis University,

1978
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E. "Any draft system may appear less discriminatory, but in the end, black and
brown youth will still be placed in disproportionate numbers in combat or
'high risk' units. In both the Civil War and Vietnam...black troops were never
more than 12% of the total number of armed forces, yet they suffered
almost twice the casualty rate as whites." ("Racism in the Ranks" by
Manning Marable, WIN Magazine, July 1980)

F. "It was found in a study of Chicago neighborhoods during the Vietham War
that youths from low-income neighborhoods were three times as likely to die
in Vietnam as those from high-income neighborhoods." (Chance and
Circumstance, p.!0)

3. Unequal punishment for draft resistance and military offenses and unequal
discharge treatment during a drafted military

A. "Throughout the country, the prison sentences (for draft violations) imposed
on blacks averaged about one year longer than those given to whites."
(Chance and Circumstance, p.100)

B. A 197! study by NAACP discovered that half of all soldiers in confinement
were black, a white first offender in the military was twice as likely to be
released without punishment as a black first offender and that 45% of all

Iess-thqn-)honorcble discharges went to blacks. (Chance and Circumstance,
p.138-139

Reprinted by permission from AFSC San Francisco
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